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ABSTRACT
Athlete development in parasport is a complex domain. Evidence on 
the developmental trajectories of para-athletes is necessary to examine 
the critical determinants of specific para-athlete development models. 
Underpinned by the existing athlete development models to gather 
insights into the different developmental phases, this study explored 
how athletic career pathways in parasport are developed by identifying 
and describing disability-specific characteristics that influence each 
developmental phase. Para-athlete development was explored through 
the lens of 32 stakeholders from the Brazilian parasport context who 
participated in semi-structured interviews. Results ratified the complex-
ity and individuality of para-athlete development, highlighting that the 
differences according to impairment groups, an early or late start in the 
sport and the classification, have implications for the development of 
the phases of athletic pathways in parasport. The findings lend weight 
toward the need for models other than those traditionally used for 
able-bodied athletes; rather, para-athlete development models need a 
disability-specific approach.

Introduction

Athletic career pathways are defined as a continuum of athletic development, from initiation 
of fundamental movement skills through a lifelong engagement and proficiency at an elite 
level (Richards 2016; Weissensteiner 2017). Several authors have suggested that athlete 
development pathways are dynamic processes in which participants enter, progress or 
remain at a particular stage according to their ability, interest, opportunities and objectives 
(Green 2005; Sotiriadou and De Bosscher 2017; Shilbury, Sotiriadou, and Green 2008; 
Sotiriadou, Shilbury, and Quick 2008). Developing athletes is a complex and multi-layered 
task that requires a multi-level approach (Andersen, Houlihan, and Ronglan 2015; 
Weissensteiner 2017), which takes into consideration the interaction of the local culture, 
the political system, the geography and the historical context of the country where the 
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2 J. M. PATATAS ET AL.

athlete is competing (Baker, Cobley, and Schorer 2017; Digel, Fahrner, and Burk 2006; 
Houlihan and Green 2008).

Scholars have outlined athlete development models that describe several developmental 
phases as athletes move and shift at different levels of involvement in sport, for instance, 
attraction to sport, talent identification and development, the achievement of success, nur-
turing and transition to retirement (Balyi, Way, and Higgs 2013; Gulbin et  al. 2013; 
Henriksen, Stambulova, and Roessler 2010; Sotiriadou, Shilbury, and Quick 2008; Wylleman 
and Lavallee 2004). However, most of the existing athlete development models have been 
applied only in able-bodied sport contexts. As a result, athletes with an impairment have 
been largely ignored in the athlete development literature, which makes unclear how the 
phases of athletic career pathways in parasport could be developed and how para-athletes 
would transition through an athletic career. Given the challenges of understanding para-ath-
letes’ development within the boundaries of the existing models (Lemez et al. 2020), one 
can question whether it is possible to adapt general athlete development models to include 
athletes with an impairment or whether parasport1 specific models should be developed.

Underpinned by the existing athlete development models in the literature to gather 
insights into the different developmental phases, this study aims to (1) explore how athletic 
career pathways in Paralympic sport are developed, and (2) identify and describe disability- 
specific characteristics that influence each developmental phase. In doing so, this study 
explored para-athlete development through the lens of relevant stakeholders who are 
involved in shaping and developing para-athlete pathways in the sport in Brazil (e.g. coaches, 
sport managers, high-performance directors, classifiers). Understanding para-athletes’ tra-
jectories in sport may inform and enhance (inter)national sport governing bodies’ strategies 
to promote para-athlete’ development, which might lead to an increase in general partici-
pation, competition and success at the elite level. Indeed, as recognition of parasport 
increases, identifying an appropriate athlete development pathway can be an asset to grow 
the number of participants and justify appropriate funding allocation.

Literature review

A quest to identify para-athletes’ career pathways

The journey that an elite athlete experiences from the introduction to the sport to the 
achievement of a successful international career is usually long and demanding 
(Weissensteiner 2017). The need to continuously deliver success has over the years encour-
aged stakeholders to adopt different descriptions of athlete development phases, processes 
and transitions in the sport as platforms to design athlete developmental trajectories 
(Brouwers, Sotiriadou, and De Bosscher 2015; Sotiriadou 2013). The existing athlete devel-
opment models highlight different critical features of athlete development and describe 
phases and transitions faced by able-bodied athletes. The most influential athlete develop-
ment models known in the literature can be clustered in three groups: (1) athletic develop-
ment and sport participation models: Long-Term Athlete Development model (LTAD; Balyi, 
Way, and Higgs 2013), Foundation, Talent, Elite, Mastery model (FTEM; Gulbin et al. 2013), 
Development Model of Sport Participation (Côté and Fraser-Thomas 2007); (2) organiza-
tional and management perspective on athlete development: Athlete Recruitment, Retention 
and Transition model (Green 2005), Attraction, Retention/Transition and Nurturing model 
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Sport in Society 3

(ARTN; Sotiriadou, Shilbury, and Quick 2008); and (3) holistic perspective on athlete devel-
opment: Holistic Athletic Career model (HAC; Wylleman and Lavallee 2004; Wylleman 
2019). An overview of those models is provided in Table 1. For the purpose of this study, 
the able-bodied athlete development models highlighted in Table 1 are scrutinized in order 
to gather useful information for initial insights into para-athlete development and 
description of the different developmental phases and transitions. This section discusses 
the models taking a perspective of the Paralympic sport context.

Table 1.  An overview of the most influential athlete development models in the literature.
Model Main content Methodology

Transition Model 
(Bloom 1985)

Three broad stages of talent development. Transition between 
stages is not determined by chronological age but conditional 
on learning.

1.	 Initiation: introduction to activity, talent identification
�2.	 Development phase: higher quantity of training and level of 

specialization
3.	 Perfection phase: professional performer

Qualitative data 
(interviews with 
elite athletes)

Holistic Athletic Career 
- HAC Model

 (Wylleman and 
Lavallee 2004; 
Wylleman 2019)

Takes a holistic approach by taking into consideration athletes’ 
development in different domains in their lives and a 
developmental approach by describing the athletic career from 
initiation into sport to adjustment on life after athletic career 
termination.

1.	 Athletic level: initiation (age: 6–7), development (age: 12–13), 
mastery (age: 18–19), discontinuation (age: 28–30)

2.	 Psychological level: childhood, puberty adolescence, young 
adulthood, adulthood

3.	 Psycho-social level: parents, siblings, peers, peers, coach, 
parents, partner, coach, support staff, teammates, students, 
family coach, pears

4.	 Academic Vocational level: primary education, secondary 
education, semi-professional athlete, post-athletic career

5.	 Financial level: Family, sport governing board, government, NOC, 
sponsor, family, employer

6.	 Legal level: minor and adult (of age)

Review of literature 
and qualitative 
data (interviews 
with elite athletes 
and participant 
observation)

Long-Term Athlete 
Development 
– LTAD model (Balyi 
and Hamilton 2004; 
Balyi, Way, and 
Higgs 2013)

Seven stages of athlete development across age.
1.	 Active start: each early specialization sport should develop a 

sport-specific model
2.	 FUNdamental (6–10): fun and participation, talent identification
3.	 Learn to Train (M: 9–12/F: 8–11): learn all fundamental sports 

skills (build overall sports skills)
4.	 Training to Train (M: 10–14/F: 10–13): FUNdamental technical 

and tactical skills, intro mental preparation
5.	 Training to Compete (M: 14–18/F:13–17): sport-specific physical 

condition, specialization, competitive conditions
6.	 Training to Win (M: +18/F: +17): maintenance or improvement of 

physical capacities, high performance;
7. 	 Retirement

Review of literature 
and observations

Athlete Recruitment, 
Retention and 
Transition: Theory 
of Sport 
Development 
(Green 2005)

Three tasks necessary for an effective pyramid model are identified.
1.	 Athlete recruitment – entrance: refers to how athletes are first 

introduced to sports
2.	 Athlete retention: each athlete’s choice to continue to participate 

in sport, encompassing motivation, socialization and 
commitment

3.	 Athlete transition – advancement: as the athlete’s skills and 
conditioning improve, the athlete should move to more 
advanced levels of training and competition

Review of literature 
and observations
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4 J. M. PATATAS ET AL.

The HAC model (Wylleman and Lavallee 2004; Wylleman 2019) is the only model that 
addresses athlete development from a holistic perspective, including other transitions faced 
by athletes in life. It proposes a developmental model of transitions faced by athletes, which 
delineates a series of normative transitions occurring in several spheres of athletes’ lives, 
including the athletic, psychological, psychosocial, the academic/vocational level and finan-
cial and legal levels (Wylleman 2019). If athletes with an impairment would be included in 
this model, the psychological and psychosocial aspects surrounding the inclusion of people 
with impairments in sport, whether is a person who was born with an impairment or a 
person that acquired an impairment later in life, should be considered as an essential tran-
sition influencing the para-athletes’ initiation to an athletic career. For athletes with an 

Development Model of 
Sport Participation 
(Côté and 
Fraser-Thomas 
2007)

Developmental trajectories with a distinction between early and 
late specialization.

1.	 Sampling years (6–12): recreational sports participation through 
sampling

2.	 Early specialization (6–18): elite performance through early 
specialization

3.	 Recreational years (12–18): activities that focus on fitness and 
health

4.	 Specializing years (12–15): deliberate play and practice balanced

5.	 Investment years (15–18): elite performance

Review of literature 
and qualitative 
data

Attraction, Retention/
Transition and 
Nurturing – ARTN 
model (Sotiriadou, 
Shilbury, and Quick 
2008)

Through its organizational perspective provides three different, yet 
interrelated sport development processes.

1.	 Attraction: increase people’s awareness of sports programs, 
nurture large numbers of young participants that have the 
potential to become elite performers

2.	 Retention/transition: a range of policies, development of 
programs and competitions to identify talented athletes

3.	 Nurturing: development of programs and practices to the 
individual athlete, team or sport to achieve best performances 
on the national and international sporting stage

Qualitative data 
(grounded theory) 
and document 
analysis

Athletic Talent 
Development 
Environmental 
Model 

(Henriksen, 
Stambulova, and 
Roessler 2010)

Framework for examining the dynamics of the micro and macro 
developmental environment.

1.	 Human, material and financial preconditions
2.	 Everyday activities
3.	 Organizational culture
4.	 Athletic achievement

Review of literature 
and qualitative 
data (interviews, 
case studies, 
participant 
observation and 
document analysis)

Foundations, Talent, 
Elite, Mastery –  
FTEM model 
(Gulbin et al. 2013)

Four macro stages of skill and performance development further 
differentiated into ten microphases

1.	 Foundations:

–	 Learning and acquisition of basic movement
–	 Extension and refinement of movement
–	 Sport-specific commitment and/or competition

2.	 Talent:

–	 Demonstration of potential
–	 Talent verification
–	 Practising and achieving
–	 Breakthrough and reward

3.	 Elite:

–	 Elite representation
–	 Elite success

Mastery:

–	 Sustained success

Inductive/deductive 
approach using 
combined 
information 
sourced from 
theoretical 
underpinnings and 
observations
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Sport in Society 5

acquired impairment, the rehabilitation process generally means not only treatment for an 
injury but also a possible attraction to the sport (French and Hainsworth 2001). The tran-
sition out of competitive sport would be linked to some unique parasport’s reasons to leave 
the sport, namely the impairment progression or (re)declassification (i.e. the athletes’ clas-
sification changed, and he/she is no longer eligible to compete or the classification or event 
is eliminated from the Paralympic programme; Bundon et al. 2018).

The LTAD model (Balyi, Way, and Higgs 2013) has been adopted and applied by several 
nations in different sports for the development of children into elite athletes (Banack, 
Sabiston, and Bloom 2011; Ford et al. 2011). The model includes four age-related stages for 
early specialization sports and six age-related stages for late specialization sports. According 
to Ford et al. (2011), the LTAD model provides a hypothetical framework where the word 
athlete in this model has an application to children in their formative years, remaining 
generic and lacking empirical evidence in both able-bodied and the parasport context. 
Concerning the parasport context, however, this model distinguishes itself from the other 
highlighted models because it is the only model known in the literature that partially extends 
the framework to para-athlete development. In doing so, two additional stages related to 
the context of parasport were added. The first is ‘awareness’, which relies on the fact that 
sport opportunities for persons with an impairment are not always known, and aware-
ness-raising actions should be made. The second is ‘first involvement’, which is the point 
when people with an impairment have had a positive first experience influencing them to 
remain engaged in sport (Balyi, Way, and Higgs 2013).

Inspired by Green (2005) who contends that athlete development frameworks must 
address three key areas: athlete entrance, retention and advancement, the ARTN model 
(Sotiriadou, Shilbury, and Quick 2008) details three interrelated sport development processes 
including attraction, retention/transition and nurturing. The FTEM model (Gulbin et al. 
2013) presents a similar structure of phases (i.e. foundations, talent, elite and mastery) as 
the ARNT model. Despite similarities among those models, one difference in the FTEM 
model is that it integrates general and specialized phases of development for participants 
within the active lifestyle, sport participation and sport excellence pathways and doubles the 
number of developmental phases (i.e. ten in total; Gulbin et al. 2013). If athletes with an 
impairment would be included in any of those models, the attraction to sport would be most 
likely to aim to increase people’s awareness of available sport programmes for people with 
an impairment, regardless the type or nature of the impairment (Patatas, De Bosscher, and 
Legg 2018). The retention phase has been described in those models as the phase where 
policies and programmes are developed in order to maintain the athletes in the sport and 
further implement strategies or systems to identify talented athletes (Sotiriadou, Shilbury, 
and Quick 2008). According to Gulbin et al. (2013), the identified athletes were immersed 
in a formalized observational trial period in order to demonstrate their full athletic profile. 
In parasport, the efficiency of the rehabilitation process, in the case of athletes with an 
acquired impairment, may influence the timing at which athletes will move to the retention 
phase (Patatas, De Bosscher, and Legg 2018). Subsequently, as described in both models, the 
confirmation of ‘talent’ is seen as complementary to the process, where talented athletes 
bridge the gap between the foundation and the elite phase (Gulbin et al. 2013). Talent iden-
tification processes in parasport, however, will mostly happen during participation in com-
petitions. In other words, potential talented para-athletes can be identified during participation 
in their first competition experience; therefore, competition should be considered an essential 
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6 J. M. PATATAS ET AL.

phase in parasport (Diaper 2015). Finally, nurturing/advancement/mastery or elite is the 
phase when the athletes move towards more advanced levels of training and national or 
international competitions, with sustained success at their highest level. The characteristics 
of this phase may be similar to both able-bodied and para-athletes. In parasport, however, 
the support services provided to the athletes at the elite level may vary according to their 
impairment type and severity, and the athlete’s sport classification (Patatas et al. 2020).

The athlete development models presented above lack a parasport context perspective 
regarding the disability-specific variables that may introduce additional complexity that 
will likely influence the development of parasport-specific models. In general, stakeholders 
who work with para-athletes adopt and rely on able-bodied athlete development models 
to support their practice and develop training programmes (Lemez et al. 2020). Therefore, 
it is essential to consider particularly the extent to which general research findings in the 
able-bodied sport context may apply to para-athletes (Dehghansai et  al. 2017; Hutzler, 
Higgs, and Legg 2016). Although there are some elements in the athlete development models 
that could offer valuable insights into para-athlete development, it is relevant to produce 
evidence that can envisage models of para-athlete development that accurately represent 
and reflect the experiences of athletes with impairments.

The uniqueness of the parasport context

Parasport has emerged as an essential means of physical, psychological and social inclusion 
for people with an impairment (DePauw and Gavron 2005). In that sense, some authors have 
pointed out the many particularities of parasport due to its complex structure, organization 
and provision (McMaster, Culver, and Werthner 2012; Misener et  al. 2016; Patatas, De 
Bosscher, and Legg 2018). For instance, the societal attitudes towards people with an impair-
ment and the social-cultural barriers that are imposed to people with impairment may impact 
their participation in sport (Dowling et al. 2018, Misener 2015; Patatas et al. 2019).

Some examples may correspondingly underpin the reasons as to why the context and more 
specifically, the culture in which parasport operates in, are potentially distinct from able-bod-
ied sports (Dowling et al. 2018). From a para-coaching point of view, bearing in mind that 
coaches are considered vital stakeholders in supporting and influencing para-athletes’ devel-
opment (Cregan, Bloom, and Reid 2007; Douglas, Falcão, and Bloom 2018; Townsend, Smith, 
and Cushion 2015), studies have shown that para-athletes often have different demands. This 
requires that coaches have a structure of support that provides education, learning and qual-
ification to gain disability-specific knowledge. The disability-specific knowledge may include 
(1) understanding the nature of the athlete’s impairment, by adapting their coaching methods 
to fit the athletes’ functional capacity and ability (Cregan, Bloom, and Reid 2007); (2) in 
addition to the conventional role of a coach, they also may need to engage more on other 
specific parasport factors, such as being in direct communication with the athletes’ support 
team/or caregivers (Fairhurst, Bloom, and Harvey 2017) and (3) the necessary sport adapta-
tions, for example, within the same parasport, a coach is required to develop and adapt 
training methods for athletes with different impairment types (Banack, Sabiston, and Bloom 
2011). These authors suggested that several context-specific factors influence the trajectories 
of para-athletes in sport, which require qualification courses and learning opportunities for 
coaches and multidisciplinary team that are specific to this domain. One of them is the clas-
sification system(s) of Paralympic sports (Fairhurst, Bloom, and Harvey 2017).
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The classification system(s) makes Paralympic sport idiosyncratic (and possibly to some, 
arbitrary). The Paralympic sports literature (e.g. Brittain 2016; Howe and Jones 2006; Sherrill 
1999; Tweedy 2002; Tweedy and Vanlandewijck 2011; Vanlandewijck and Chappel 1996) 
widely recognizes the classification system(s) as an essential – but controversial – feature of 
the domain. The classification system(s) aims to create fair and equal competition oppor-
tunities through the categorization of classes according to the athletes’ impairment and 
abilities, but in doing so, it makes parasport more complex than able-bodied sports (Jones 
and Howe 2005; Legg and Steadward 2011). The sport-specific class to which an athlete is 
allocated is likely to be a very influential and complex element from the parasport context 
that operates throughout every part of the system, and which may act as a primary factor 
possibly influencing para-athletes’ development from foundation to retirement (Patatas et al. 
2020). One ongoing debate surrounding the classification of athletes in parasport reveals 
that it can be considered a non-inclusive process due to its focus on prioritizing some 
impairment types rather than others (Hammond and Jeanes 2018; Kitchin and Howe 2014). 
While some athletes with a particular level of impairment (e.g. less severe impairments, 
minimum impairment) are being prioritized by the system, due to their ability to excel and, 
consequently achieve international sporting success (Hammond and Jeanes 2018), athletes 
with more severe impairments remain unable to access sporting opportunities (Hammond 
and Jeanes 2018; Kitchin and Howe 2014), as well as to access coaches with disability-specific 
knowledge that can provide suitable training programmes tailored to their needs (Patatas 
et al. 2020). Similarly, Howe and Jones (2006) called attention to the fact that, with the growth 
of the Paralympic Games, some organizational adjustments in the programme had to be 
made in order to meet schedule and media demands. Those adjustments, however, mostly 
implied withdrawing some events from particular sport classes from the programme, which 
dramatically impacted the events for athletes with more severe impairments.

Accordingly, the elements presented in this section intended to highlight the uniqueness 
of the parasport context which may underpin the complexity within para-athlete develop-
ment and underline the difficulty in understanding how para-athletes’ pathways can be 
constructed and organized in a given context (Fairhurst, Bloom, and Harvey 2017).

The context of parasport in Brazil

Concerning the management of parasport in Brazil, the Brazilian Paralympic Committee, 
founded in 1995, is the organization responsible for the organization of Paralympic sport 
in the country, as well as for fostering the inclusion for persons with an impairment within 
the sport (Patatas et al. 2019). Currently, Brazil is experiencing a moment of ascendancy 
within the international Paralympic Movement, given the Olympic and Paralympic Games 
hosted in the country in 2016, and the achievement of the 8th place in the Rio 2016 
Paralympic Games medal table with a record of total medals won in the history in Paralympic 
Games (Cardoso et al. 2019). Haiachi et al. (2016) stated that the Rio 2016 Paralympics 
Games led to promising development for the consolidation of para-athletes’ sporting careers 
in Brazil. Continuous investments in sporting infrastructure, the creation of a national 
training centre and the maintenance and widening of athletic programmes to enable excel-
lence allowed Brazilian Paralympians to develop successful and stable athletic careers. That 
said, understanding para-athlete development through the lens of Brazilian parasport system 
may introduce various benefits and may offer initial insights and good practices that can be 
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8 J. M. PATATAS ET AL.

useful for other countries and contexts. However, undoubtedly, one needs to be careful with 
generalizing results from the Brazilian context. Diversity within different sport systems 
should be taken into account when transferring knowledge to other countries (De Bosscher 
et al. 2015). Therefore, it is expected that this paper further opens a dialogue on how the 
findings presented here may be generalisable through transferability to other contexts (Smith 
2018). According to Hoekstra et al. (2019, 2), ‘the identification of similarities and differences 
in national approaches allows designating potential benefits from each approach and to 
further enhance national strategies for the promotion of sport for people with an impairment’.

Method

Sampling and participants

The sample was purposively selected through a maximum variation strategy to guarantee 
the representation of a variety of individuals with high levels of expertise on the topic under 
investigation (Sparkes and Smith 2014). Athletes develop along a continuum of trajectories 
that have been primarily top-down shaped and influenced by relevant stakeholders 
(Brouwers, Sotiriadou, and De Bosscher 2015). Accordingly, as a criterion to be included 
in the research, participants were required to be stakeholders that are involved in shaping 
and developing para-athlete pathways, such as coaches, high-performance directors, sport 
managers, among others. Therefore, stakeholders from the Brazilian Paralympic Committee, 
with inter(national) experience and practice of performance, leadership and management 
in different parasports were included in this study. The participants were contacted and 
recruited by the primary investigator who travelled to Brazil to conduct the interviews.

A total of 32 (7 females and 25 males) stakeholders were interviewed, including: high-per-
formance directors (n = 4), sport managers/coordinators (n = 8), academics (n = 4), classifiers 
(n = 2), head coaches (n = 5) and national coaches (n = 9), from five sports: para-athletics, 
para-swimming, para-powerlifting, wheelchair basketball and goalball. The mean age of 
the participants was 41 years old (age range 28–65) and mean years of sporting experience 
was approximately 19 years (range 10–32). The participants’ responses were based on their 
experience achieved through working with para-athletes from the foundation/participation 
to the elite competitive phase.

Data collection

Ethics approval for data collection was obtained from the institutional review board autho-
rizing this research (ECHW_034). Before the interviews took place, all participants were 
given an information sheet which included a briefing on the nature of the research and 
secured participants of their confidentiality. Additionally, participants were explained that 
any identifying information, such as position or roles, would not be directly linked to their 
participation in this research. Informed consent from participants was obtained. Two 
researchers with theoretical and practical experience in parasport developed the semi- 
structured interview protocol, and it was pilot tested with a panel of three academics with 
significant experience in the Brazilian parasport context to improve the readability and 
functionality of the interview questions. Due to the novelty of the topic being researched, 
interviews were used to purposely encourage participants to talk at length, which permitted 
unforeseen phenomena to arise (Richardson et al. 2015).
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The interview protocol included a series of open-ended questions grounded in the defi-
nitions of the developmental phases from the athlete development models, as presented 
and discussed in the literature review section. The questions focused on the critical elements 
that this study proposes to investigate, such as participants’ perceptions on how athletic 
career pathways in parasport are developed, the differences among impairment groups 
within sports, the transitions and interactions between phases and the parasport-specific 
factors that influence the development of each phase. To conclude, final questions summa-
rized the topic of the study and allowed participants to add any further information they 
deemed relevant. The interviews ranged in length from 50 to 60 min and were recorded 
electronically. All interviews were carried out in Portuguese, which allowed the interviewees 
to express themselves better. According to Welch and Piekkari (2006), communicating in 
the participants’ mother language enables authenticity in the responses. To ensure the pre-
cision of the translation and accuracy of the context, the researchers conducted the 
back-translation technique (Brislin 1970) for the quotes used in the manuscript.

Data analysis

Thematic analysis was used as a suitable and comprehensive method to analyse the collected 
data by identifying and interpreting common themes, in particular when little is known 
about the topic under-research (Braun and Clarke 2006). To ensure that the analysis was 
conducted thoroughly and to develop a robust qualitative practice during the entire research 
process, the thematic analysis was carried out following the orientation towards looking at 
data proposed by Braun and Clarke (2006). It is important to stress that thematic analysis 
is not a technical task but an immersive process and a craft that is not easily reduced to 
sequential steps (Braun, Clarke, and Weate 2016). The analysis started with the familiar-
ization of the data. This process consists of critical engagement with the data, reading and 
rereading all data items analytically, making notes and identifying concepts (Braun and 
Clarke 2006). Minor edits were made in the transcriptions to ensure confidentiality and 
improve the clarity of the statements. The coding process started by inductively labelling a 
code with each relevant extract from the text, gathering a rich set of codes, associating each 
code to an emergent theme (Braun and Clarke 2006). The subsequent phases involved a 
process of developing themes and sub-themes and searching for patterns and connections 
across participants. Emergent and recurring themes were identified through constant com-
parison, and the open coding resulted in an initial coding framework with themes and 
sub-themes that included the characteristics of the para-athletes’ pathways phases. The 
themes were discussed among the authors and inconsistencies were discussed until agree-
ment was reached. To conclude, the authors resorted to the assistance of a group of aca-
demics acting as ‘critical friends’ (Smith, Bundon, and Best 2016; Smith and McGannon 
2018), to identify whether the themes were categorized correctly. This process aimed to 
mitigate subjectivity and alleviate potential researcher bias (Burke 2016).

Results

The results of the thematic analysis identified six developmental phases and the specific 
characteristics that outline athletic career pathways in Paralympic sport. Those are consid-
erably influenced by disability-related elements and are highlighted in Table 2. The results 
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10 J. M. PATATAS ET AL.

Table 2. O verview of themes and sub-themes that characterize the phases of athletic career pathways 
in Paralympic sports.
Phase Theme Sub-theme
Attraction First involvement and attraction to a 

particular parasport are diversified 
and may diverge according to the 
impairment type, nature and severity

Attraction happens when the person discovers the 
possibility of practising sports after acquiring an 
impairment 

Athletes with a congenital impairment starting 
earlier when have opportunities to practice or 
late when participation is not encouraged 

Athletes with an acquired impairment starting at a 
late age, with previous sports experience or no 
previous sport experience

Guiding the potential para-athlete to the 
parasport that fits better with the 
impairment type and abilities

Improving the first stage of development according 
to the functional capacity of the athlete 
Promoting early sport-specific skill acquisition 
according to each impairment type and severity 
Deliberate play, promoting sports diversification 
through a sampling of sports prior to 
specialization

Attraction to parasport through the 
rehabilitation processes

Attention to the parasport specificities when 
learning fundamental movement skills 
(congenital impairment) and re-learning 
(acquired impairment) Resilience and inclusion 
through sport after acquiring or being diagnosed 
with an impairment using sport to help to deal 
with the discovery of the new body and as a tool 
for social inclusion

Retention Challenges in finding sport opportunities 
in clubs with qualified coaches/
professionals

Limited coaching with basic knowledge of the 
impact and implications of different impairment 
types 

A limited number of clubs with structure, 
accessibility and adequate training methods 
focused on para-athlete development

Retention phase is usually shorter than 
other phases

Athletes with an acquired impairment with previous 
sports experience may stay for less time than 
athletes with a congenital impairment or skip the 
retention phase

Competition Participation in competition Participation in competition can occur very early in 
an athletic career of a para-athlete 

Para-athletes usually start participating in 
competitions while in the foundation phases 
(attraction and retention)

Competition provides a pool for talent 
identification

Most para-athletes are often identified as a potential 
talent during their participation in competitions

Classification influencing the transition to the talent ID and development phase
Talent 

Identification 
and 
Development

Coaches’ expertise is used to identify 
talented para-athletes

The national coaches identify and shape the athlete 
pathway – understanding the impact of skills 
development (physical and cognitive) in each 
impairment type

Lack of knowledge about impairment 
and parasports can slowdown talent 
ID

Talent identification is influenced by the lack of 
knowledge and awareness about impairment 
– not enough well-qualified professionals to 
identify talented para-athletes in clubs, schools or 
rehabilitation centres

Para-school games and other regional 
competition as a pool to select new 
talented para-athletes

Talent ID and development can come very fast in a 
para-athlete pathway

Para-school games provide a broad base in the 
sports initiation phase where potential talents 
will be identified and can faster determine the 
athlete pathway
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section further reports on each phase, as identified by the participants, and elaborates on 
the unique parasport characteristics that were consistently recognized in each phase. In order 
to illustrate these points, several quotations from the interviews are used throughout the text.

The attraction and retention of para-athletes

All respondents reported that the type and the nature of the impairment have a significant 
impact on how a potential athlete will be involved with a particular sport during the attrac-
tion and retention phases. Whereas the attraction to a particular sporting discipline may 
be similar for a variety of sports, it necessarily needs to be compatible with the type and 
level of severity of the impairment. Depending on the impairment type, the sports’ attraction 
can take place in distinct stages of a persons’ life and at different ages. It is important to 
keep in mind that some sports are offered to certain impairment types but not to others. 
Participant 6 summarized this as:

The attraction phase is when athletes discover that there are sport opportunities for them. It 
can happen when the person is already an adult, or as a child, depending on if it is a congenital 
or an acquired impairment. Subsequently, they will get to know their aptitude for a particular 
sport, and they will be guided by a coach in choosing the best sport that is compatible with 
their impairment, functionalities, and motor skills.

Concerns about how the first phases of an athletic career should promote and improve 
the full development of an athlete were pointed out by the interviewees. Their arguments 

Classification influencing the transition to the Elite phase
Elite Regular participation in competitions Participation in (international) competitions can 

start early in a para-athlete’s career and is vital for 
the maintenance of a successful career at the elite 
level

Level of severity and type of impairment 
influencing pathways’ development

Athletes with severe impairments may take longer to 
reach the elite phase due to the limited sport 
opportunities, qualified professionals, and by the 
competition system

Short athletic career pathways A limited talent pool of athletes who meet 
sport-specific classification needs Talented 
athletes in higher sports class or athlete in a less 
competitive sports class can have a fast 
progression through the system

Long athletic careers Few people in each sports class facilitate pathways’ 
progression – Transition phase from talent 
development to elite is fast Athletes can maintain 
at the top (elite phase) for an extended period 
due to the lack of a renovation of new talents

Classification influencing the transition to the Retirement phase

Retirement Transition to out of sport (post-career) It is essential to raise awareness since the beginning 
of an athlete’s career and promote education and 
qualification for post-career transitions 

The para-athletes need psychological preparation to 
make the transition to post-career less traumatic, 
avoiding loss of identity 

Retirement can be voluntary or involuntary – unique 
parasport’s reasons to leave the sport 
(impairment progression or changes in 
classification
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were based on the functional capacity, considering the type and level of severity of the 
impairment and the fact that there are generally few people with an impairment involved 
in the sport. Participant 2 explained how deliberate play in the first stage could be conducive 
to parasport, as sports diversification through sports sampling can influence specialization 
in a later stage:

If we must divide the athletes by age groups, for example, an initial phase of eight to ten years 
old, how many athletes will we have in this age group? Only a few. Also, depending on the 
impairment type, it may be even less. So, I believe that a development program in the attrac-
tion phase should cluster the athletes with different – but similar – impairment types into 
groups, yet beyond the age group. In this way, the athletes could experience a broader range 
of sport opportunities within a slightly wider age group.

Concerning the athletes with an acquired impairment, several discussions emerged from 
the interviews, especially when most stakeholders considered that the most significant 
differences would appear within the two first phases of the athletic pathway. Participant 10 
emphasized the following:

To define the phases of development, due to the heterogeneity of athletes’ profiles and the 
differences in the impairment type, it is important to think that people with an acquired 
impairment will start the pathway in a sport in the middle of a given phase, different from the 
others [athletes with a congenital impairment]. Besides the impairment type, the attraction 
to the sport will also depend on the previous sport experience they had and the sport they 
practised before acquiring an impairment.

Regarding the retention, which is the phase in which programs are developed to maintain 
the athletes in the sport, the experts unanimously agreed that this phase is usually dependent 
on parasports’ specificities, uniqueness and particularities, since the ‘retaining of an athlete 
in sport would be dependent on the club offer [sport opportunities] and the qualified pro-
fessionals to attend and retain this athlete practising sports’ (Participant 17). According to 
Participant 1, ‘it is challenging to find a club that will be able to receive athletes with an 
impairment and develop an adequate training session, taking into consideration all their 
needs. Yet, I see that the key is still to increase awareness and improve coaches’ education 
and qualification for the first phases of the athlete’s development’.

Participation in competitions and the talent identification and development of 
para-athletes

Participation in competitions is very common at the foundation level (i.e. initiation), espe-
cially if athletes used to compete/participate in able-bodied sports before acquiring an 
impairment. The competition phase is deliberately situated before the talent identification 
phase, given that in para-athletes’ developmental trajectories participation in competition 
can occur very early in their athletic career. As a result, most athletes are often identified 
as a potential talent during their participation in specific competitions for development 
(e.g. school games) or part of rehabilitation programmes.

During these phases (competition and talent identification and development), the clas-
sification has an enormous impact on the development of a para-athlete career. This impact 
can be either positive or negative. According to Participant 4 ‘the classification and talent 
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identification walk side by side in this path. A correct classification at the beginning of an 
athlete’s career can facilitate the pathway progression and can have a positive influence in 
the transition from the foundation to the elite level’. Athletes with a class profile or borderline 
characteristics can have advantages during the talent identification process because they 
have a ‘prone to performance, which means that they might achieve better results or win 
medals and will likely receive better support and more investments’ (Participant 12). As 
stated by Participant 3, ‘we [stakeholders] know that in some sports there will be what we 
call a ‘class profile athlete’, which are the athletes who have the highest potential to become 
a gold medallist. So, they will be our priorities when it comes to talent identification and 
development and resource allocation’.

According to Participant 17, ‘the coach’s expertise is a fundamental tool for talent iden-
tification’. In parasports, talent identification occurs mainly through coaches’ observations 
in competitions and an experienced coach not only identifies and shapes an athlete but also 
understands the implications that each impairment type would have on an athlete’s devel-
opment. However, it is important to note that the ‘lack of information and knowledge about 
disability and the general lack of sport opportunities for people with an impairment can 
slow down talent identification, especially in rehabilitation centres and special schools, 
when there is no qualified coach available’ (Participant 10). Furthermore, Participant 19 
explained that talent identification and development could come very fast in a para-athlete 
pathway:

An athlete can be identified as a talent in the very beginning of his/her career, for example, it 
can happen when he/she participates in a school or a regional competition, and a coach sees 
the potential in that athlete. So, this phase can not only happen very soon in a para-athlete 
pathway, but it can also overlap with other phases, for example, the retention or competition 
phases.

The elite phase and international performances for para-athletes

The transition to the elite phase in parasport may happen fast in an athlete’s pathway. Usually, 
the athlete progresses by gaining and improving motor skills and other abilities until reach-
ing a point of perfection, accompanied by a set of demands and challenges for practice and 
competitions. However, ‘in parasport, depending on the impairment type and the classifi-
cation, there will be a large number of athletes passing directly from the foundation phases 
to the elite level. Within a few years in an athletic career, they can either skip some phases, 
perform early at international competitions, and possibly win medals very easily’ (Participant 3). 
One of the reasons for this fast pathway progression is explained by Participant 19:

This fast progression depends on several factors. Apart from talent, of course, the most 
important would be the classification, which is highly influential. Due to a wide variety of 
impairments, there are not many athletes in each sport class, so the athlete who stands out a 
little bit more than others takes advantage and has a fast progression, reaching the elite level 
very quickly.

When describing the characteristics of this phase, the experts stated that the elite phase 
might be the longest in a para-athletes’ pathway. This has consequences, including very 
long careers and fewer athletes per sport class. Concerning the first, according to Participant 
13: ‘in high-performance sport, for example, athletes who are 30 or 40 years old are still at 

Alves IS
Realce

Alves IS
Realce

Alves IS
Realce

Alves IS
Realce

Alves IS
Realce

Alves IS
Realce

Alves IS
Realce

Alves IS
Realce

Alves IS
Realce



14 J. M. PATATAS ET AL.

the top in some sports. They tend to stay longer because we do not have an influx of new 
athletes. This is related to the inefficient talent identification process and in some places, 
the lack of sport opportunities to people with an impairment’. Relating to this, Participant 
20 highlighted:

Some classes tend to be less competitive. If you do not have a high influx of talented athletes, 
not so many new athletes will appear to reach out for medals. Thus, those athletes who are 
already there [at the top] can keep up, turning their career more successful for an extended 
period.

The retirement phase: transition to post-career

The retirement is the last phase of a para-athlete’s pathway in sport, and it is the beginning 
of an athlete’s transition out of the sport. Accordingly, the influence of the classification 
plays a significant role in this phase. Explained by Participant 4, ‘an athlete can be unclas-
sifiable or ineligible due to a reclassification, which is normally related to a progression of 
the impairment or changes in the sport classification system’. In all cases, the athlete can 
experience a sudden and, most important, an involuntary retirement, ‘forcing a premature 
career termination’ (Participant 12). After a voluntary or involuntary career termination, 
a career transition should be planned for each athlete who reaches this phase, considering 
that ‘career adjustment is a major life-changing experience’ (Participant 20). Expert 1 also 
stressed that the preparation for the post-career should not start when the athlete is close 
to retirement, ‘the idea is to provide awareness to the athletes already in the beginning of 
their career because the sooner they are aware of the importance of their qualification and 
education for the life post-athletic career, the better’. On that note, Participant 12 supported 
the idea that ‘the career transition should not only be seen as a preparation for the job 
market in the post-athletic career phase but also as psychological preparation for the athlete 
to leave his/her athletic career without suffering any psychological and emotional trauma’.

Discussion

Drawing upon the existing athlete development models in the literature to gather insights 
into the different developmental phases, this study aimed to explore how para-athletes’ 
career pathways are developed while identifying and describing the disability-specific char-
acteristics that influence each phase. The results showed that para-athlete’s development 
has a high degree of variation according to the sport and the various impairment types. 
This has implications for the development of the phases of para-athletes’ pathways. Moreover, 
the findings of this study suggested that delivering a disability-specific approach and under-
standing the related nuances of parasport (e.g. the classification system(s), type and nature 
of impairment) are essential when considering multiple pathways to expertise, designing 
models and allocating resources. This confirms previous research claiming that it is import-
ant to recognize to what extent the different impairment types and nature (e.g. acquired 
and congenital) are relevant for developing evidence-based models of development for 
athletes with an impairment (Dehghansai et al. 2017; Lemez et al. 2020).

Generally, the perception of the stakeholders supported the common description of 
phases in the athlete development models for able-bodied sport (e.g. Balyi, Way, and Higgs 
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2013; Green 2005; Gulbin et al. 2013; Sotiriadou, Shilbury, and Quick 2008; Wylleman 
2019). The interviewees, however, emphasized the disability-specific characteristics that 
are present within each phase of development and influence how the para-athlete will 
transition through an athletic career. They elaborated upon how athletes with an impairment 
experience multiple and different transitions and challenges in their sporting career, such 
as the rehabilitation process, the intricacies of the classification system(s), the lack of aware-
ness about sport opportunities, different motor acquisition and learning, differences within 
impairment types and nature, aetiology modification, specific support and needs, adapted 
training, equipment and guides. Furthermore, when working with athletes with an impair-
ment, one needs to consider sport readiness and modifications in stages of development, 
since different impairments may change the timing of development, and in some cases, the 
achievement of milestones at different time intervals (Wilson and Clayton 2010). The nature 
or origin of the impairment may, therefore, determine an early or a late start in parasport. 
Consequently, the level of severity of the impairment and previous sport experience prior 
to the injury are factors that have implications for the development and duration of the 
phases in para-athletes’ career pathways. When elaborating upon the construction of the 
phases, the participants emphasized that the way a para-athlete advances through the path-
way can be understood as a linear progression, but it should also be inclusive for non-linear 
progressions. This entails that athletes with an impairment may enter or exit in different 
points along the pathways. As an example, the athletes with an acquired impairment who 
have had previous sport experience may be identified as a talent in an earlier phase of their 
sporting career. Furthermore, the participants agreed that even though the phases of the 
pathway may remain the same, there may be cases where athletes will start from a different 
phase, and generally, the length of the phases may vary according to the nature of the 
impairment.

Corroborating previous research (e.g. Patatas et al. 2020), the findings of this study also 
indicated that the classification system(s), an essential feature of parasport, was identified 
by the stakeholders as an influential factor that shapes para-athlete development and pro-
gression in each phase. Concerning the influence of the classification on specific phases of 
para-athletes’ career pathways, the results of this study suggested that the trajectory of 
athletes in parasport might vary according to their sport class. The literature has confirmed 
that ‘Paralympic sport simply cannot exist without the classification system’ (Connick, 
Beckman, and Tweedy 2018, 389) and that the ‘classification has a significant impact on 
which athletes are successful in Paralympic sport’ (Tweedy and Vanlandewijck 2011, 259). 
Therefore, in line with the results from this study and in accordance with the literature, it 
is possible that the parasport system can be seen as a ‘classification-oriented system’, meaning 
that – apart from determining competition and athlete support policy programmes (Patatas 
et al. 2020) – classification can be seen as a strategic and fundamental determinant for 
successful para-athletes’ career pathways. In addition to this, if athletes are allocated to an 
incorrect class, there will be a considerable chance that personal and financial loss may 
affect their athletic pathway (Tweedy and Vanlandewijck 2011). This ‘classification-oriented 
system’ not only sheds light on the complexities within parasport systems but also demon-
strates how the sport-specific classification system(s) may influence when and why athletes 
are identified and perceived as talented/promising competitors (who may deliver medal- 
winning performances). In able-bodied sport systems, the ‘road to success’ starts, firstly, 
by developing structures and programmes to identify talented athletes at an early age 
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(Güllich and Emrich 2006; Vaeyens et al. 2009) – with the aim of winning medals at major 
international competitions. However, it is possible to identify two significant differences in 
the ‘road to success’ within the parasport system. First, a successful para-athlete or a talented 
para-athlete does not necessarily mean he/she is young. Legg and Higgs (2016), for example, 
pointed out that talent identification has different connotations in parasport, given that 
para-athletes tend to be older (either because they may have acquired an impairment later 
in life or may have faced challenges in accessing a given sport). Therefore, age in parasport 
is a less significant determinant for sporting success. Second, instead of developing pro-
grammes and structures to identify talented athletes, in parasport the processes to identify 
talented athletes revolve around identifying athletes who may perform better in a particular 
sport class, which may bring faster results or medals. This situation can create a smart track 
opportunity in which a talented para-athlete can enter the elite level at any age or stage. 
The results of this study suggested that, instead of solely identifying athletes, the national 
sport organizations tend first to identify which class within a sport would represent a higher 
likelihood of winning medals. The para-athletes are identified accordingly; as a result, those 
identified may receive more support throughout their careers. Put differently, the way clas-
sification operates and directs the ‘road to success’ in parasport is simple: the factors of 
particular sport classes (for instance, few athletes competing in a class), a low technical level 
of athletes in a given class, or how the sports events are distributed and (not) included in 
the Paralympic Games programme can serve as critical parameters for talent identification. 
Lastly, it seems that, in order to develop athletes in Paralympic sports, one should not look 
only at the sports, as in the able-bodied system, but within the sports and the intricacies of 
the classification system(s).

It is imperative to note, however, the potential negative effects of this kind of prioritization 
that could potentially lead to less support for some sports or particular impairment types, 
such as athletes with more severe impairments. Likewise, it is important to consider that 
low-point athletes play a critical role in team sports like wheelchair rugby and basketball, 
which means that all athletes should be developed regardless of their classification. 
Prioritization should, therefore, be implemented with caution, to avoid raising further issues 
surrounding the in/exclusion of ‘impaired’ bodies within the Paralympic movement (Purdue 
and Howe 2013). In that sense, some key points emerged from the interviews about whether 
a limitation concerning sport opportunities exists for the athletes with more severe impair-
ments and whether the classification system and the competition programmes limits their 
participation. Several authors have argued that a sound classification process would ensure 
that successful athletes will be those who have the most advantageous combination of 
physical and psychological attributes and athletes would not succeed merely because their 
impairment is less severe than those of opponents (Tweedy and Vanlandewijck 2011). 
However, according to Howe (2008), an increase in the severity of the impairment is directly 
linked to the marginality within the sporting practice, where the para-athletes who receive 
the greatest exposure are the most able ones or the least impaired. The author also argued 
that there is a need to adopt a more accommodating body culture when it comes to awarding 
an elite status in Paralympic sport. Howe (2008, 515) stated that there is a ‘tendency in 
mainstreaming elite by comparing the quality and quantity of training an athlete has under-
gone to achieve their best performance’ and relating this to their impairment.

This study has presented an overview of the disability-specific factors influencing the 
development of para-athletes’ career pathways in the context of Brazil. One critical point 

Alves IS
Realce

Alves IS
Realce

Alves IS
Realce



Sport in Society 17

to consider is the generalisability of the results of this study concerning the influence of 
the classification on para-athlete development. The impacts of the classification high-
lighted in this study are mainly related to the sports that encompass a broad range of 
impairment types (i.e. multi-impairment events), such as athletics, swimming and cycling, 
among others. These influences, however, may be less apparent in sports that do not use 
a point system for classification, such as wheelchair tennis and powerlifting. It is also very 
important to note that the very particular set of presuppositions, beliefs and values among 
the sample of stakeholders presented in this research are embedded in their perceptions 
and experiences within the Brazilian Paralympic sport system, which may have unduly 
influenced the findings of this study. Correspondingly, it is wise also to consider the fact 
that the sample of stakeholders taking part in this research is experiencing a period during 
which several sports’ classification system(s) face ongoing changes and developments 
worldwide.

Even though this study has encompassed a large sample of stakeholders with an exten-
sive range of knowledge and involvement with different phases of para-athletes’ pathways, 
the para-athletes themselves have not been involved in this research. Para-athletes’ opinion 
and experience of transitioning through the career pathways would complement the cur-
rent research and offer additional insights into the findings offered in this study. 
Furthermore, the athletes’ opinions would provide feedback about perceived challenges 
and barriers to athletes’ development. Similarly, another avenue for further research, that 
might be equally beneficial, is to integrate an athlete-centred/driven, micro-level approach 
to studying the development of athletic career pathways in Paralympic sport (i.e. com-
bining whole-person, whole-career and whole-environment approaches). Such an 
approach would add different layers of concern (e.g. psychological/emotional, psychoso-
cial, academic/vocational, financial and legal levels), taking a holistic approach to para-ath-
letes’ career development, as provided within the HAC model (Wylleman 2019; Wylleman 
and Lavallee 2004).

Recommendations and future directions

As for the gap in the literature introduced at the beginning of this study, theoretical discus-
sions were built and presented throughout this study to emphasize the complexities involved 
in determining whether generic able-bodied models and approaches – in all instances – 
could capture the diverse range of particularities and idiosyncrasies of the parasport context. 
The results of this study lead to the conclusion that the existing models are not sufficiently 
flexible to include para-athletes – at least in their current formats. One might arrive at such 
an assumption, merely by the fact that, to our knowledge, most of such models have not 
been extended to adequately incorporate parasport and its broad context. Hence, it is clear 
that the existing models could not merely be adapted to the parasport context, covering all 
the variability and nuances of para-athlete development. As a result, the findings of this 
study lend weight toward the need for models other than those traditionally used for 
able-bodied athletes; rather, para-athlete development models need a disability-specific 
approach.

The findings of this study also suggest that given the heterogeneity of para-athletes’ 
profiles, parasport pathways should be regarded with fluid and dynamic approaches that 
embrace the particularities of each impairment group. Nevertheless, the current research 
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also demonstrated that it is possible to define typical phases (or stages) of athletes’ devel-
opment, although it seems that an (age-related) athlete development model may not be an 
ideal approach. These age-related phases that determine at what age an athlete would be at 
or should transition to a particular phase, which is found in most of the existing able-bodied 
athlete development models, is the main disadvantage of adapting those models. Accordingly, 
it would be naïve and inappropriate to assume that just one single model would suffice as 
a blueprint for such a diversified system. The definitions of para-athletes’ pathway phases 
presented in this study can be applied towards the genesis of appropriate evidence-based 
models for para-athlete’ development. Therefore, this initial frame of reference presents 
and describes building blocks of para-athlete career pathways that can be rebuilt according 
to different impairment groups in a flexible and fluid approach. The hope is that future 
research can draw upon the current findings to use it as the basis for a set of ideas, conditions 
and working assumptions that help delineate how para-athlete development models could 
be approached, perceived and developed.

Conclusion

This study advances knowledge regarding para-athlete development in several ways. First, 
by identifying and describing particular elements within the sport pathway phases that 
require modification to the parasport context. Second, this study highlighted the need for 
more research examining developmental trajectories of para-athletes in sport, which have 
not only the purpose of enhancing performance but also promoting sporting participation. 
Third, we demonstrated that those pathways need to be well-versed by the environment 
and context in which they will be operationalized and managed. Finally, sports organizations 
and stakeholders, when designing a framework that incorporates athletes with an impair-
ment, may draw upon the disability-specific approaches to better recruit and develop 
para-athletes in order to provide adequate support to encourage participation and promote 
excellence.

Note

	 1.	 Parasport and Paralympic sport is currently being used in the literature as synonym of sport 
for athletes with an impairment (Wareham et al. 2018) and throughout this paper the term 
parasport will be used, as it is defined by the International Paralympic Committee (IPC) as ‘all 
sport for athletes with an impairment whether they feature on the Paralympic programme or 
not’ (International Paralympic Committee 2017, 36).

Acknowledgement

The authors thank the Conselho Nacional de Desenvolvimento Científico e Tecnológico (CNPq) and 
the Brazilian Paralympic Committee (CPB) for their support.

Disclosure statement

No potential conflict of interest was reported by the authors.

Alves IS
Realce

Alves IS
Realce

Alves IS
Realce

Alves IS
Realce



Sport in Society 19

ORCID

Jacqueline Martins Patatas  http://orcid.org/0000-0001-6927-1456

References

Andersen, S., B. Houlihan, and L. T. Ronglan. 2015. “Systems and the Development of Elite Athletes.” 
In Managing Elite Sport Systems: Research and Practice, edited by S. S. Andersen, B. Houlihan, and 
L. T. Ronglan, 3–15. New York: Routledge.

Baker, J., S. Cobley, and J. Schorer. 2017. Routledge Handbook of Talent Identification and Development 
in Sport. New York: Routledge.

Balyi, I., R. Way, and C. Higgs. 2013. Long-Term Athlete Development. New York: Human Kinetics.
Balyi, I. and A. Hamilton 2004. “Long-term Athlete Development: Trainability in Childhood and 

Adolescence.” Olympic Coach 16 (1): 4–9.
Banack, H. R., C. M. Sabiston, and G. A. Bloom. 2011. “Coach Autonomy Support, Basic Need 

Satisfaction, and Intrinsic Motivation of Paralympic Athletes.” Research Quarterly for Exercise 
and Sport 82 (4): 722–730. doi:10.1080/02701367.2011.10599809.

Bloom, B. S. 1985. Developing Talent in Young People. New York: Ballantine.
Braun, V., and V. Clarke. 2006. “Using Thematic Analysis in Psychology.” Qualitative Research in 

Psychology 3 (2): 77–101. doi:10.1191/1478088706qp063oa.
Braun, V., V. Clarke, and P. Weate. 2016. “Using Thematic Analysis in Sport and Exercise Research.” 

In Routledge Handbook of Qualitative Research in Sport and Exercise, edited by B. Smith and A. 
Sparkes, 213–227. London: Routledge.

Brislin, R. W. 1970. “Back-Translation for Cross-Cultural Research.” Journal of Cross-Cultural 
Psychology 1 (3): 185–216. . doi:10.1177/135910457000100301.

Brittain, I. 2016. The Paralympic Games Explained. 2nd ed.London, England: Routledge.
Brouwers, J., P. Sotiriadou, and V. De Bosscher. 2015. “An Examination of the Stakeholders and Elite 

Athlete Development Pathways in Tennis.” European Sport Management Quarterly 15 (4): 454–
477. doi:10.1080/16184742.2015.1067239.

Bundon, A., A. Ashfield, B. Smith, and V. L. Goosey-Tolfrey. 2018. “Struggling to Stay and Struggling 
to Leave: The Experiences of Elite Para-Athletes at the End of Their Sport Careers.” Psychology of 
Sport and Exercise 37: 296–305. doi:10.1016/j.psychsport.2018.04.007.

Burke, S. 2016. “Rethinking ‘Validity’ and ‘Trustworthiness’ in Qualitative Inquiry: How Might we 
Judge the Quality of Qualitative Research in Sport and Exercise Sciences.” In Routledge Handbook 
of Qualitative Research in Sport and Exercise, edited by B. Smith and A. C. Sparkes, 330–339. 
London: Routledge.

Cardoso, V. D., M. C. Haiachi, A. Reppold Filho, and A. C. Gaya. 2019. “Motivos Para a Continuidade 
de Athletes No Esporte Paralimpico Brasileiro.” Revista Iberoamericana de Psicología Del Ejercicio 
y el Deporte 14 (1): 8–11.

Connick, M. J., E. Beckman, and S. M. Tweedy. 2018. “Evolution and Development of Best Practice 
in Paralympic Classification.” In Handbook of Paralympic Studies, edited by I. Brittain and A. 
Beacom, 389–416. London: Palgrave Macmillan.

Côté, J., and J. Fraser-Thomas. 2007. “Youth Involvement in Sport.” In Sport Psychology: A Canadian 
Perspective, edited by P. Crocker, 270–298. Toronto: Pearson.

Cregan, K., G. A. Bloom, and G. Reid. 2007. “Career Evolution and Knowledge of Elite Coaches of 
Swimmers with a Physical Disability.” Research Quarterly for Exercise and Sport 78 (4): 339–350. 
doi:10.1080/02701367.2007.10599431.

De Bosscher, V., S. Shibli, H. Westerbeek, and M. van Bottenburg. 2015. Successful Elite Sport Policies. 
An International Comparison of the Sports Policy Factors Leading to International Sporting Success 
(SPLISS 2.0) in 15 Nations. Aachen: Meyer & Meyer.

Dehghansai, N., S. Lemez, N. Wattie, and J. Baker. 2017. “A Systematic Review of Influences on 
Development of Athletes with Disabilities.” Adapted Physical Activity Quarterly: APAQ 34 (1): 
72–90. doi:10.1123/APAQ.2016-0030.

http://orcid.org/0000-0001-6927-1456
https://doi.org/10.1080/02701367.2011.10599809
https://doi.org/10.1191/1478088706qp063oa
https://doi.org/10.1177/135910457000100301
https://doi.org/10.1080/16184742.2015.1067239
https://doi.org/10.1016/j.psychsport.2018.04.007
https://doi.org/10.1080/02701367.2007.10599431
https://doi.org/10.1123/APAQ.2016-0030
Alves IS
Realce

Alves IS
Realce

Alves IS
Realce

Alves IS
Realce

Alves IS
Realce

Alves IS
Realce

Alves IS
Realce



20 J. M. PATATAS ET AL.

DePauw, K. P., and S. J. Gavron. 2005. Disability Sport. Leeds: Human Kinetics.
Diaper, N. 2015. “Talent Identification in Paralympic Sport.” In Historical and Current Aspects of 

National and International Dialogue in Disabled Sports 1951-2011, edited by J. Innenmoser, T. 
Abel, and R. Kuckuck, 12–20. Aachen: Meyer and Meyer Verlag.

Digel, H., M. Fahrner, and V. Burk. 2006. High-Performance Sport: An International Comparison. 
Weilheim/Teck: Bräuer.

Douglas, S., W. R. Falcão, and G. A. Bloom. 2018. “Career Development and Learning Pathways of 
Paralympic Coaches with a Disability.” Adapted Physical Activity Quarterly: APAQ 35 (1): 93–110. 
doi:10.1123/apaq.2017-0010.

Dowling, M., P. Brown, D. Legg, and A. Beacom. 2018. “Living with Imperfect Comparisons: The 
Challenges and Limitations of Comparative Paralympic Sport Policy Research.” Sport Management 
Review 21 (2): 101–113. doi:10.1016/j.smr.2017.05.002.

Fairhurst, K. E., G. A. Bloom, and W. J. Harvey. 2017. “The Learning and Mentoring Experiences of 
Paralympic Coaches.” Disability and Health Journal 10 (2): 240–246. doi:10.1016/j.dhjo. 
2016.10.007.

Ford, P., M. De Ste Croix, R. Lloyd, R. Meyers, M. Moosavi, J. Oliver, K. Till, and C. Williams. 2011. 
“The Long-Term Athlete Development Model: Physiological Evidence and Application.” Journal 
of Sports Sciences 29 (4): 389–402. doi:10.1080/02640414.2010.536849.

French, D., and J. Hainsworth. 2001. “There Aren’t Any Buses and the Swimming Pool is Always 
Cold!: Obstacles and Opportunities in the Provision of Sport for Disabled People.” Managing 
Leisure 6 (1): 35–49. doi:10.1080/13606710010026359.

Green, B. C. 2005. “Building Sport Programs to Optimize Athlete Recruitment, Retention and 
Transition: Toward a Normative Theory of Sport Development.” Journal of Sport Management 19 
(3): 233–253. doi:10.1123/jsm.19.3.233.

Gulbin, C., M. J. Croser, E. J. Morley, and J. Weissensteiner. 2013. “An Integrated Framework for the 
Optimisation of Sport and Athlete Development: A Practitioner Approach.” Journal of Sports 
Sciences 31 (12): 1319–1331. doi:10.1080/02640414.2013.781661.

Güllich, A., and E. Emrich. 2006. “Evaluation of the Support of Young Athletes in the Elite Sports 
System.” European Journal for Sport and Society 3 (2): 85–108. . doi:10.1080/16138171.2006.1168
7783.

Haiachi, M. D. C., V. D. Cardoso, A. R. Reppold, and A. C. A. Gaya. 2016. “Reflections on the Career 
of Brazilian Paralympic Athletes.” Ciencia & Saude Coletiva 21 (10): 2999–3006. doi:10.1590/1413-
812320152110.18512016.

Hammond, A., and R. Jeanes. 2018. “Federal Government Involvement in Australian Disability 
Sport, 1981–2015.” The International Journal of the History of Sport 35 (5): 431–417. doi:10.1080/
09523367.2017.1337000.

Henriksen, K., N. Stambulova, and K. K. Roessler. 2010. “Holistic Approach to Athletic Talent 
Development Environments: A Successful Sailing Milieu.” Psychology of Sport and Exercise 11 (3): 
212–222. doi:10.1016/j.psychsport.2009.10.005.

Hoekstra, F., L. Roberts, C. Van Lindert, K. A. Martin Ginis, L. H. V. Van der Woude, and M. A. 
McColl. 2019. “National Approaches to Promote Sports and Physical Activity in Adults with 
Disabilities: Examples from The Netherlands and Canada.” Disability and Rehabilitation 41 (10): 
1217–1210. doi:10.1080/09638288.2017.1423402.

Houlihan, B., and M. Green. 2008. “Comparative Elite Sport Development.” In Comparative Elite 
Sport Development: Systems, Structures and Public Policy, edited by B. Houlihan and M. Green, 
1–25. London: Butterworth-Heinemann.

Howe, P. D. 2008. “The Tail is Wagging the Dog: Body Culture, Classification and the Paralympic 
Movement.” Ethnography 9 (4): 499–517. doi:10.1177/1466138108096989.

Howe, P. D., and C. Jones. 2006. “Classification of Disabled Athletes: (Dis)Empowering the 
Paralympic Practice Community.” Sociology of Sport Journal 23 (1): 29–46. doi:10.1123/ssj.23.1.29.

Hutzler, Y., C. Higgs, and D. Legg. 2016. “Improving Paralympic Development Programs: Athlete 
and Institutional Pathways and Organizational Quality Indicators.” Adapted Physical Activity 
Quarterly: APAQ 33 (4): 305–310. doi:10.1123/APAQ.2016-0111.

https://doi.org/10.1123/apaq.2017-0010
https://doi.org/10.1016/j.smr.2017.05.002
https://doi.org/10.1016/j.dhjo.2016.10.007
https://doi.org/10.1016/j.dhjo.2016.10.007
https://doi.org/10.1080/02640414.2010.536849
https://doi.org/10.1080/13606710010026359
https://doi.org/10.1123/jsm.19.3.233
https://doi.org/10.1080/02640414.2013.781661
https://doi.org/10.1080/16138171.2006.11687783
https://doi.org/10.1080/16138171.2006.11687783
https://doi.org/10.1590/1413-812320152110.18512016
https://doi.org/10.1590/1413-812320152110.18512016
https://doi.org/10.1080/09523367.2017.1337000
https://doi.org/10.1080/09523367.2017.1337000
https://doi.org/10.1016/j.psychsport.2009.10.005
https://doi.org/10.1080/09638288.2017.1423402
https://doi.org/10.1177/1466138108096989
https://doi.org/10.1123/ssj.23.1.29
https://doi.org/10.1123/APAQ.2016-0111
Alves IS
Realce

Alves IS
Realce

Alves IS
Realce

Alves IS
Realce

Alves IS
Realce

Alves IS
Realce

Alves IS
Realce

Alves IS
Realce



Sport in Society 21

International Paralympic Committee. 2016. “International Paralympic Committee Style Guide.” 
Accessed 21 April 2019. https://www.paralympic.org/sites/default/files/document/ 
130507184600562_IPCþStyleþGuide.pdf

Jones, C., and P. D. Howe. 2005. “The Conceptual Boundaries of Sport for the Disabled: Classification 
and Athletic Performance.” Journal of the Philosophy of Sport 32 (2): 133–146. doi:10.1080/00948
705.2005.9714678.

Kitchin, P. J., and P. D. Howe. 2014. “The Mainstreaming of Disability Cricket in England and Wales: 
Integration ‘One Game’ at a Time.” Sport Management Review 17 (1): 65–77. doi:10.1016/ 
j.smr.2013.05.003.

Legg, D., and C. Higgs. 2016. “How Countries Identify, Recruit and Prepare Future Athletes for the 
Paralympic Games: Case Study – Canada.” Palaestra 30 (3): 23–30.

Legg, D., and R. Steadward. 2011. “The Paralympic Games and 60 Years of Change (1948-2008): 
Unification and Restructuring from a Disability and Medical Model to Sport Based Competition.” 
Sport in Society 14 (9): 1099–1115. doi:10.1080/17430437.2011.614767.

Lemez, S., N. Wattie, N. Dehghansai, and J. Baker. 2020. “Developmental Pathways of Para Athletes: 
Examining the Sporting Backgrounds of Elite Canadian Wheelchair Basketball Players.” Current 
Issues in Sport Science 5 (2): 1–9. doi:10.15203/CISS_2020.002.

McMaster, S., D. Culver, and P. Werthner. 2012. “Coaches of Athletes with a Physical Disability: A 
Look at Their Learning Experiences.” Qualitative Research in Sport, Exercise and Health 4 (2): 
226–243. doi:10.1080/2159676X.2012.686060.

Misener, L. 2015. “Leveraging Parasport Events for Community Participation: Development of a 
Theoretical Framework.” European Sport Management Quarterly 15 (1): 132–153. doi:10.1080/ 
16184742.2014.997773.

Misener, L., D. McGillivray, G. McPherson, and D. Legg. 2016. “Examining Parasport Events 
through the Lens of Critical Disability Studies.” In Critical Event Studies, edited by I. R. Lamond 
and L. Platt, 175–192. London: Palgrave Macmillan.

Patatas, J. M., V. De Bosscher, S. De Cocq, S. Jacobs, and D. Legg. 2019. “Towards a System Theoretical 
Understanding of the Parasport Context.” Journal of Global Sport Management. Advance online 
publication. doi:10.1080/24704067.2019.1604078.

Patatas, J. M., V. De Bosscher, I. Derom, and J. De Rycke. 2020. “Managing Parasport: An Investigation 
of Sport Policy Factors and Stakeholders Influencing Para-Athletes’ Career Pathways.” Sport 
Management Review. Advance online publication. doi:10.1016/j.smr.2019.12.004.

Patatas, J. M., V. De Bosscher, and D. Legg. 2018. “Understanding Parasport: An Analysis of the 
Differences between Able-Bodied and Parasport from a Sport Policy Perspective.” International 
Journal of Sport Policy and Politics 10 (2): 235–254. doi:10.1080/19406940.2017.1359649.

Purdue, D. E., and P. D. Howe. 2013. “Who’s in and Who is out? Legitimate Bodies within the 
Paralympic Games.” Sociology of Sport Journal 30 (1): 24–40. doi:10.1123/ssj.30.1.24.

Richards, R. 2016. “Athlete Development Pathways.” Accessed 01 June 2019. www.clearinghousefor-
sport.gov.au

Richardson, E. V., A. Papathomas, B. Smith, and V. L. Goosey-Tolfrey. 2017. “The Psychosocial 
Impact of Wheelchair Tennis on Participants from Developing Countries.” Disability and 
Rehabilitation 39 (2): 193–200. doi:10.3109/09638288.2015.1073372.

Sherrill, C. 1999. “Disability Sport and Classification Theory: A New Era.” Adapted Physical Activity 
Quarterly 16 (3): 206–215. doi:10.1123/apaq.16.3.206.

Shilbury, D., P. Sotiriadou, and B. C. Green. 2008. “Sport Development, Systems, Policies and 
Pathways: An Introduction to the Special Issue.” Sport Management Review 11 (3): 217–223. 
doi:10.1016/S1441-3523(08)70110-4.

Smith, B. 2018. “Generalizability in Qualitative Research: Misunderstandings, Opportunities and 
Recommendations for the Sport and Exercise Sciences.” Qualitative Research in Sport, Exercise 
and Health 10 (1): 137–149. doi:10.1080/2159676X.2017.1393221.

Smith, B., A. Bundon, and M. Best. 2016. “Disability Sport and Activist Identities: A Qualitative 
Study of Narratives of Activism among Elite Athletes’ with Impairment.” Psychology of Sport and 
Exercise 26: 139–148. doi:10.1016/j.psychsport.2016.07.003.

https://www.paralympic.org/sites/default/files/document/130507184600562_IPCþStyleþGuide.pdf
https://www.paralympic.org/sites/default/files/document/130507184600562_IPCþStyleþGuide.pdf
https://doi.org/10.1080/00948705.2005.9714678
https://doi.org/10.1080/00948705.2005.9714678
https://doi.org/10.1016/j.smr.2013.05.003
https://doi.org/10.1016/j.smr.2013.05.003
https://doi.org/10.1080/17430437.2011.614767
https://doi.org/10.15203/CISS_2020.002
https://doi.org/10.1080/2159676X.2012.686060
https://doi.org/10.1080/16184742.2014.997773
https://doi.org/10.1080/16184742.2014.997773
https://doi.org/10.1080/24704067.2019.1604078
https://doi.org/10.1016/j.smr.2019.12.004
https://doi.org/10.1080/19406940.2017.1359649
https://doi.org/10.1123/ssj.30.1.24
http://www.clearinghouseforsport.gov.au
http://www.clearinghouseforsport.gov.au
https://doi.org/10.3109/09638288.2015.1073372
https://doi.org/10.1123/apaq.16.3.206
https://doi.org/10.1016/S1441-3523(08)70110-4
https://doi.org/10.1080/2159676X.2017.1393221
https://doi.org/10.1016/j.psychsport.2016.07.003
Alves IS
Realce

Alves IS
Realce

Alves IS
Realce

Alves IS
Realce

Alves IS
Realce

Alves IS
Realce

Alves IS
Realce

Alves IS
Realce

Alves IS
Realce

Alves IS
Realce

Alves IS
Realce



22 J. M. PATATAS ET AL.

Smith, B., and K. R. McGannon. 2018. “Developing Rigor in Qualitative Research: Problems and 
Opportunities within Sport and Exercise Psychology.” International Review of Sport and Exercise 
Psychology 11 (1): 101–121. doi:10.1080/1750984X.2017.1317357.

Sotiriadou, P. 2013. “Sport Development Planning: The Sunny Golf Club.” Sport Management Review 
16 (4): 514–523. doi:10.1016/j.smr.2012.09.002.

Sotiriadou, P., and V. De Bosscher. 2017. “Creating High Performance Non-Profit Sport 
Organisations.” In Understanding Sport Management: International Perspectives, edited by T. 
Bradbury and I. O'Boyle, 75–94. New York: Routledge.

Sotiriadou, P., D. Shilbury, and S. Quick. 2008. “The Attraction, Retention/Transition, and Nurturing 
Process of Sport Development: Some Australian Evidence.” Journal of Sport Management 22 (3): 
247–272. doi:10.1123/jsm.22.3.247.

Sparkes, A. C., and B. Smith. 2014. Qualitative Research Methods in Sport, Exercise and Health: From 
Process to Product. London: Routledge.

Townsend, R. C., B. Smith, and C. J. Cushion. 2015. “Disability Dports Coaching: Towards a Critical 
Understanding.” Sports Coaching Review 4 (2): 80–98. doi:10.1080/21640629.2016.1157324.

Tweedy, S. M. 2002. “Taxonomic Theory and the ICF: Foundations for a Unified Disability Athletics 
Classification.” Adapted Physical Activity Quarterly: APAQ 19 (2): 220–237. doi:10.1123/
apaq.19.2.220.

Tweedy, S. M., and Y. Vanlandewijck. 2011. “International Paralympic Committee Position 
stand-background and scientific principles of classification in Paralympic sport.” British Journal 
of Sports Medicine 45 (4): 259–269. doi:10.1136/bjsm.2009.065060.

Vaeyens, R., A. Güllich, C. R. Warr, and R. Philippaerts. 2009. “Talent Identification and Promotion 
Programmes of Olympic Athletes.” Journal of Sports Sciences 27 (13): 1367–1380. 
doi:10.1080/02640410903110974.

Vanlandewijck, Y. C., and Chappel, R. J. 1996. “Integration and Classification Issues in Competitive 
Sports for Athletes with Disabilities.” Sport Science Review 5: 65–88.

Wareham, Y., B. Burkett, P. Innes, and G. P. Lovell. 2018. “Sport Coaches’ Education, Training and 
Professional Development: The Perceptions and Preferences of Coaches of Elite Athletes with 
Disability in Australia.” Sport in Society 21 (12): 2048–2067. doi:10.1080/17430437.2018.1487955.

Weissensteiner, J. 2017. “Method in the Madness: Working towards a Viable 'Paradigm' for Better 
Understanding and Supporting the Athlete Pathway.” In Routledge Handbook of Talent 
Identification and Development in Sport, edited by J. Baker, S. Cobley, and J. Schorer, 131–147. 
New York: Routledge.

Welch, C., and R. Piekkari. 2006. “Crossing Language Boundaries: Qualitative Interviewing in 
International Business.” Management International Review 46 (4): 417–437. doi:10.1007/s11575-
006-0099-1.

Wilson, P. E., and G. H. Clayton. 2010. “Sports and Disability.” Physical Medicine & Rehabilitation 
Journal 2: 46–54. doi:10.1016/j.pmrj.2010.02.002.

Wylleman, P. 2019. “A Developmental and Holistic Perspective on Transitioning out of Elite Sport.” 
In APA Handbook of Sport and Exercise Psychology: Vol. 1. Sport Psychology, edited by M. H. 
Anshel, 201–216. Washington, DC: American Psychological Association.

Wylleman, P., and D. Lavallee. 2004. “A Developmental Perspective on Transitions Faced by 
Athletes.” In Developmental Sport and Exercise Psychology: A Lifespan Perspective, edited by M. 
Weiss, 507–527. Morgantown, WV: Fitness Information Technology.

https://doi.org/10.1080/1750984X.2017.1317357
https://doi.org/10.1016/j.smr.2012.09.002
https://doi.org/10.1123/jsm.22.3.247
https://doi.org/10.1080/21640629.2016.1157324
https://doi.org/10.1123/apaq.19.2.220
https://doi.org/10.1123/apaq.19.2.220
https://doi.org/10.1136/bjsm.2009.065060
https://doi.org/10.1080/02640410903110974
https://doi.org/10.1080/17430437.2018.1487955
https://doi.org/10.1007/s11575-006-0099-1
https://doi.org/10.1007/s11575-006-0099-1
https://doi.org/10.1016/j.pmrj.2010.02.002
Alves IS
Realce

Alves IS
Realce

Alves IS
Realce

Alves IS
Realce


