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INTRODUCTION: WHAT IS
MULTICULTURALISM?

Multiculturaljsm means everything and at the same time nothing, It has been
used and misused so often and 16t s6 many conflicting reasons and agendas
that no one at the end of the twentieth century can speak of multicultural-
ism or multicultural education without specifically delineating what he or
she means or does not mean. In a book entitled Changing Multiculturalism,
this introductory chapter attempts simply to accomplish this one objective:
clarifying our meaning of multiculturalism. While we cannot be sure of what
individuals are suggesting when they employ the term multiculturalism, we
can reasonably guess that they are alluding to at least one of the following
issues: race, socio-eco ulture, sexual prefer-
ence or disabiliry. While the term js used more in relation to race, it is com-
monly extended to other categories of diversity. In public conversation,
multiculturalism is a term used as a code word for race, much in the way
that ‘inner-city issues’ signifies that race is the topic being referenced. Among
many conservatives multiculturalism is a term of derision, deployed to rep-
resent a variety of challenges to the traditional European and male orien-
tation of the educational canon.

Used as a goal, a concept, an attitude, a strategy and a value, multi-
culturalism has emerged as the eye of a social storm swirling around the
demographic changes that are occurring in Western societies. Western
nations, including the USA, UK, Canada, Australia and New Zealand, have
experienced immigration and various movements of racial and gender
awareness that have forced them to confront questions concerning the ways
they define themselves and other social institutions. In the process serious
questions have been raised in relation to the degree to which such nations
are in reality open and democratic societies. The result of these upheavals
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has been dramatic: no longer can the West speak with unexamined conf-
dence about its cultural nature, its values and its mission. Indeed, in this new
social situation Western societies have been forced to confront the cultural
contradictions that refuse to be swept under the rug. In this context many
Westerners are arriving at the conclusion that like it or not they live in multi-
cultural societies. Thus, we argue, that they cannot choose to believe in or
not believe in the concept of multiculturalism. From our perspective multi-
culturalism is not something one believes in or agrees with, it simply is.
Multiculturalism is a condition of the end-of-the-century Western life we live
in multicultural societies. We can respond to this reality in different ways,
but the reality remains no matter how we might choose to respond to it.
Multiculturalism, as used in this book, involves the nature of this
response. As we will delineate, there are numerous ways to respond to this
racial, socio-economic class, gender, language, culture, sexual preference
and disability-related diversity. Generally speaking, this response involves
the formulation of competing definitions of the social world that correspond
to particular social, political and economic interests. Thus, power relations
play an important role in helping to shape the way individuals, organiz-
ations, groups and institutions react to the reality of ‘multiculturalism.
Multiculturalism education involves the nature of this response in edu-
cational contexts — in Changing Multiculturalism such contexts include both
school and out-of-school cultural locales. Categorizing educational
approaches to multiculturalism is nothing new, as scholars have developed
typologies for at least twenty years. Christine Sleeter and Carl Grant (1994)
have reviewed the history of such delineations and no need exists to repeat
it here. Suffice it to say that as they focused on different issues, adopted com-
peting values, operated from different social positions or employed conflict-
ing theoretical models, analysts classified forms of multiculeural education
in very different ways (Carby 1992; Perry and Fraser 1993; Swartz 1993),
While we recognize the radical importance of the various forms of diversity
in our critical vision of multiculturalism, we delimit our focus in this book
to issues of race, class and gender diversity. In no way should this be taken
as a dismissal of other forms of diversity not included in this triad,

While we make no claim to offer a final and complete delineation of multi-
cultural education — we agree with Ellen Swartz (1993) that all delineations
are tentative and must be constantly reformulated and reconceptualized in
light of changing conditions - this book speculates about what a democratic
multiculturalism concerned with social justice and community-building
might look like at the end of the twentieth century. We will be sure to pro-
vide an update on such a portrait in light of the social changes we experience
in the first few years of the twenty-first century. As we understand it, the cur-
rent debate about the multicultural nature of Western societies encompasses
a set of identifiable positions. Influenced by Peter McLaren’s (1994b)
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categorization of multicultural positions, we lay out five types of muti-
culturalism — number five being what we describe as a critical multicultural-
ism. Chapters 2-9 proceed to characterize this critical category. Obviously,
the categorizations we present are designed heuristically to promote under-
standing of the issues at hand. In the reality of the lived world such cat-
egories rarely appear in the ‘purity’ implied here, as they blend and blur,
undermining any effort to impose theoretical order.

Conservative multiculturalism/monoculturalism

In many ways, conservative multiculturalism or monoculturalism (the belief
in the snperiorityof Western patriarchal culture) at the end of the twentieth
century is a form of neo-colonialism — a new embrace of the colonialist tra-
dition of white male supremacy. Though most adherents to this position
attermipt to protect themselves against accusations of racism, sexism or class
bias, they are quick_to blame th utsi i
Wh%middldgpger-m@_dlﬁm own problems. Everyone,
advocates of a conservative multiculturalism maintain, would be better off
if they could be exposed to the glories of Western Civilization. Under this
mantle, Manifest Destiny, political and economic imperialism and Christian
missions to the heathen have marched. From this colontal mind-set Africans
and indigenous peoples have been categorized as lower types of human
beings devoid of the rights and privileges of the higher (European) types. In
its new monoculturalist manifestation the neo-colonists of whiteness have
attacked the liberation movements of the 1960s and their concerns with the
ravages of racism, sexism and class bias. In this context monoculturalists
have fought what they perceive as multiculturalist attacks on Western iden-
tity. Ignoring progressive concerns with social injustice and the suffering of
marginalized groups in schools and other social institutions, conservatives
have targeted multiculturalism as an enemy from within.

Individuals who accept the neo-colonial way of seeing will often view the
children of the non-white and poor as deprived. A wide variety of opinions
may exist as to the cause of the deprivation — is it a cultural or a genetic
phenomenon? - but within monoculturalist circles most agree that non-
whites and the poor are inferior to individuals from the white middle or
upper-middle class. The expressions of this inferiority are rarely stated
overtly in public, but surface in proclamations about family values and what
constitutes excellence. In this context family values and excellence become
racial and class codes for justifying the oppression_of the marginalized:
because they allegedly don’t have family values many non-whites and poor
people fail to succeed; an excellent school is one that is often predominantly
white and middle class. Thus, a central feature of monoculturalism or a
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conservative multiculturalism involves the effort to assimilate everyone who
is capable of assimilation to a white, middle-class standard. Many colonized
peoples have seen this assimilationism as a violent effort to destroy the
cultures of ethnic groups and render them politically powerless. This ideol-
ogy of the melting pot never operated smoothly even for non-white people
who wanted to melt - no matter how much they tried to assimilate, they
were still marginalized on the basis of their colour. At its best this monocul-
turalist assimilationist impulse has consistently worked to erase the voices of
those who on the basis of their race, class, and gender are oppressed (Sleeter
and Grant 1994; Taxel 1994; McLaren 1996; Giroux 1997).

In monoculturalist education’s deprivation model problems are located
within the student - a viewpoint that moves our awareness away from the
reality of poverty, sexism and racism and their effects on the educational
process. The focus of any cultural inquiry in a monoculturalist model
involves exploring the problems caused by social diversity. White
supremacy, patriarchy or class elitism do not exist in this construction and,

as a result, no need exi i the dominant culture.to

examine the pr m@%&wnm;ne_smuwmeir
white, male or class privilege, Males, for example, do not have to consider
their complicity in the patriarchal marginalization of women or examine
the competitiveness, depersonalization and violence that many times
accompany patriarchal domination. Since Western societies are superior to
all others, the last thing needed is widespread reform. Thus, the path we
need to avoid involves the nurturing of social differences connected to lan-
guage, worldview, culture or customs. Such differences are divisive, mono-
culturalists argue, and the only way to build a functional society is through
consensus. This consensus model promotes the concept of a ‘common cul-
ture’ that is sanctified in a way that protects it from questions about its
political shortcomings and democratic failures. The consensus and har-
mony implied by the appeal to the common culture is a manifestation of
the cultural insulation of members of the dominant culture who do not
have to experience the sting of oppression as a regular part of their every-
day lives.

As they promote their notion of a common culture, conservative multi-
culturalists typically ignore the fact that a common culture where all social
groups participate equally has never existed in the West. Because race, class
and gender groups who fell outside the dominant cultural norm were rele-
gated to a culture of silence, monoculturalists have confused their silence for
concurrence with the prevailing norms. Indeed, a manifestation of the
monoculturalists’ cultural location and access to power involves their ability
to define what constitutes the so-called common culture. Who determines
who falls inside and outside the boundaries of the common culture? Who
delineates the correct interpretation of the history of Western civilization?
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Who dictates what is included in the educational curriculum? The mono-
culturalists’ power to provide answers to these and other questions provides
insights into the larger conservative project of redefining what.is meant by
the terms, demaocracy, egalitarianism and the common good.‘Mlchael {App_le
(1996} heightens our awareness of the importance of what is happening in
this context when he maintains that the conservatives’ redefinition of politi-
cal common sense is one of the largest public re-education projects of the
twentieth century. The success it has achieved has been based on the ability
of the monocultural advocates to peddle the common culture argument as a
form of common sense that is intimately connected to the way people make
meaning and live their everyday lives.

The re-education project which Apple describes is an international effort
to rewrite history and re-create public memory in a manner that justifies
educational, social and political policies that perpetuate the growing
inequality of Western societies. Such policies are grounded on an effort to
protect an uninhibited free market economics that is allowed to harm indi-
viduals - the non-white and poor in particular — in the name of economic
efficiency. Economic policies emanating from the free market model deem
any form of government aid to the poor as harmful to the economic hea_lth
of the larger society. At the same time, however, governments advocating
such regressive policies have delegated billions of dollars to the war against
Iraq and more than 500 billion dollars to bail out corrupt bankers. Indi-
viduals are learning to accept the supreme importance of a market economy,
the absurdity of egalitarian programmes, and the necessity of rolling back
democracy in the informal curriculum (out-of-school education or cultural
pedagogy) as well as the formal curriculum (in-school education) of the
monoculturalists. The curriculum has helped right-wing politicians to
wrestle power away from liberal and labour coalitions who were much more
willing to work with liberationist movements emerging in the 1960s and
1970s. As a result of their victories, conservative multiculturalists have
rejected any need to work with such organizations, effectively shutting the
marginalized out of any role in the political domain of Western societies
(Fiske 1993; Macedo 1994; McLaren 1994a; Sleeter and Grant 1994; Jones
1995; Yudice 1995; Giroux 1997a).

The monoculturalist view of the purpose of schooling, of course, is not
new, as American schools of the nineteenth century viewed themselves as
agents of the Americanization of deficient immigrant children. Mono-
culturalists of the late twentieth century might benefit from the understand-
ing that the attempt to teach a monolithic Anglo worldview in the nineteenth
century was unsuccessful. Alienated from their parents and uncomfortable
in the public schools, immigrant children resisted the monocultural cur-
riculum by dropping out en masse — most never completed elementary
school. Erasing such knowledge from the public memory, contemporary
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monoculturalists paint a portrait of depraved blacks and Latinos in need of.

the civilizing influence of an assimilationist education that is disturbingly
similar to the nineteenth-century portrait of dangerous Irish, Jewish and
Italian immigrants. Indeed, efforts such as ours to point out the limitations
and problematic assumptions of monoculturalism are portrayed by con-
servatives as a form of racism — a new racism directed against whites and
males in particular. Such an argument js possible only if structural and insti-
tutional aspects of race, class and gender oppression are_ignored. Mono-
culturalists must dismiss power relations between different groups, their
relative access to job opportunities and their relationships to socio-economic
gatekeepers; for example, those who hire, promote, admit and punish indi-
viduals in workplaces and academic institutions.

In this decontextualized manner monoculturalists continue with renewed
vigour their historical attempt to adjust poor and non-white students to an
unjust society. Eliciting the complicity of some marginalized students, par-
ents and community members by the argument that assimilation will open
doors of economic opportunity, conservari iculturalists offer a
devil’s pact where marginalized students sign over their cultural heritage for
a chance at socio-economic mobility, Education in this conception hag
hmmmnd social justice, as those who chal-
lenge unequal opportuity are-tabetted unpatriotic whiners and complain-
ers. As a group that speaks often of its fear that pluralistic and critical
forms of mulriculmiralism are divisive, are tearing apart the social fabric, it
is ironic that monocuituralists employ the binary opposition of ‘we’ and
“they’ so often. In the dualistic monocultural universe ‘we’ are the good citi-

ens, the vi »..the civic-minded, homogeneous individuals who must
éurmfgg@against a group of heterogeneous ‘others’. “They’
are shiftless and inferior burdens to society who once may have been vic-
tims of discrimination but are no longer (Franklin and Heath 1992;
McLaren 1994b; Allison 1995; Gresson 1995; Apple 1996; Giroux and
Searles 1996).

The charge of divisiveness against pluralist and critical multiculturalism
drew blood in the late 1980s and early 1990s, as monoculturalists such as
Diane Ravitch and Arthur Schlesinger Jr implicitly accepted the deficiency

(—'—--—"ﬁ_-_-_—-. . e . N
be“ymodel and publicly called for assimilation into the common culture. Tacit

in the assimilationist argument is the tenet that before the advent of multi-
culturalism schools and universities were spaces where objective teachers
and scholars uninterested in the political affairs of the day pursued and pro-
duced truth. These disinterested institutions, as the monoculturalists frame
the story, were undermined by radical multiculturalists who in their politi-
cally correct orthodoxy attempted to destroy what Western scholars had
worked so hard to build. Never mentioned in this construction is the
racism, class bias, gender bias, anti-Semitism and other exclusionary
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practices that marked the mythical glory days of schools and universit_les.
Rarely referenced are the demeaning textbook portrayals of nor-l-whltes
that were routinely and uncritically taught to students. Non-whites and
women who reject the assimilationist, deficiency, common cult.ural model
of the monoculturalists are portrayed as unreasonable separatists, ethno-
centrics and sometimes even as the new racists. _
A central feature of the monoculturalist construction of the traditional
consensus in Western societies involves fanning the white fear of non-
whites. As blacks learn about racism and the historical injustic.e perpetrated
against them in divisive multiculturalist c.lassrooms,' thfay w111 become so
enraged that they will begin to attack white p'eF!ple mdl_scrlmm:_itely. Such
an argument could gain credence and plausibility or_lly in a_s_o_cmt_)uuhe.:e.
people of African descent were viewed as naturally violent. It is in this his-
tory of fear that the charge of racial separatism gains its _meamng'and sym-
bolic power in the public conversation about m}lltlculturahsm. Any
programme or curriculum that induces people qf African descent to group
themselves together in opposition to white policies must be squashed in the
name of ‘our’ mutual safety as white people. Such fear does not allow many
whites to understagl/scpaxaﬁ_o_n_as_g_manifesmﬂouLLeMQ_nLgL
increasing disparity of the distribution of resources and rEw_fo;'_nng_Qf._w.blte
raci -whites in the past 25 years. From our perspective the
amazing aspect of racial relations in late twentie.th-centur.y Western
societies is the degree to which blacks, Latinos, Asians and 1nd1gen?us
peoples have not chosen separatist routes. Above all, the mqnocult_urahsts
refuse to acknowledge that the best way to bring about social unity (and
we’re not so sure such unity is always desirable) in the West is not tlllrough
the squelching of minority, feminine and poor people’s voices bl‘lt is mstfzad
through the exposure and eradication of various forms of racism, sexism
and class bias found within the culture (Frankenberg 1993; Macedo 1994;
Sleeter and Grant 1994; Taxel 1994},

Thus, we argue throughout thi;@eh@:@wﬁ&m

can be understood in terms of elations! Indeed, monoculturalism in
the form that it has taken over thé past two or three decades of the. twenti-
eth century exists as a reaction to the growing clout of non-vgrhlltes. and
women in education and other institutions as a result of the Civil Rights
movement and the women’s movement. After the 1960s white patriarchal
power could no longer silence those who fell outside its boundaries as effec-
tively as it once had. Thus, the disuniting impulse so often refe‘renced b}'
monoculturalists is not a result of the hate-generating work of crmcal. multi-
culturalists but simply an understandable emergence of previously sﬂence'd
cultural voices speaking out against the exclusionary practices of tl_le domi-
nant culture. The critical multiculturalist objective of understanding race,
class and gender power relations in the larger quest for social justice is not,
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as Arthur Schlesinger Jr puts it, an activity that feeds prejudices and intensi-
fies antagonisms. One can portray the movement for egalitarianism, a_

d social justicefas a form of hate monger-

ing, only if one is attempting to meiw._

Whenever cultural hegemony is threatened, dominant groups tend to

\respond in highly defensive and protective ways.

In the context provided by an understanding of this defence of dominant
power, it is much easier to make sense of how monoculturalists have repre-
sented the racial dynamics of Western societies. Monoculturalists have been
quite successful in their efforts to portray critical multiculturalists as the bad
guys — authoritarian, anti-democratic, ideologues who want to impose an
extremist agenda on Western societies. Such representations show up fre-
quently in higher education in respect of those who have championed
women’s and various forms of ethnic and labour studies. Advocates of black
studies, for example, have for almost three decades faced charges that they
are purveyors of prejudice and bigotry who want to indoctrinate students
with half-truths and unadulterated lies about the history of Africa and the
African diaspora. Black studies has faced charges of contaminating the
scholarship of higher education, in the process destroying the standards we
(whites) had worked so hard to establish. Such accusations refuse to
acknowledge the high quality, innovative scholarship that has emerged in
black studies, chicano studies and indigenous studies departments. In the
initial pages of Allan Bloom’s monoculturalist The Closing of ,thc\imggz’_cg‘n
Mind, the author describes the development of a black studies programme
at Cornell as if Western civilization had just been overrun by the Vandals.
His work is typical of monoculturalist mourning over the multiculturalist
barbarians sacking the gates of white male canonical privilege (Baker 1993;
Perry and Fraser 1993; Macedo 1994; Taxel 1994),

The power dynamic implicit in the monoculturalist attack also involves
who has the clout to shape the cultural imagination of the West. Critical
malticulturalism has made it clear that it wants Western people to see their
culture from the perspectives of a variety of groups who live both inside and
outside its traditional boundaries. What does Western culture look like from
the East; from Africa; from the perspectives of peoples of African descent
living inside its borders; from indigenous peoples; from the poor? Questions

\“l concerning the cultural imagination cannot be separated from the cultural
~" signifiers that inscribe popular cultural expression. The academic tradition

\
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7 of culrural pedagogy. Cultusa

in which we operate, critical pedagogy, is fervently concerned with questions
erg to the j ion

—kwk‘téﬂiﬂmqwms-i&mst@@w{aﬂmmﬁ—seéa%es,
mcluding but not limited to schooling. Our work as cultural and educational
scholars, we believe, demands that we examine both school and the cultural
pedagogy that takes place outside of school if we are to make sense of race,
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class and gender and their relation to the socio—educational_ process at the
end of the twentieth century. We will expand this discussnon. c_)f cultura}l
pedagogy in Chapter 2 as we begin a detailed analysis of critical multi-
culturalism. _

In the context of monoculturalism it is important to note how important
cultural pedagogy has become in the promotion of both' conservative \quld
views and understandings of self vis-d-vis other. Our delineation of a cnt!cal
multiculturalism is extremely interested in uncovering the pedagogical

only, for example, did Amos 'n’ Andy reflect popular views of African

g
e

's, movies, video games, popular music etc. Not">4',1

Americans, it also helped construct popular perspectives. Looking back we
can see that in a 1950s sitcom such as Amos 'n’ Andy or The Jack Benny
Show the social world was depicted from a white perspective. Many white
viewers experienced comforting reassurance in the reminders of bla.ck sub-
servience and white supremacy included in the programmes. While such
racial ideologies may be relatively easy to discern in popular‘cultural pro-
ductions of a half century ago, viewers may encounter more difficulty readg
ing the racial pedagogies in contemporary productions (Fiske 1993; Gra
1995; Grossberg 1935).

Since monoculturalists initiated their defence of Western traditions and
white patriarchy, 4 variety of popular cultural products have appeared Fhat
implicitly or explicitly take up the cause of conservative multiculturalism.
We can see this project in movies such as Jim Carrey’s-1995 follow-up to
his Ace Ventura film — Ace Ventura: When Nature Calls. Few obsewf:rs
even winced when Carrey portrayed Africans in a manner more_pxiume
than in any 1930s Tarzan movie. Ace Ventura’s Africans are superstitious,
fat, grotesque objects of ridicule who take part in comical religious situals.
In pursuit of comedy, Carrey casually ‘deflowers’ the young Afnca'n
princess in a manner reminiscent of slavemaster forebears who had }"helr
way with their slave women. None of this seems to be problematic to
American viewing audiences, who made it a giant revenue producer for
Hollywood. As with Amos *n’ Andy, white_audiences were comfortably
reassured by the reminders of black subservience and white supremacy
lrm the movie. Aaron Gresson (1996) insightfully describes such
pgpular cultural productions as part of a larger ‘call back to whiten(t,ss’ or
‘recovery of white supremacy’. Gresson’s call back and recovery are insep-
arable from what we have referred to as the monoculturalist defence of
Western cultures. .

Using the movie Forrest Gump as a popular cultural manifestatloq of the
rhetoric of the recovery of white supremacy, Gresson convincingly delineates
the various racialized moments of the film, including: Gump’s first human
encounter taking place with a black woman wearing white shoes; the revel-
ation that Gump is the namesake of Ku Klux Klan founder Nathan Bedford



/‘and early 1970s. Forrest, the movie makes clear, may be slow but he definitely
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Forrest; the depiction of Gump’s black friend Bubba’s female ancestors as a

litany of dark-skinned Aunt Jemimas; the comedic use of Bubba’s big lips, a
central feature of traditional white caricatures of blacks. Under Gresson’s
critical eye Forrest Gump cannot claim to be race
virtzous truths that induce individuals to aspire to
there is too much racial inscription to make such a

~free, a simple story of
greater moral heights -
claim,

TWmmmeam&mmaposi-

tive views of the Cﬂﬂﬂighmzmm\_&ggimcnls_m_qmmm.othal 260s

understands right and wrong. Thus, he is

past forty years of American history as a supporter of the mainstream white
male view of the ‘kooky liberationist movements’ that rocked the era. His
true love, Jenny, takes the opposite tack, joining student protests against the
war, racism, sexism and conventional middle-class behaviour. The point of
the morality tale is obvious: Forrest shines as a sports star and becomes a
wealthy businessman; Jenny is abused by her Berkeley protester boyfriend,
becomes a prostitute and contracts AIDS. The political message is loud
enough, but many fail to acknowledge its ideological dynamic even after it is

able to provide moral insight to the

spelled out for them. Qultural pedagogy accomplishes its work in camplex
\_ and i sidic

ious wa

yS- We will"have more to say about mono-
culturalism or conservative m

ulticulturalism throughout the book.

Liberal multiculturalism

The liberal version of multiculturalism believes that individuals from diverse

e share 3 natural equality and a common human-
ity. An intellectual sameness exists that ailows different people to compete
i

“equally for resources in a capitalist economy (McLaren 1994b), Liberal multj-
culturalists often express this concern with sameness by way of the cliché: we
are ‘dedicated to working toward a world where there is only one race — the
human race’ (Franklin and Heath 1992: 2-3). This concern with sameness
has led liberal multiculturalists to embrace the axiom of colour blindness in
the pursuit of their race-related educational and socio-political goals. Liberal
notions of feminism maintain that a woman is equal to a man in that she can
do most anything he can do. When all is washed away, they believe that
people’s common humanity will illustrate that men and womén and various
races and ethnicities share more commonalities than differences. The reason

v for th(-.: inequality of _PBﬁilgfLEl}?F €xists across these groups involves
.of social an

et’ﬁsi/fl‘l?@gllaLQppamiﬁiﬁtjéé to'compete equally in the eco -
ot differenc sCharacterized by consgrﬁﬁvmwy
We see liberal notions of multiculturalisim

il a variety of places: schools,
universities, workplaces, labour unions, the political sphere and popular
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culture, In the late 1950s, for example, when NBC product;.ltii The Nat Km’g
Cole Show, a liberal notion of multicu_lturahsm moved this programrfx_esf
presentation of blackness away from its more con’se,rvanve portrzya Ok
black subservience and comedic inferiority in Amos 'n’ Andy and T, e].ac

Benny Show. Cole was deemed to hold umve_rs_al a’ppeal as an entertamelr;
and, as such an individual, he was racially ‘sanitized’ and dlstanlclzed a; u'm(l?l

as possible from his own blackness. TV shows c.>f the 1990s have for L aei
most part remained within this liberal colour blmdne:s_slldeology o r;c:

sameness motif. Indeed, black characters’ acceptability -has ofteq ;(:in
inversely related to their separation from.everyday bla(?k life. Thus, md s
cultural pedagogy of liberal multiculturalism, colour blmdr_les§ was used to
make blacks acceptable by portraying them as culturally invisible. A];Tenlé
Homeroom, Snoops, Family Maiters, True Colgrs and other recent | zu;:l
TV shows depict safe representations of black mlddl.?-class f?lmlly life in hl: le
USA, rarely presenting African American ways of seeing as dlfferentlor ch al-
lenging perspectives on the American social world. Characters in these

shows are just regular people like all the rest of us, who rate e
by the fact that-thenyEET/(m—vmim The problems they encounter are indi-

vidual problems; fiot social or ;trut):tural difficulties that involve questions of
ray 1995; Haymes 1993).
Pogrlirh(gbezal ide(,)logi)tr:al dynamics are groundeq on an gllegedly neu;tr;ll
and universal process of consciousness construction th?t is unaffecte ()1!
racial, class and gender differences. HMM&WC
by the ideological appeal of consensus and similarity, Our critical critiqu
of liberal multiculturalism is not meant to imp‘ly that we do not see connecci
tions between human beings that exist across lines of race, class, gel?der an
other cultural features. Qur worry is that. an .excluswe concern with sgm—
larity will undermine the democratic and ]ustl'ce-centred attempt to under-
stand the ways that race, class and gender mediate and structure (;xp;:rlences
for both the privileged and the oppressed. T].ve Cosby .?bowf(:h fers an
insightful example of a liberal cultural pefiagoglca_l repression of the \;vay;
race mediates and structures experience in pursuit of the larger goals o
similarity and unity. Cosby erased the issues that concern/plagutfalolppres;
many African Americans in an effort to teach a warm and f}lZ.ZY, e; 00
lesson on multicultural unity and racial accord. Even the basic lfdea t Zt c;ur
racialized position shapes the way we see the ?vorld was out odl?oun s c:f
The Cosby Show — the liberal producers were just not intereste l1111 prelie::le
ing different {not to mention subjugat‘:ed) ways qf perceiving the cu l;] -
Thus, the unexamined sameness of liberal mulncultur‘nhsn}waﬁome*t:_
cazors and cultural producers to spealf the language af_duw;ﬁ%% _g )
1palize-Burotentrie-culture as the tacit _norm _Eygmq_gﬁgm. 1 eh'
conservatives, the liberal multicultural curriculum still assimilates to white
male standards.
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Liberal multiculturalism when all is said and done still positions multi-
culturalism as a problem that must be solved. Yet at the same time it has
been reluctant to address racism, sexism and class bias or to engage in a
critical analysis o@@Spﬂbﬁg@_@gmﬂgﬁ_ﬂf_@mﬂﬂﬁy
an_dgtb_i9§_bmutlailiug_tszgmun.imc.his.s.u@gn.tbé recognition that power is
distributed unequally, liberal multiculturalism often neglects to focus on
forces that undermine democratic goals. In the same way, liberal social ana-
lysts and educators fail to understand that power wielders - especially from
the corporate world — have gaj ted access to the construction
of individual consci ilentity, At the end of the twentieth century,
ideological and dominant cultural discursive power holds an exaggerated
impact on the production of subjectivity. By ignoring the webs of power in
which race, class and gender operate, liberal multiculturalism ends up tout-
ing a human relations curriculum that conflates white racism toward blacks
with black racism toward whites. Such a stance fails to account for racial
. lati I ke-whité raciem fas T L
racism, In late twentieth-century Western societies whites control far more
resources and job hiring and promoting prerogatives than blacks. It makes
little difference if blacks hate whites in this context ~ but when whites hate
blacks, they can refuse to hire them or promote them (Giroux 1988, 1997a;
Carlson 1991; Gergen 1991; Perry and Fraser 1993; McLaren 1394a; Alcoff
1995; Gray 1995). '

Liberal political naiveté emanates from the modernist Cartesian-Newton-
1an belief that social and educational analysis can be abstracted from every-
day power relations. For example,@niel Liston and Kenneth Zeichner in
the name of critical pedagogy argue that the distinction between the teacher
as educator and the teacher as political activist must be majntained fln the
classroom, they argue, the teacher is first and foremost an educator, In the
everyday common-sense conversation this is a persuasive argument, imply-
ing as it does that teachers should not use the classroom to ‘shove’ their

-~ political opinions down their students’ throats. Of course, Liston and Zeich- _

ner maintain that the world outside the classroom js the venue for political

crusading. But like r_liberal e i iss-an
impor, int: ion olitics is not so
simple. Homm@mwmkg@mmmme
what knowledge to 2 ious palitical decisions that must be

rriag(_aﬁn_ardaily-basis-in_th&g_lassroom,
— - Liston and Zeichner call for educators to help students find their voices
and identities, but voices and identities are constructed-by incorporating-and

rejectiwtm@wﬁ_ng_@ggbgical constructions-Which ones

do teachers encourage? Which ones do they discourage? These are political

decisions. Liston and Zeichner contend that teachers should enable students .

to acquire and critically examine moral beliefs. This must take place before
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students engage in politically transformative acts. Li.ke we:‘ather?ranes, such
arguments play well to the popular winds with their glprlﬁcatlon of neu-
trality. Political animals who believe that presidents appoint Supreme Court

. . . d
justices who are neutral, who will refrain from letting their political f’\

EU!/

opinions ‘taint’ their judicial rulings, wil_l accept the separation o{.m(t)if;i
belief from political action. Such a separation reflects a hyper—ll:anotr:.a I:zaever
of politics that represents the politfcal as a very narrow ter;ame ich n rer
overlaps the moral and ethical (Liston and Z,eu:hnf_:r 1981 )- How c:;mt :
moral and the political be separated? Wasn’t the moral commitmen

(i

-

istice the basis-of-the-pokti hior_a Martin _

justice the basis-of-the-petitical-work-of aMohandas-Gand
T . ?
Luther King Jr, or a Susan B. Anthany? o

As liberal multiculturalism engages in this ].;aseudo-depoln:u.:xzanon,l it
allows itself to be co-opted for hegemonic objectives, The attempt of mu t;
cultural educators to understand and appreciatt? ther societies can bf’ used
as a tool for the economic conquest of those societies. Godfrey !?ranklm aln_
Inez Heath’s words provide chilly insights into power’s co-option of multi-
cultural education:

Those who are resolved towards making mu]ticult.ural' educe.itim:l a politi-
cal issue, are doing a great disservice to our nation in maintaining O:IH
place as a world leader. The military has led.m this eff'ort after ltj rude
awakening during World War I, Never was t_hls more z?v1dent than :ilnng
the Vietnam War. Educators who are working in various leveilsk an sEt-
ting in public schools, realize the need fpr competent pghcy makers who
have a well developed knowledge base in multl‘culturahsm as it per;ams
to the schools for which the curriculum is being developed, and from

. d ill come,
which our future leaders wi (Franklin and Heath 1992: 3)

Such an attempt to depoliticize is obviously a smoke screen for a more accept-
able political agenda — more acceptable to the powers that be. Such ideologi-

cal camouflage can take place only in a social or educational venue where

uestions of democrac ined with race, class and gender_ are viewed in
isolation from history. Such a decontextualized perspective insists that inultl-‘
cultural edncators can bring about an unspecified positive_change without

cither-elasifying the nature of the change or underst.a_p_ding»th&hlsm}_luggl,
SQ.glaLa 4Wﬁe1lsions of all educational n&e_:t?rlnorp 0512
Viewing liberal Tulticultural programmes and culturajll pr(; uction, cm;1 ;t
struck by the fact that MW y'mvmb{l.e, y
the assimilationist goal is unchallenged. When oppression, inequality an

questions concerning assimilation present themselves, they seem to function

indjvj - larger social issues. Return-
t the level of indjy, cumsiances — not as | _
?ng briefly to The Cosby Shoi as an example of liberal multicultural cultural
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pedagogy, producers were stubbornly resistant to any mention of the socio-

economic injustice faced by literally millions of African Americans.

These depoliticization/decontextualization impulses of liberal multi-

culturalism can be understood only when we trace the modernist umbilical
cord that connects it to the European Enlightenment, the Age of Reason.
Liberalism has made a fetish of Proper process, thus abstracting the lived
worlds of individuals and the consequences of particular results from the
realm of the political. leplenzdaﬁe%gﬁpewepmd—hu.mamgﬁ@]ﬂet
lost amidst the celebration of individualism and citizenship. As it focuses on
the abstract concept of the fairness of the rules that govern a society, it
emphasizes an education for rationality removed from time, place or the
experience of individuals. In other words, as liberalism hyperrationalizes
process, it disregards the social traditions that individuals and groups bring
to schools, community organizations or labour unions. Liberalism’s
modernist faith that reason and reason alone will lead to a just society,
Dennis Carlson (1991) carefully argues, squashes its attempt to connect
itself with particular political movements and the ways individuals have
framed their personal relationships to these movements. Such relationships
have relied little on abstract principles and more on our emotional loyalties.
Liberals have assumed that such emotional ties, related as they are to the
highly subjective nature of consciousness, are not worthy investments. Thus,
to liberals, the modes of thinking that emerge from our subjective lived
experience, from the perspectives we gain from one particular position in the
web of reality or from the values we develop through experience are too con-
tingent, too tainted by feeling,

The failures of liberalism in general and liberal multiculturalism in par-
ticular involve liberal analysts® inability to identify the underside of its
relationship to modernist hyperrationality. Indeed, the cult of the expert has
grown in a liberal soil. Social engineering finds some of its most important
historical roots in university departments of sociology, with their liberal
visions of the good life. In the past thirty years this liberal vision has fallen
into@ﬁt‘ﬁuround the world. The brief challenge to professional auth-
ority of theTate 1960s was as much anti-liberal as it was anti-conservative.

One of the keys to mderstanding.twwmmhe
A970s, 1980s and 1990s wa&thJighIﬂadngm;opti@nnﬂlbg_@n_g:a_gbp_rigy_
rhgto_@g_gf_ﬂl&lﬁéﬂs@gumkumﬁmﬂsl&tiWO the anti-povernment
L@mw—eﬁk&g&m—&&b,_ﬁmgmhﬁ%@mndqhe anti-
educational expert rhetoric of William Bennett and Keith Joseph. They were
able to portray the domain of the expert as a liberal domain. If critical multi-
culturalism is to be successful in its effort to challenge the various manifes-
tations of white supremacy, class elitism and patriarchy, it will have to

expose liberal multiculturalism’s rationalistic blindness to the plethora of -

ways the non-white, the poor and women are dominated in contemporary
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Western culture (Bourricaud 1979; Van den Berg and Nicholson 1987; Tripp
1988; Gray 1995).

Pluralist multiculturalism

More than any other of our forms of mul.ticuln'n-alism, plu.ralist nil..lltl-
culturalism has become the mainstream arnculaflon (_)f mu]tllcu c:um ism.
When analysts speak of ‘multiculturallsm" and m'ultlc'ultuéa e }llxcatll.t:n
{(with important exceptions}, pluralist multl_cultm'allsm is 0 t;.:n what t ':1);
have in mind. While pluralist multiculturalism §hares many features wi
liberal multiculturalism, the most signif}cant difference be(;weefb;t:ﬁstx:
typologies involves pluralism’s focus on difference as ﬂ:ﬂgs;_,ﬂ_lm,l s
focus on sameness. Still, however, the d1st1nct.10?1§etween e two arti .
lations is not as great as this oppﬁsitipn might imply; both "forms st
operate at times as forms of regulation, both tend to socio=

contextualizati uestions-of-race-and-gen both fail to prob-

lematize whiteness and the Eurocentric norm. Reflecting in the minds of

evolution of multiculturalism, pluralism typically links cace,
n:a?lré);rt?;nguage, culture, disability and toa 1t?sser degree sexual pﬁl;efe_;mﬁl:
’iglg—t_ly:_lal_rgﬁ'e‘)\ﬂmebrate human dllve{'sn}! and_gqga].oppmw i

this context there is less emphasis on ass.lrmlatlon — although the Ee atl(c)ln
ship between pluralism and assimicllation is ever fuzzy — as race and gender

i xplicitly recognized. . .

dlfzf\zri:::::sai? ;er?der d{fferefces are highlighteld, pluralist [pultlcu;ltu:iallslfsi

operate on the assumption that such an emphasis _does not d1s;1_1pt the Em
nant Western narratives. In the context of the identity politics that 6:1(;!&
arisen in Western societies since the liberatio_n movements of the 1960s,
advocates of pluralism argue that democracy mvo_!ﬂif j_QLmQLEIyM
c%@lmﬂﬁllckizens but the historyandculture of traditiopally

marginalized groups asiﬁmﬁﬂgﬁ in such a construction beclor;lels'et
supreme social virtue, especially in a postmodern lar%dscape _wh.ere globaliz
ation and fast and dynamically flexible (post—FoFdlst) capitalism ar-t; per-
ceived as pushing the international community tgyvards a uni ormci
one-world-culture. Djxer.‘:i.q&—beeemes’“imﬁﬁémaﬂy. \{a]uable -anc‘i is Pms};‘ﬁ
for its own sake to the point that difference is exoticized and fetishized. The

curriculum emerging from this position insists that in addition to teaching

s hey should not hold prejudices against others, diversirz.edu~
cation means learning aboyt the knowledge, values, beliefs and patterns-of

e
Ous

behavioyr_that \emarcaré_various groups. In the pluralist cu.rnculunt;
students read literature written by women, Jews, blacks, Latulmsl an
indigenous peoples in addition to the traditional canon. Students al sc; ;:iarn
that social unfairness exists, as women, for example, who don’t follo

Ol +lis is ma, it (il Ay o

/
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socially dominant sex roles are deemed to be too aggressive or man-like, or
men who don’t adopt macho ways of being are seen as wimps.
Pluralist multiculturalism in the name of diversity calls for students and
other individuals to develop what might be called a ‘multicultural literacy’.
¢ Such a literacy would allow men and women from mainstream, dominant
culture the ability to operate successfully in subcultures and culturally differ-
ent situations. At the same time, students from culturally different back-
grounds would learn to operate in the mainstream culture — an ability,

w1 pluralist multiculturalists argue, that is essential in their effort to gain equal

e
J

economic and educational opportunity. Another pluralist step in this
attempt to help women and minority groups to gain equal opportunity
involves building pride in one’s heritage and cultural differences. Many
teachers who operate in this multicultural context begin lessons with class-
room discussions of where the families of students_came from-and-which
particular traditions they have maintaied. In this context teachers help
students to make recipe books with family dishes from different cultures or
to construct coats of arms that highlight positive features about themselves
and their families. Lessons are also designed around the study of particular
groups — womern, blacks, Latinos, indigenous peoples, Asians, etc. ~ and

often focus on @ of people from a specific group who have attained'

success and notoriely in one way or another. Slipping into the fallacy of
socio-political decontextualization, pluralists often imply i essons
that anyone can ‘make it’ by working hard. Pride in one’s heritage, unfortu-
nately, is not a panacea for the effects of years of oppression. In this way
pluralist multiculturalism promises an emancipation that it can’t deliver, as
it confuses psychological affirmation with political empowerment {Collins
and Sandell 1992; Sleeter 1993; Sleeter and Grant 1994; Gray 1995; Yudice
1295).
From a critical multicultural perspective this ‘psychologization’ process,
this tendency for depoliticization, haunts pluralist multiculturalism. The
\svpectre in question has absorbed such a generous dose of moral relativism

\that politically grounded action for social justice is subverted before it can

egin. In this situation alist multiculturalism i -
demic position—that.may elicit intellectual respectability but leaves-the
unequal status quo intact, One important dynamic at work in this process
involves the position’s reluctance (as is the case with liberal multicultural-
ism) to address socio-economic class. Iﬂdﬁ&_mﬁﬂi}lﬂtjﬁ@g};&mhﬁ
gained influence at the same time that poverty has been eminized, material
cthWWer and lower-middle class have
alarmingly deteriorated and the economic disparity between rich and poor

has intensified. As these tragedies have occurred, plm%x}l}igu’l;uzh&m
'Ei_s_hglpngo-genmm-thLimpmgsjmmf_upyvvar_dJnQbﬂiu women-and

qsm;lhitig‘. Inclusive representations of pluralism have increased to the
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extent that many white men (as we will discuss in Chapter 8) feel that they
are now the victims of racial and gender discrimination.

The pluralist valorization of difference in combination with global

capitalism’s commodification of multicultural exotica works to increase the
VMME.M& ke’ ‘Shag-attacks’, themodelling of Iman
and Naomi Cam e ive’, ‘Wesley Snipes starring in Passenger
57, etc. have elicited unanticipated reactions from dominant cultural audi-

ences. In thisgs:;% configuration a new ‘multicultural logic’ is emerging

where greatef parity} is being achieved in matters of symbolic representation
while greater disparity grows in the distribution of wealth. Once again race
and ethnicity are private matters with little_connection to the structural

dynamics of patriarchy, class elitism or white.supremacy. Plhralist multi-
cultnral logic fails to see the power-prounded-relationships among identity
construction, cultural representations—and struggles over cesources. Only

when this linkage is accomplished will schools and universities be able to
transcend their historical role as the rationalizers_for the behavioug of the

privileged and the con s.of the ways hegemony operates to_shape how
the social order evolves (Collins and Sandell 1992; Yudice 1995).

Pluralist multiculturalism engages in itscgelebration gg diffelme_g‘%_') hen— O\
the most important issues to those who fall outsidé thie White, male and

middle class norm often involve-gowerlessness, violence and Foverty, Plural-—.

d’mﬂv'rewed-m)gidte_of the power relations of the social SErueriFE ecomes T
. :

fat fails to explore what difference issues of difference
make in various individuals’ lives. Issues of cultural diversity are reduced to
points of ‘cultural enrichment’ that can be extolled without upsetting the

power of dominant groups. TV shows such as Tkg_,(effezsons,—Wba't’rHap-
ening!!, San ’ plucalist-peda-

ogy in that they specifically delineate race (in these cases, blackness) as an
ﬁmﬁs society. Byt ds s typically rhe case in pluralist ped-

the social and historical contexts in which racial identity.is expressed
and made meanin_gful are avoided, More recent programmes, such as A
Different World, have addressed important contemporary issues facing
black people, but operating in a pluralist multiculrural cosmos such shows
failed to depict socig-economic-and-political-inequality as anything more
than a product of misunderstanding. In the case of A Different World, the

show transcended pluralist boundaries only when it addressed gender issues
such as sexual harassment, violence against women and the tragedy of AIDS.

Pluralist multicultural curricula, both institutional and cultural, have
found it very difficult to escape the discursive boundaries of economic mobil-
ity, middle-class affluence, family values and, in the case of the USA, Amer-
ica as a nation of immigrants bound together by a common struggle of
adversity and ultimate personal victory. In this pluralist racial context a neo-
separate-but-equal dynamic develops that views blacks, Latinos, Asians and
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other racial/ethnic groups as operating in parallel universes to white people,
7 with Western middle-class values intact. As in liberal multiculturalism, all
groups are ideologically alike, except that in pluralist multicnlturalism non-
#whites have a few unique and exotic customs and habits developed in their
” separate-but-equal experiences. I1i this post-colonial context — the era follow-
g the revolts of the various subjugated groups ~ pluralist multiculturalism
like its liberal cousin can be hegemonically appropriated. Without a critical
foundation pluralism’s desire to understand the culturally different can help
Westerners stay ‘on top of things’ — to understand the West Africans, for
example, 50 ‘we’ can open new McDonald’s franchises in Gambia.

The hidden hegemonic curric oluralist multiculturalism involves
the promotion of a form of Gltural tourismy that fails to address or under-
stand the harsh realities o fé‘ce,——elass"aﬂ gender subjugation. Having
worked on Indian reservations/reserves in both the USA and Canada, we
have often witnessed this way of seeing by individuals from the dominant
culture. It was not uncommon for white visitors to come to the reservation
excited to see authentic Native American culture. After returning from sight-
seeing ventures, such visitors would be glum and disappointed, confiding
that the Indian community they visited was littered with ramshackle houses
and old cars on blocks in front yards. We didn’t see any real Indian culture,
they concluded. Such tourists, whether on the reservation or in the class-
room, are unprepared to deal with contemporary problems resulting from
racism, class bias and sexism. As they honour cultural difference outside of
a historical, power-literate context, they trivialize the lived realities of exotic
others and relegate them to a netherland of political isolation. A multi-
culturalism that operates within these pluralist boundaries will always serve
the status quo as an unthreatening construction that consumes the cuisine,
art, architecture and fashion of various subcultures. Ip many-ways plyralict
multiculturalism castrates-difference, transforming it into a safe diversity.

Such a safe diversity still focuses on ‘them’, representing Africans, as does
Disneyland’s It’s a Small World After All, in terms of loin cloths, tree swing-
ing and wild animals. This ethnicity fara igm induces “us’ to understand
how ‘they’ celebrate their holidays — ¢ : is-the Jewish Christ-
mas’ — never problematizing the Eurocentric gaze. Such_a multiculturalism
consistently mistakes Enropean wavs of secing for universal, neutral and
objective merhods of explaring reality. Such methods insidiously support the
Stafus qua, conveying in the process the deficiency of non-Western ways of
praducing knowledge. Make no mistake, the concept of difference is val-
orized in this context, but always from the position of whiteness. Whiteness
as the unchallenged norm constitutes a neo-colonialism {a new improved
postmodern colonialism) that constructs non-whiteness as lesser, deviant
and pathological — but concurrently more interesting, more exotic, more
natural and, therefore, more commodifiable than the ‘white bread’ norm.
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These ostensibly contradictory dynamics of pluralist multicultu:‘alhsm have
precipitated cognitive dissonance among Westen?ers frorp various back-
grounds. Yet, despite the contradictions, p!urahst mulm.:ulturahsrrf has
emerged as a form of common sense that is believed to work in the best inter-
ests of the common good (Collins and Sandell 1992; Frankenberg 1993;
Sleeter 1993; Gray 1995; Yudice 19935).

Left-essentialist multiculturalism

Essentialism is a complex concept that is commonly understood as the‘belief
that a set of uncﬁ%pwﬁ%ﬁ)_@@gg@ﬁm
a m. Of course, our concern here is to ?nalyse essex}t‘:ahsm
as it relates to the articulation of multiculturalism. While we are cFltlcal of
various aspects of what we label a left—essenti'ah:st multiculturalism, our
purpose is not to expose vile examples of essentn_ahsrr_l. Rather, we are more
concerncd with what happens when essentialism intersects w1t}1 multi-
culturalism, and what we might learn from analysing the interactlon'. Qur
position is that @mﬁmﬂmm@wmaksm
and kocial const ctivisti! We argue neither that (from a radical construc-
tivist perspective) the use of race or gender as a category vic.)lt?ntly sub}rel.-ts
the differences within such aggregations nor that (from a rigid csannahst
perspective} race and gender are unchanging hereditary a'nd biological cat-
egories. One additional ¢aveay before we begin our an.alys:s of left-essential-
ist multiculturalism: left-essentialist multiculturalism is not the only form of
essentialist cultural politics identifiable on the contemporary landscape. 'A
far more pervasive form involves a conservative, white, fundamentalist
Christian variety that has often advocated an intolerant form of mono-
culturalism. Our focus on the problems of left-essentialism should not
obscure this understanding (Fuss 1989; di Leonardo 1994). o
Left-essentialist multiculturalism often_fmls_m_a.ppmcmuhe_tusm
situatedness of cujtural differences: As we examine the concept of idel}ﬂty in
this historical context, we come to understand that while extremely impor-
tant, race and gender are not necessarily the most rudimentgry categones.of
human experiences. Different historical periods produce diverse categories

around which identity may be formed. In the nineteenth century, _union
membership was smﬁm 1960s _membcxshfPﬂLMe
‘counterculture’ was. central to-identity formation. The salient point made
by critical multiculturalists in this context is that since identity formation is
socially constructed, it is ISt .
ciirsive and ideological formations. It is this dynamic that essenpalfst mult-
culturalists do not recognize — the poststructuralist notion that signifiers and
signs and the material circumstances they help to construct can only be tem-
porarily established.

i tion to unstable dis-

(

’
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In this context it will come as no surprise to students of a critical multi-
culturalism that a racially grounded identity is a recent phenomenon, that )
the mean; ncept race has profoundl L0 time.

and place to place. At the end of the twentieth century, the meaning of race

remains a highly contested question, as man no-theory
of race can escape complicity with the ideological and social contexts that
helped to formulate it. While critical multiculturalists definitely don’t want
fo relinquish the category of race, they do want to explore the ‘border’ con-
cept that rejects some simple and static notion of ethnic/racial identity.
Understanding the eclectic nature of border cultures, critical scholars frac-
ture concretized racial categories, in the process forcing a more complex
analysis of cultural identity. Studying those cultural spaces {borderlands) in
an increasingly globalized society where cultures collide, analysts are better
equipped to avoid the rigidity of essentialist multiculturalism and to explore
the possibilities of new notions of identity formation. While in some ways it
is problematic, some s(;\f}ﬁts-\tuve resisted essentialism by using the border
concept of mestizaje estizaje focuses on the mutually constructed and
constantly evolving nature sf all racial identities — unlike the dated concept
of the meliing Eo?ﬁ?tﬁ&_ptsm)mmcryone into a-white cultural
norm, mestizaje emphasizes the way all cultures change in relation to one
another (di Leonardo 1994),

The confrontation with essentialist multiculturalism forces us to examine
how group members define themselves and their relationship to their groups.
Essentialists tend to define themselves and their relation to their groups
around their authenticity as a conservative Christian white American (in a
right-wing sense) or individual of African heritage who advocates Afrocen-
trism (in a left-wing sense); left-essentialist multiculturalists often connect
difference to a historical past of cultural authenticity where the essence of a
particular identity was developed - an essence that transcends the forces of
history, social context and power. Such essences can become quite authori-
tarian when constructed around a romanticized golden era, nationalistic pride

and a p,fLSiﬂﬂnaliqLﬂf_pmiquhLdem@plications of competing axes of
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traditional canon on its head, producing a dominant-culture-is-bad marginal-

ized-culture-is-good inverse dualism. The essentialist search for authenticity W L OI

in identity and history leads to the privilegi identity as ¢ r

political i ical authority. Such a grounding inevitably leads to e A

chaos in the group, as the multiple and ambiguous nature of any process of s ge }

identity formation eventuates in fights over which aniFPlation o.f identit).( is B
the truly authentic one. Before this struggle occurs, cr.mc_al multlcultu'rahsts
seek to inoculate themselves against such authontanamsr.n by opening to
question what-exactly constitutes a_groyp or an_aggregation. At the same
time they attempt to maintain a space where a race, class or.gender group can
discuss multiple articulations of members’ identities in _re]atlon tQ_a.c.lcce.n.t.;ed_,
conception of the group itself. In this way romanticized essence is under-
mined and the authoritarianism that accompanies it is demobilized {Butler
1992; Young 1992; di Leonardo 1994; Gray 1995; Thqmpson 1995). .

In this context Judith Butler {1992) argues that disagreements among
women in feminist circles over the content of the term woman s?lould be
treasured and encouraged. Such a conversation, she maintains, might even
be used as the ‘ungrounded ground of feminist theory’ (p. 16). Gone hf?rclls
the official set of essential characteristics that make a group wha.t it is.
Herman Gray (1995) shares Butler’s insights, and argues fro.m a racm‘l per-
spective that in his use of the term blackness he mal'ces no claim to an auth-
enticity or essence about black life’ (p. 13). Blac1_< mtellectual§ in Engla_nd,
including Stuart Hall, Kobena Mercer, Paul C.hh:oy and. D.le Hebdige,
pushed inquiries into the nature of difference within the s1gn1ﬁer.of black-
ness, opening new vistas to black scholars around the world. In this context
we can see The Cosby Show from an angle quite different from our previous
views of it. In many ways the programme worked as a corrective to the
essentialist call for anthentic racial portrayals, opening a new terrain on
diversity within blackness.

In their valuing of the power of authenticity, cssentiatist mulriculturalists___

owmaume%ﬂl_wwmse@eople Carl POSSEss mora,
o

agency. This moral agency or | pression privileg p_privilegepositions su})or_di‘nateld -(}Sf:& i
people with a particularset of ‘natural’ experiences as the only individuals '
who have the authority to make particular criticisms. _In 'such a setting a %,
white person would not have the moral authority to criticize a Latm.o ora

man would be prohibited from criticizing a woman. In su'ch an essentlallz.ed [ (UJV
identity politics one would have to submit proper credentlflls before offering "
an opinion on a race or gender issue. This polmcs.of locat‘lon bases tenth on (j :
identity, privileging an unexamined set of authentic experiences as the fqun-

dation of epistemological authority. In this context crmca.ll mult'J.culturah_sts,

while understanding the limitations of a politics of location, _st_lll appreciate

the need for individuals from privileged groups to be sensitive to power
differences when interacting with peoples from oppressed groups. For

identity and.; e, sexual preference, religion, gender, race
and class. Such factors invariably create diverse modalities of experience for
individuals within any essentialized category. After the Civil Rights movement
of the 1960s, for example, black activists called for TV producers to present
authentic images of blacks on their programmes. Many spokesmen argued
that questions of gender, sexual preference and class simply should not be
raised in the effort to present a united front to white people.

This essentialist tendency for romanticization produces a form of moral
superiority among group members that sometimes translates into a form of :
knowledge production that streamlines the com lexity of history. In some
academic circumstances essentialist multiculturalism merely stands the
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example, a male must be very careful in an interaction with a woman not to
invoke his patriarchal privilege and speak down to her or speak for her.
Operating on the basis of oppression privilege, many essentialist multicul-
turalist teachers simply transfer an unproblematized body of anthentic data
along to students, in the process moving perilously close to indoctrination.
Critical multiculturalists maintain that merely transferring data from
teacher to student is an inappropriate form of teaching in a democratic
society, whether it comes from left-essentialist multiculturalists or from
right-essentialist monocuituralists. In contemporary Western societies
students are far more often subjugated to monocultural indoctrination than
from the small group we are labelling left-essentialists. Critical multicultur-

- o T 0.0 e
alists contend that educational activity becomes critical only when stiudents

are granted the opportunity both to examine various verspectives_and to

The narrowness of essentialist multiculturalism is further exemplified by
J the tendency of its proponents to focus their attention on one form of oppres-
sion as elemental, as taking precedence over all other modes of subjugation.
Certain radical feminists view gender as the essential form of oppression, cer-
tain ethnic-studies scholars privilege race, while orthodox Marxists have
focused on class. The critical multiculturalist effort to study various forms of
diversity and how the oppression that grows up around each one intersects
with the others is viewed by left-essentialists as a diversion from what is most
important in cultural analysis. Such a stance undermines the left-essentialist
possibility of articulating a democratic vision that makes sense to a broad
range of individuals and groups. Instead of struggling to articulate and act on

the basis of a democratic politics, thﬂg&t&i@jw@@giiute
the ranks of essentialist muldculturalism  have confronted ane another over
who can claim greater victimization and oppression privilege: )
" Thus, essentialist multiculturalism has concerned itself more with self-
assertion than with the effort to build strategic democratic alliances for
social justice. In making this argument we in no way mean to convey that
there is no need for single-group coalitions and single group curriculums
such as women’s studies, African studies, gay and lesbian studies, chicano
studies or indigenous studies. These are extremely important in any formu-
lation of a critical multiculturalism, providing an opportunity for scholar-
ship and teaching long neglected in academia. The salient point in this
context involves the ahili i ideati romote their_inter-
ests not _in competition but in_alliance with other identity groups and
broader coalitions working for an inclusjve political, cultural and economic
democracy. From a critical multicultural perspective such democratic work
would involve bringing class-consciousness into all identity-based work.
I When identity politics operates outside a critical concern with democratic
__solidarity, the danger arises that it will lapse into a fragmented essentialist
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%‘)‘{Wﬁftﬁﬁpe—sﬁ (di Leonardo 1994; McLaren 1994b; Slecter and Grant
1

s Yudice 1995; Nieto 1996; Thompson 1996). ' _ .
Such a group-centredness often induces essentialist multiculturalism to
exclude friendly and morally committed outsiders or non-members. Most
oppressed groups in Western societies simply do not possess the power to
shape political, social and educational policy without he[p. At the same time,
the politics of authenticity allows unsympathetic outsiders to go unchal-
lenged in their anti-democratic or problematic race,'s‘exua] pre.ference :imd
gender-related beliefs and activities. Obviously, critical mult_lculturahsm
wants to move essentialistic identity groups to a more theoretically viable
and pragmatic politics. In many cases, this has happened over the past
couple of decades, as many white feminists have worked Pard to tr‘ansform
their agendas in the light of what lesbians and non-white feminists have_:
argued about essentialistic delineations of the feminine (Butler 1992; di
Leonardo 1994; Yudice 1995). The same is true in other areas of identity,
where many racial and ethnic alliances as well as homosexual and disability
rights organizations have come to realize that identity alone, especially an_

essentialized notion of ideptity, may be insufficient as the grounding for
emocratic and justice-related movements.

Critical multiculturalism

All typologies reflect the values and assumptions of those who construct th_em
— and ours is no different. Our classification of the forms of multiculturalism
was formulated in order to highlight our delineation of critical multicultural-
ism — the form of multiculturalism we obviously find preferable to conserva-
tive, liberal, pluralist and left-essentialist varieties. In this context we will offer
a few introductory statements about critical multiculturalism that will set up
our detailed description of the position in Chapters 2, 3 and 4. The theoreti-
cal tradition that grounds our view of multicultural education comes from the
critical theory emerging from the Frankfurt School of Social Research in
Germany in the 1920s. Secing the world from the vantage point of post-
First World War Germany, with its economic depression, inflation and unem-
ployment, the critical theorists (Max Horkheimer, Theodor Adorno, Waltelr
Benjamin, Leo Lowenthal and Herbert Marcuse) focused on power and domi-
nation within an industrialized, modernist age. Critical theory is especially
concerned with how domination takes place, the way human relations are
shaped in the workplace, the schools and everyday life. Critical theorists want
to promote an individual’s consciousness of himself or herself as a social
being. An individual who has gained such a consciousness understands how
and why his or her political opinions, socio-economic class, role, religious
beliefs, gender role and racial self-image are shaped by dominant perspectives. _

An “"_"&“Mv /
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Critical theory thus promotes self-reflection that results in changes of per-
spective. Men and women come to know themselves by bringing 1o
consciousness the process by which theijr viewpoints were formed. Strategies
that can be raken to confront individual and social pathologies can be negoti-
ated once self-reflection takes place. Critica) theory is quick to point out that
such strategies do not take the form of rules and precise regulations. Instead,
a framework of principles is developed around which possible actions can be
discussed and analysed. Multiculturalists who are conversant with critical
theory are never certain of the exact path of action they will take as a result of
their analysis. This can be quite frustrating to those raised in the modernist
tradition who are accustomed to a specific set of procedures designed to direct

their actions. Critical is_the term used to describe what emerges
when critical theory_encounters education. Like eritical theory in_general,
itical pedagogy refuses-to_delineate a specific set of teachi ced

Critical pedagogies, Peter McLaren (1994a) maintains, confront the modern-
ist/positivist ways of seeing that dominate traditional liberal and conservative
critiques of schooling. Moving beyond these analytical forms, critical peda-
gogy helps students and teachers to understand how schools work by expos-
ing student sorting processes and power involvement with the curriculum.
Advocates of a critical pedagogy of multiculturalism make no pretence of
neutrality. Unlike with many theoretical approaches, critical theori
expose their values and openly work to achieve them. Critical multicultural-
WM% and the elimination of
human suffering. What is the relationship bet ial i ity and the
suffering that accofipanies it and the schooling process? The search for an
answer to this question shapes the activities of the critical teacher. Working
in solidarity with subordinate and marginalized groups, critical multi-
culturalists attempt to expose the subtle and often hidden educational pro-
cesses that privilege the already affluent and undermine the efforts of the
poor. When Western schooling is viewed from this perspective, the naive
belief that such education provides consistent socio-economic mobility for
working-class and non-white students disintegrates. Indeed, the notion that
education simply provides a politically neutral set of skills and an objective
body of knowledge also collapses. This appreciation that both cultural peda-
;ogy and schooling don’t operate as neutral, ideologreally-innoceat activities
-is central 10 a critical theory grounded form of multieulturalism—When this
historical critical theoretical base is submitted to an analysis by recent inno-
vations in social theory shaped by feminists, critical race theorists, advocates
of cultural studies and postmodern/poststructuralist scholars (a process we
will detail in Chapters 2, 3 and 4) the grounding of our notion of how multi-
culturalism should be changed is revealed.
Changing multiculturalism, we argue, means moving beyond the
conservative and liberal assumptions that racial, ethnic and gender groups
live in relatively equal status to one another and that the social system is
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open to anyone who desires and is willing to work f_or mobility. Even tl-lcmgal-il
contemporary economic production in the West is grounded on unequa
social divisions of race, class and gender, mainstream forr.ns of n'_nfltl-
culturalism have been uncomfortable using the term oppression - critical
multiculturalists are not, as they argue vehemently m the spirit of W E. B.
DuBois, for equality and democracy in the economic sphere of society. As
Western cultures have begun to slide towards the hyperreality of post-
modernity, with its fast capitalism, global markets ar_ld bomb?rdment of
electronic information, their ability/willingness to dis.trlbute .thel'r resources
more equitably has substantially diminished. Class inequality is a central\
concern of our ‘changed multiculturalism’, although by no means should
such an emphasis be taken as a privileging of cl:'as's as the primary category
of oppression. Class is a central concern of a critical multiculturalism as it
i ith race, gender a T . o
Again, unlike other forms of multiculturalism, the t;rltlcal articulation is
concerned with the-ecfitextualization™of ‘what gives rise to race, class and
gender inequalities: Weare-concerned throughout this book VE’l.th the ways
power has operated historically and contemporaneously to legitimate social
categories and divisions. In this context we analyse and encourage fL.u'ther
analysis of how in everyday, mundane, 11Vl?d cultt}re theSf: dynamics o
power play themselves out. Qur friend Ladi Semali, w.ho is a scholar of
media and power, analyses ‘innocent’ everyday conversations for their 1:eve1-
ations about the ways tacit racial politics operate. Along with Semalxll, we
understand that it is at this unsuspected level that the power of patna'nfhy,
white supremacy and class elitism accomplish their hurtful work._ Critical
multiculturalism appreciates both the hidden nature of these operations a.n.d
the fact that most of the time they go unnoticed even by those w.ho partici-
pate in them. MWMWJWM

cryptic namre of many forms of racisim, sexism and class bias makes it diffi-
cult to convince individuals from the dominant culture of their-reality. Such

subtlety is matched by the nuanced but vital cognizance of the fact Fhat, con-
trary to the representations of essentialists, th,eaam_as_n@uhffmm
within there are between (DuBois 1973; Sleeter
1993; Macedo 1994; Yudice 1995; Semali 1997).

Another important theme of critical multiculturalism — also a central
theme of our work (Kincheloe and Pinar 1991; Kincheloe 1991, 1993, 1995;
Kincheloe and Steinberg 1995; Kincheloe, Steinberg and Gresson 1.996;
Steinberg and Kincheloe 1997) - involves the way power sh.apes. conscious-
ness. Such a process involves the processes by which 1dt.=.olog1cal inscriptions
are imprinted on subjectivity, the ways desire is mo_billzet_:l by power forces
for hegemonic outcomes, the means by which discursive powers s‘hape
thinking and behaviour through both the presences and a.bsences of dlffeF-
ent words and concepts, and the methods by which individuals assert their
agency and self-direction in relation to such power plays.
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Critical multiculturalists also illustrate how individuals produce, revamp
‘awmﬂgontext consranrlw@pgd by

power. Such cultural reproduction involves the way power in the multitude
of forms it takes helps to construct collective experience in a way that oper-
ates in the interests of white supremacy, patriarchy, class elitism and other
dominant forces. In this context schools often work in complicity with cul-
tural reproduction, as teachers innocently operate as cultural gatekeepers
Who transmit dominant values and protect the common culture from the ~
Vandals at the gates of the empire.

Critical multiculturalism draws upon the literature and analytical meth-
ods of cultural studies to gain a deeper understanding of how race, class and
gender are represented in various social spheres. Not content with merely
cataloguing such portrayals, criticalists make the next step of connecting
representations with their material effects. Such material effects cannot be
separated from issues of resource allocation as they relate to national and

multinational capital. bei&m;;ha-euimﬂ%?olmnal«aﬂd_emomic—arc

vmwr-relamd, _hegemonic pro rants
analysts insight into how claims to resources are legitimated and the dispar-

ity of wealth continues to ¢scalate. In this context it becomes obvious that
critical multiculturalism refuses to position the mere establishment of diver-
sity as its final objective; instead, 'tSl‘:eksa______(ﬁle_rm}:_nhm_ugdemmnds_me

power of difference when it is conceptualized within a larger concern with
social justice. Such a concern constitutes the grounding on which all critical

multicultural work takes place (Macedo 1994; McLaren 1994a, b; Yudice
1995).

Outside of this emancipatory commitment to social justice and the egali-
tarian democracy that accompanies it, critical multiculturalism becomes
nothing more than another apology for the status quo. As a politically trans-
formative project, critical multiculruralism absolutely must appeal to diverse
constituencies who have not traditionally supported movements for social
justice. This is why critical multiculturalists are so committed to the develop-
ment of a pedagogy of whiteness (see Chapter 8) that speaks to the concerns
of a major portion of the population — the white working and middle classes
~ and the anxieties they face as education, employment and a plethora of
other social and economic benefits fade from the late twentieth-century neo-
conservative political landscape (Yudice 1995). This is why class issues are
so important to criticalists, who see themselves not merely as academic
students of culture but as initiators of social movements. A multiculturalism
dedicated to democracy that is unable to lead a social, political and edu-
cational transformation undermines the traditional critical notion that there

w@wmm%@g the world
without concurrentl attempting to change i




