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CHAPTER ”

The Model of Human Occupation

A client works in a café that is operated to
provide work training and experience for
persons with mental health problems, With
the support and guidance of an occupa-
tional therapist, the client has opportuni-
ties to develop a sense of competence
and satisfaction in working, He will also
develop the habits and skills necessary for
success In the workplace. Importantly, the
program alkso allows the client to take on
the role of worker in a real life context
where the ordinary demands and expecta-
tions, as well as the social identity of the role, are present. Like other programs based on
the model of human accupation, this one emphasizes engagement in meaningful occupa-
;lgra\s to address multiple personal and environmental factors that influence occupational
ptation.

Katie Fortier is helping 9-year-old Victoria,
who has diagnoses of bipolar disorder and
attention-deficit hyperactivity disorder,
work on a range of factors that influence
her performance in school. Victoria was
referred to occupational therapy due to
behavioral outbursts, difficulty with social-
ization, and problems at school involving
following rules and paying attention. Katie
has carefully assessed Victoria in order to
understand what her interests are and how
she feels about her ability to do the kinds
of things that are required in schaol. By
guiding Victoria to participate in person-
ally motivating activities, Katie is helping

Victoria develop necessary skills (e.q., following directions, problem-solving). The interven-

tion also reinforces positive habits that support Victoria's role as a student. Katie provides
a safe and supportive environment for Victoria and serves as a positive role model for
involvement in therapeutic activities. Overall, Katie's approach is holistic, in that it consid-
ers multiple factors that influence Victoria's success as a student, and dlient-centered, in
that it reflects a thorough understanding of Katie’s thoughts, feelings, and desires as well
as her unique challenges.
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Following a subarachnoid hemorthage, Magnolia underwent a craniotomy and clipping of
three aneurysms. She subsequently experienced residual left-sided weakness and inatten-
tion. Her treatment goals for occupational therapy included increasing her independence
as well as improving the use of her affected side. Magnolia was very determined to return
to her prior level of function. However, her immediate occupational goal was to be able to
attend a previously planned family trip to Las Vegas, which was scheduled for one week
after her discharge from rehabilitation. Given the importance of this goal to Magnolia,
Erica Mauldin, her occupational therapist, organized treatment sessions to address the
various tasks that Magnolia would need to perform to make the trip. Packing, transport-
ing, and unpacking a suitcase allowed Magnolia to practice these activities prior to her
trip. At the same time, these activities that reflected Magnolia's priorities allowed her to
develop a sense of confidence as well as improve her endurance and use of her left side.
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I hesie thnee scenarios ane chiracteristic of inter-
weibons based on the mosdel of hamian occugsstion
(MIOTRCY, Work on MOLICY Bepan in the 1970
when the conlemporary paradigm and its emphi-
&8 N oocupalion werne emerging. In additon wis
focus on occupation, MO also ecomphasioed
the imporance of clien-centercd practice tal
reflected cliems” values and desires. Al that time,
occupationil therapy practice still focused mainly
o uncerstanding  and  redecing  impairment.
MO ICY recognizesd that many Factors beyond mo-
bow, cognilive, and sensory imgainments contribiie
o diflbcubies in everyday occapation. These -
chided problems or challenges in relation 1o:

= T mestivation for occuption

= Maintaining positive involvement in life roles
and roulines

* Skilbed performasnee of necessary lile asks

= The infllence of physical and social environ-
meent {Kielhofiner & Rurke, 1980)

MUY Tocuses on these Daclors, Becasse (his
madel addresses broad ssees Teed by clionts

with a variely of impatrments and throwg hout the
lilfe conprse, il is wsed in many types of inlervention
seltings and with a wide mnge of populsions.
MUY hiss aleo been wsed wilh clients al quile
different kevels of Tnctioning. This includes both
people with severs disabilities and those withowt
disabilities who have meceived wellvess-hased
serviees hased on MOEIC:,

Theory

MOFHY i nlimately concenmed with individa-
als" participation amnd adapiation in life occupa-
oms (see Fig, 11013, The model posiulales tat:

= A person’s characierislics and the exlemal
environment ane linked ogether bvlo &
dynumic whole

= Ukegupiion reflects the influence of baotl
e persoa's charmelerstics and he
environment

= A person’s inner chiwaclenstics (i.e., capaci-
Lies, mstives, and patlems of performance)
are mabilained and clanged throagh cogaging
i pecapations

Image rights not available.
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Concepts Related to the Person's
Characteristics

MO IO conceplualizes the person’s inner charme-
leristics as three inleracting elements: volition, ha-
hitation, and performance capacity (Kielholner,
MR} Vilition relfers o the person’s molivation
Tor pecupation. Flabituation mefers o how the per-
aon organiees perfonmance ine robes and  moa-
lines. Performance capacily refers o the person's
ahilities For perdormance. Fach of these concepis
is explained Qerher.

Volition

Vodition i= lhe process by wiich people ane moli-
waled bowirrd and choose the activilies they do, I
beging with the universal homan desire o do
\hings and is shaped by life expericnoes, Yolition
consists of thoughis and feelings thl occur in
eyche ol

= Andicipating possibilities for doing (e.g.. look-
g fowrwinrdd Lo a woekesd ouling, worrying
aboul an upeoming exmn, feeling challenged
and excited aboul a pew job assignment)

= Choosing whal fo do (e.g., starling & new
bbby, deciding to work in ihe yard afler
work, deciding o spend another hoar stsdying
For an exam in onder o be betier prepaned)

= Haperiencing whal one does (e.g.. enjoying a
fivorite pastime, feeling conlidend aboul how
one compleied a work Lask)

= Subsequent imerprelation of the expericiee
(e, rellecting on how well one pesformesd
during an sclivity of recalling how enjoyatidle
it wis oo an aclivityy

The thougiits and feclings that make ap volition
are referresd o g personal cassation, vidues, amxd
ieresls: they oo, respectively:

= Hlow capabie and ellective one leels
= Whisl one holds as importail of meaniag il
= Whist one liids enjoyable and salislying

Personal camsaton relers (o e tsoughils aimd
Feslings aboul personal capacities and elTective-
iwess thal people have &8 hey do everyday scliv-
ies, These include, Tor example, recoginizing
strengihs and weaknesses, leeling confident or
anxious when Goed with a sk, wd relecting
on how well one did following performance,
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Values are belicls and commitments aboul
whal is good, righl, and imporiant o do. They
reflect one's beliels aboul whal is worlh doing.,
how 1o perform, and whal goals or aspirations
deserve commitment. People experience a sense
ol worth and belonging when they engage in
activities that enact their valses.

Imterests are gencraled through the experi-
ence of plessure and satisfaction in occupation.
They begin with natural disposilions (e.g., the
lendency o enjoy physical or inlellectual activ-
ity). They Marher develop through the experi-
ence of pleasure and satisfaction derived from
occupational engagement. Therefore, the dewvel-
opment of interests depends on avaalable oppor-
lunities b engage in occupalions,

Wolition (e, the cycle of thoughi= and feel-
ings thal reflect one’s personal causation, val-
wes, and inderests) has & pervasive inflaence on
oscouputioanal life (Kielhofner, 2008). 1L shapes:

= Hhow people see the opportunitics and chial-
lenges in their environment

= Whal people choose o do

= How they experience and make sense of whal
they have done

How poeople expericnce life and regand them-
selves and their world is largely a funclion of
their volition. Importantly, when people experi-
ence impairments, their vwolition can be sevencly
alffected. People may experience themsalves as
losing capacities and being unable o perfonm as
thay feel is imporiant. They may ol develop or
i longer enjoy activities of inberesl.

When volition is negatively impacied, peo-
ple may make decisions thal worsen or amiplify
the impact of their impainments. For instance,
feelings of helplessness and hopelesness may
lead them o avoid activities thal could baild
their confidence and abilities. Such wolilional
decisions may also contribule o ferther loss of
=kills. Thus, cccupational therapy based on
MO often involves identifying and address-
ing cliends” volitional problems. MO empha-
gizes thal volition is also central 1o cccupational
therapy since Lhe therapy process  requires
clients o make choices o do things., Finally,
how clients experience whal they do in therapy
{a unction of volition) o a lorge extent deler-
mines therapy oulcomes (Kiclbofner, 2008).
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Habituation

Habituation is o process whereby people or-
ganize their actions into patterns and routines.
Through repeated action within specific con-
lexts, people establish habitupted patiems of
doing. These patterns of action are govemed by
habits and roles. Together, they shape how peo-
ple go aboul the routine aspects of their lives.
Because of rodes and habits, most routines of
duly life unfold stomatically and predictably.

Habits involve learmed ways of doing
things thid unfold automatically. They operate in
cooperntion with context, using and incorporal-
ing the environment as o resource for doing
Tmiliar things. They influence how people per-
form routine asctivities, use tme, wxd behave.
For instance, habils shape how one intuitively
goes about sell-care each moming. One's weekly
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routine is largely a function of habits. Even the
wity one completes a fmiliar activilty is influ-
enced by habits,

Raoles give people an sdentity and o sense of
the obligations thal go with that identity. People
may see themselves as students, workerss, or vol-
unteers and know how they should behave in
order to Tullill those roles. Much of what people
o is guided by the roles they inhabil. Roles are
defined by the social system of which the role is
o part (e.g., school, workplace, fumily, comma-
nity) and by the expectutions of others in thal
system. For instance, a child entering the role of
student in gride school leams whal it means 1o
be a student from expectations given by eachers
as well as attitedes and behaviors displayed
by other students. The same process ocours
for workes, family, volunteer, and other roles.

In & community rehabilitation center in Chile, clients engage in preparing a noon meal, maintaining the

conter's lh?. and clearing the grounds. This proge
L

as & means

am pravides these, and other real Me occupations,
nhancing * skills, habits, rodes, and sense of meaning and efficacy in doing things.
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learming & new role immlves inderalizing an
identity, an cutlook, and an expected way of be-
having.

Thee habits and moles thal moke up hobdtna-
lion guide how people inleract with their phoysi-
cal, wmporal, and social enviromments. When
habituation s challenged by impairments or
environmental circumstances, people can lose a
preal deal of whal has given life femiliarity, con-
sistency, and relative case. For example, a seri-
ous impairment such as a spinal cord injury may
eliminate or interrupl all of one's occupational
robes and may require one to leam o whole new
=l of everyday habils. Chrondic condilions such
us serions mental illeess may interfore with
developing normal roles and with csiablishing a
fanctional moutine guided by habits. One of the
majow tsks of thenpy = o constroct or recon-
stmict habits and mles so that the person can more
readily participate in everyday oocupations.

Parformance Capacity

Performance capacity refemn o ondeshying
mantal and physical abilitics and how they ane
used and experienced in performance. The
capacity for performance is afTected by the sta-
(u= of musculoskeletal, nearological, cordiogul-
monary, and olther bodily systems thal ane
called on when a person does things. Perfor-
mance also calls on menial or cognitive abililics
such ns memory. Consegquently, the biomechan-
icul, motor conbrol, cognitive, and sensory inle-
pration medels that are discussed in this ook
ame necessary for addressing Lhis aspeoct of
performance  capacity. MO recopnices the
importance of these models for addressing
physical and mental capacities for performance
and i= typically used in conjunction with such
mwdels.

Al the same Gime, MO stresses the im-
portance of atlending o the experncnce of per-
formance and. in particular, the experience of
having limitations in performance. I assens thal
therapisis should pay careful ablention o how
people expericnce impoinments (o.g., paying al-
lention o how people’s bodies fecl o them and
havw they perceive the world when they have im-
pairments). For example, people with a varioly
of physical impairments megquently report feel-
ing alicnaled from their bodies. According Lo
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MO, occupationad theragy can supporl peo-
ple o reclaim their bodies experientially and o
integrote their bodies ino new ways of doing
things.

MOHO Concepts Concerning
the Environment

MO stresses that occapation resalls from an
ineraction of the inner chormcleistics of Ghe
person (volition, habituaticon, and  perfommance
capacity) with the eowirnonmenl (Kielhofnes,
200 The envirenment inchides the particular
physical, social, cultural, cconomic, and political
Features within a pemson’s conlext that infleence
thi: motivation, organization, and perfonmoanee of
occupation. Several dimensions of the environ-
manl may hove an impact on ocoupation. These
include physical spaces, objects, and people, as
well ps expectations and opporiunilies for doing,
things. Moreover, caltane, coonomic conditions,
and politicel factors also have an o infleence.
Accordingly, the emvimonmaent inclodes:

= The objects that peopde nse when they do
things

= The spaces wilhin which people do things

= The occupational forms or msks thal are
available, expected, andfor recuired of people
in a given conlexl

= The social groups (o.g., family, fmends,
coworkers, neighbors) thal make up the
conkexl

= The surmounding culture; political and
ecomomic forces

For example, political and economic condi-
tiong determine what resources people hove
For doing things and culbure shapes beliels
about how one should perform and what is
worth doing. Farther, the demands of a task
can determine the extent o which a person
Feels confident or anxious, How well objects
and spaces wre snited o capacity of the indi-
widual infeences how the person performs. In
these e many other ways, the environment
infMuences whal people do and how they think
and feel about their doing. In tum, people also
may choose and modify their envirmonments.
For instance, people select environments thal
malch and allow them o realize their voloes
anel interests.
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Dimenslons of Doing

A Figure 11,1 shows, MOHO wdentifies ihiee
lewels Tor exnmining wial a person does;

= Decupational participation
= Oecupationil performmce
= Oceupational skill (Kielholner, 2008)

Orocuparthonal partheipation refers o enpaging in
work, play, or activities of daily Hving hal ane pan
of one's socioculiurl context nd thil ane degirsd
andior necessary e one’s well-being, Hxamples of
oecupationsl participation ae working in @ full-
of puarl-teme job, pursaing & hobly, dong routine
mell-care, mantaning one's home, and allending
s, Faach ares of ocoupational particapation in-
virdves a cluster of relaled activities, For example,
madnainng one's bome may melide sach ings
a8 paying (he renl, doing repairs, and cleaning.
The process of doing sech occupational fonms or
Vs i pefenned (o a8 oocupathonal perfirmance.
Muoweover, (his occupation:l performanee requines
dhiscrele parposelul sctions, For example, making
@ sandwich is a caliurally recognizable ocetps-
tomal form or sk in many culiures. To do so, one
grnthers opeiher bread amd oller ingredients siclh
as meal, clheese, letsce, and condiments, one
Fepfles these  materials, and one  Sequeices
the steps necessary 0 construct the sandwich.
Thesser discrele actions (gatlering, hamdliog, and
sequencing) along wilth odber such selions dyal

maki up Becupationsl performance ane refomed o
a8 akills,

Skills are gosal-direcied sctions thal a person
uses while performing (Fisher, 1998; Fisher &
Kialholmer, 1995 Forsyih, Salamy, Simon, &
Kielhofner, 1998), In conirast o perfonmance
capacity, which nefers 1o underlying ability (e,
range of medion and strenpth), skill refers 1o ihe
purposeln] actions thal make up occupational per-
formance. There are three categories of skills:
meor skills, process skills, snd communication
and interaction skills. Definitions and examples of
each calegory of akill ane shown in Table 11,1,

Oc Id Com !
mdﬂ.l ontity, patence,

Chwer e, peopde creile their gwn eeoupatismal
Tdentity, (he comulative sense of who ey are
and wish o becomse as occupalionnl baings. The
degree o which people wre able (o sustain a pal-
teern ol dloing thil enocts their occupational iden-
lity i= refered wog sceupationul compelence.
A Fgure 1101 shows, oooupaticnal adaptation
relers o the process of crealing and enacling a
rositive oceupational identity,

People achieve coherence asd meaning in
their occupilionnl identity through narmatives.
An occupatiomal murralive is o story (ol okl
and enpcled) thal inlegrales soross lime one's
unfolding  wolition, habiuation, performance

Skl Category Delinition

Examples

Mator

Maving sall or lask objocts (Fishar,
1999,

Logically sequending actions over
timie, selacting and wsing approgn-
ale toals and matedals, and adapl-
ing perlormance when encounteding
problems (Fisher, 195999

Canveying intentions and neaeds
and comrdinating social action (o
act together with people (Forsyth
ol al., 1998; Forsyth, Lai, &
Kialholnes, 1999).

Stabilizing and bending one’s body
and manipulating, lifing, and rans-
porting objects.

Chaosing and organizing objects in
space as wall as initiating and ber-
minating steps in perfformance,

Gasturing, physically contacting

olhers, speaking, engaging and ool

labrarating with others, and assert-
ingg anesell,
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capicity, and environments and thal sams up
and as=igns meaning (o these elements. Cecupi-
lional narmatives can either impede or foous
occupitional adaptotion. For example, il some-
o8 narralive portrays life as o tngedy, there is
little reason o work owand goals. On the other
hand, if someone’s narmalive portrgs life as gel-
ling bedter, he or she will likely be motivaled 1o
work hard toward that owlcome. Rescarch has
shawm Lhal occupational marmtives predict -
lure sdaplation of occupationnl therapy clienls
{Kielhofner, Braveman, et al., 2004; Kielhofner,
Brovemuan, Fogg., & Levin, 2008).

There wre gituations in which one is unahle
oy enact the lifie story one emvisions and desines.
There is evidence that following onsed of dis-
ability, many persons may initially experience
o gap between the identity reflected in their
narratives and whst they wre able 0 enoct
(Kielhofner, Mallinson, Forsyth, & Lai, 2001
Maullinson, MahalTey, &
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= Practicing skills necessary for occupational
perfonmance

= Leamning new habils thal shape how the occa-
pational perfonmance is done

= Enacling a new mle

= Hxperiencing satisfaction and enjoyment

= Waluing the sccomplishment

= Feeling competent al performance

Each of these aspects of whal the client does,
thinks, and foels is essentinl o the process of
therapy. For this reason, therapists nsing MO
concepls ane mindful of their clients" volition,
habituation, performance capacity, and eovinon-
mantil conditions.  “Therapists  monilor  how
lhese clements inberact as therapy unfolds. To
help therapisls think aboul the process of
ocoupational engagement, MO identifies the
nine dimensions of occupationnl engagement
shavwm in Thble 112 They provide a basic strec-

lare for thinking aboul how

Kiclhofner, 19981, These  MOHO conceptualiges | et schieve change and for

plunning how Ltherapy  poals

sume studies also suggest thal — pecupational therapy asa | o0 o 0

e cannol have compelence process in which clients

wilthoul an intoct identity. Oe-
) . . engage in occupations
cupalional adaplation begins Practice

wilh whal one imagines in the

that shape their abilities,

occupitional narrative. In the routine ways of M“‘ Resources
end the ocenpational norrn- Uhings, and thoughts and | pgeosive resounces have been
tive determines the meaning — feelings aboul themselves. | developed for this maodel. They

people sssign o occapational

include a thempeutic reasoning

lifie and puides how they seck
v ened occupational life.

Change and the Process of Therapy

MOFHY sssers that all change in cccupational
therapy is driven by clienls’ sccopational cn-
papement (i, cli " doing, thinki ained
fecling wnder certain environmental conditions
in the midst of therapy or as & planned conse-
quence of thermgy), Thues, MOBRY concegual-
iwes occupational therapy as a process in which
clients engage in occupations thal shape their
ahilities, routing ways of doing things, and
thoughts and feelings aboul vies, Moo
aover, when cli in oocupalions, vali-
lion, habituption, and performance capacily ane
all imvod ved o soune way, For example, in any
mermznl of therapy, o clieol may be:

process, o wikde nange of ossess-
manls, standordived programs and - inlersention
proiocols, and a large mumber of cose examples.

Therapeutic Reasoning

Therapeutic reasoning is a process for MOEIO

concopls and resources o understand and sddness

clionls” nocds. Therapeutic reasoning invoelves six

e

= Lieneraling questions aboul the client

= Cithering information on, Trom, and with the
client

= Llging the informalion gathered o create an
explanation of the cliend’s silualion

= Cienerling goals and strstegics Gor therapy

= Implementing and maniloring therapy

= Determining oulcomes of thesapy
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Tt Wi o Homan Decupetien

Dimemsion D fisition Exnmples

Choose, decide Anticipate and select from alter- Decide whather to role-play a job
natives for action. interview or work on a resume dur-

gy & vocationally oriented theragpy
SE55I.

Cammit Decide to undertake o course of Decide to enrcll in a training
action Lo accomplish o goal, program Lo develop skills Tor a
Tullill @ rola, or establish o now particular jofa,
hatwt.

Explore Investigale naw objects, spaces, Play with a new Loy, try oul o now
social groups, andéor oocupa- midorized whealchair,
ianal lormes/asks; do things
with altered performance capac-
ity; ry oul new wisys of doing
things; examine possibilities lor
ocoupational paricipation in
one's contexl.

Idemtify Locate novel inlormation, sllema- Recognize how one's values rosult
lives Tor action, amd new Teelings i decisions o angage in oocupa-
that providke solutions for and/or tkans bayond ona’s capacity, lead-
give maaning o ocoupalional gy to fadlure,
perfonmance and participation.

Negatiote Engage in a give-and-Lake with Mutually decide upon treatment
others that creates mutually qoals with the oocupational
agraad-upan perspeclives therapist.
anc'or finds a middle group
betwaen different expectations,
plans, or desines.

Pom Estabslish an action agenda lor Datarmine whal slops are necos-
performance or paricipation, sary o complole a task or achiowe

a goal

Proctice Repeat a certain perfoimance of Wark toward bearning to transfes
consistently particpate in an Treum o wheelchair 1o bed by
ocoupation with the intent of rapeiling it with suparnvision from
ncrensing skill, ease, and eflec- an occupational therapist.
liveness ol performance,

Recxamine Critically appraise and consider Rethink ways that ane can still
altemalives 1o praviously hald enjoy leisure activities invelving
belials, attiludes, feelings, speorts, following an injury that lim-
habits, or roles. s capacity o do the activities,

Sustain Persist in ocoupational perdorm- Continue working toward learning a
ance o particpation despite skill despite anxiely assocated with
uncertainty o difliculty, performance,
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MOFIY emphosizes tal therapeatic neasoning

maist b cliend-centered in that:

= The process reflects o deep apprecialion for
the client’s circumstonces

= The client is involved in the process o the
exienl possible

Therapisis may mave back and Torh belween

tha sleps of thempeatic rensoning, which ane
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hriefly described here. The box lealuring @
young client named Drow and the case ol the
end of the cluper also illustrate this therapeoatic
FEARONIIN [rOCoss.

Generating Questions

Therapisis must understand their clients belone
planning therapy. This understanding  hegins

Do 15 o firsd grades who has difficulty keeping his
sttention focmsed in the classroom amsd wien diing
hovmework, His parcnts have reporied that he had
heen increasingly dreading poing o schood, Divew
hag been having particular difficulty with kis bome-
work sssignments, Recenily he staried ipmoring
soame 0f big bmesork assignments aliogether,
Drvew's occupational thesapist agreed to evaluate this
difficubty with homework amd desebop a therapy
pan. In doing w0, she follesed the ihempeatic ea-
soming process.

Diew's mothers supports him in completing his
homewark,

Cienerating (uestions: The: therapist began by gen-
ersting questions o guide her appeoach to Drew,
HKimee making decigions shoul doimg one's homsework
i a Tunetion of vodition, the oceapational therapist
hepan with questions shoul Dves s volition: Does he
value sehond T What are his feclings about ks ability
o i sehondwak (eapecially bomework)?

Cinthering Information: The iherapist gathered in-
formation Prom the tescher and from Dew's parents
using beiel interviews, She also briclly ohserved
Drwew in the: classroom and then med with hio b
discuss boww e approaches his homework, The

Uhermpist kesrned that Direw's parents highly value
schaol performsnce snd that Dvew very much wanis
10 please his parents. The thempist obsereed in the
alnssrosim thal Divew was having diffioulty onganiz
img his sehool malerisls. When she asked Direw
whout kewmewaork, he admitied thal while he some
s Fowand Bomeswork dilflicoult, he also sometinses
liost biis bovmework sssignments or forgid they wene
im his hackpsck. Afler missing severnl |

ulugnrru:lﬂl b nilowitted that |'l: Ykind of gave up.”

Cramting a Theory-Rosed Kyplanation: Pesed on
the informastion she gathered, the therspist amived sl
& theory-hased nd fimg of Divew’s hao L
difliculties. She ressoned thal while Dvew has posi
live valses aboul schiol and wands o do well, he
has a poor semse off efficacy I;u: hchelmm he wﬂl
[l o pet his | wk

hecamse of past filures). I)rzw'l fr:t:'llngu rll' inefli
oy have led him o choose o avoid bomework (in
Ivew's wonds, “giving up™) that, in tam, kesds
further filure and & poorer sense of efficacy. She
also noted that Direw's feelings ane based on a pen
uine difliculty organizing his school mslenals.

Therapy Cromly and Strategies: Thug she geincratod
et Tl theragy poals:

= Dvow's semse of allicacy for comploting bomework
will imcream:

= Divow will compgtently make chodees b do
Tonewak

I et tar chiberve Ehese goals, the therapisl came
up wdith ik folkwing plan for Diew's occupational
engapemenl. She decided that Diew would creale
il boarn b s a gyetem of orpandzing wdih
oo foldor. Shie el il was imporiani st
Phvess e i parimer with her i comdmg up sdih how
T il e b Fisdidier o b more organized, She
alwo decidied that ghe would validate Dinew's feel-
dmpr, collabworate wiih hin o get the folder babebod,
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MOHD hssessment Methed of Administratisn Desariphien
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and develop s plam e use i She also decided o el

ey worked on the folder amd also o check in

Dvews's teacher and pasents know ahout the folder wilh his teacher and parents o see if ke was able Assessmont of Communication  Cfsenation Gathers inforrmation shout the
and b e planned i use if, so that they could 0 more successfully follow through on dising his and Interaction Skills (ACIS) communication and interaction
&l support kim. homework, skills that a person displays while
Mowitoring and Determining ufcomes: Drew's ELH mma; w:‘:; m?:_l
thempist planned 1o monitor's Dvew's reaction s mation axchange, and relations.
Usad 1o generale goals lor
will asking questions aboul each clieal. MOIIO iids end, thergsists use MOBRD Ueory s a :&ﬂ;&:ﬁﬁ;ﬁmﬂmﬂw
concepls provide @ famework for genemting — framework Tor creating @ conceplialization o oulcemes/changes in skill
ihese questions. For example, iherpisis using  explanation of each panicalar clieal’s situation.
MO ask wisal their clienis’ thoughis and  As panl of creating a conceplualization  of Assessment of Motor and Casenvation Gathars information sboul the
Feelings ane o relation o personal cansation,  clients” circumstmnees, therapists identily prob- Process Skills (AMPS) motor and process skills that a
walues, and inlerests, Moreover, they ask aboul  lems or challenges o address & well a8 person displays while engaged in
their clients’ roles and labits and how these  sirengihs (hal can be buill upon in therapy. an occupation. Used o genarate
ihings affect the clients® routines. Such ques- 903*! for “Wmlﬂ:dlal: to matos
tiong are, of course, tailored 1o e clients’ cir-  Generating Therapy Goals and procass ‘ axtoss
cumslances (ep., age awd impadrment), and Strategies outcomas/changes in skill
. . The theory-based understanding of clients is Aasessment of Occupational Intesrviow and/os Yiokds qualitative information and
Gathaering Information e fix Functioning Collaborative client sall-raport a gquantitative profile of the
’ Version (ADF-C impact ol a clen’s al
Therapisis must gather information on, 00, . Gegersle therapy goals (e, dentily what o v HE:“‘ :al:et rmp:;ﬁ; :,:;F
and wath Che client in order i ansser e ques- will change e a resull of theragy) wr-nph ocmlmjml !
fiong ey Dave geacrited ahoul he chenl S0ch o Decide what kinds of ocenpational engage- ton. Usad to inform Intarvention.
information gathering may lake advantige of - ment will enable the client o clange
formal, naturally occurring opporunities. For .« pegermine what types of thermpentic stregics Child Oocupational Sell Client sali-rapont Children and youths rate thei
exmmple, a therapist might leam aboul a client’s will e peseced 1o support e chet o change Assessmant (COSA) ocoupationsl competence for
perseal cansation by observing the clien's be- . . angaging in 25 everyday sclivities
Inavior when facing a challenging new task or by Change is required when the client’s characler- in the heane, school, and comimi-
engaping in @ comversation about the client’s 1808 andfor environment e contributing (o oc- nity anel the importance of those
concenns over some fuiure lask of fole. cupational problems or challenges. For instance, activitios. Used 1o generate goals
Therspists also e strocired MO0 ase 1 8 client’s personal cassation is characterized and assess. outcomes/changoes
sessments, Some of (hese wssessments focns on VY Teelings of inellectivencss, herapy would In compatence and vakies.
specific [ctors such as inferests and roles while 0ok 10 enable e client 1o feel more effective, . .
olhers caglure comprebensive information on  ©F 1 @ client has 00 few of oo roles, teeapy Interast Chacklist Cliont sall-raport wmﬂmdhdlum strangth
several aspects of the person and the coviron-  Would seck 10 enable the client 1o choose and ohd fanins :'; PHL:I::"B:HL
ment. A wide ranpe of MOTIO-bosed aseees. @0l new roles. In this way, identilying chal- 88 activilles. Imlbolnlmm
ments have been developed, they are summarized 120208 of problems in the tird step allows one Inbervantion,
in Table 11,3, Al of these assessments may be 10 select the goals in the fourth siep.
obtgined free of chage or purchsed on the The next element in this step is o identily Model of Human Ocoupational — Obsenation, Iformation gathered assesses
MO RO wiebsie (it moho,mic edi), how the goals will be achieved. This involves Screening Tool (MOHOST) interviewds), andor imnpact of volition, habituation,
indicating whal occupation(s) the client will chart reviow skills, and ervironment on client’s

Creating a Theory-Based
Understanding of Clients

Information thal thergdsts gather o answer
questions aboul thedr clieals s used o cresle a
theory-based understanding of those clients, To

engage in lo achieve the goals, I also involves
comnsideration of lw the terapist will suppon
e client during this econpational engagemen,

Tov supporl the steps of therpealic reason-
ing, o iherapentic reasoning table has been
developed and can be found in Model af

(Uend comivmaes o page 161)

occupational participation.
Usad 1o generate goals and
assass oulcomes/changes in
participation.
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MOHO Assessment Mathod of Administration Desariptton

MNIH Activity Hoecord Cliont solf-rapor Salf-report “log” records nforma-

Ty iy halt-hear intervats through- Padiatric Interest Chient solf-report Assossment includes three age-
ol Thix day on parcaptions of Profiles (PIP) appropriate scales (some with line
mbﬁ:ﬂ% 'l'=|:-Hl Wm for children and adoles-
clifficiilty, and pain axg conts to indicate partidpation,
il angeging in various occupa- int ?and pgtgipaon
tions in that time paeriod. Usad tence in a varloty of play and

o imformm intervention and assess loisure activities. Used to generato
oufcomes/changes in participation, goals and assess outcomes/

Occupational Circumstances.  Intorview Intorviow ylolds Informeation o changes in particpation.

m“s ""I mxﬂ m"mm - Podiiatric Volitional Observation Guides a systematic observation

4 s roadingss for of and Questionnaire (PVO) of a child across multiple environ-
i —— 'amr*:a ments Lo assess volition and the
A impact on p Impact of the environment on
o Ueed o gumarie Soo8 oo Usat 24 i depth
;ﬂm- o assessmaent of volition to generate
goals and assess oulcomes/

Ooceupational Porform Intorviow Dotallad o history intonviow that changes in volition.

Histary Intorview- |l K)PHI II lds (1) scales moasuring com-

) p“:mnéaz icdontity, aned “n,sm Role Checklist Chent sall-repont Checklist provides information on
menial impact, andﬁ:‘n?;nm past, 5:::::'& ;’:’;\;:”'9 ’*vgl::;

rapresentation/ana o ticipa coived
Ifehhmqr Usied as an in-depih, of those roles. Used to inform
comprahansive assossment to Intervention and assoss
generate goals, nform Intervan- outcomes/changes in role
tham, and basild the therapeutic performance,
ralaticrship.
Short Child Occupational Observation, Information gathered

Oecupations Guestionnains Cliont solf-rapor Salf-report “log” records infonma- Profile (SCOPLE) Interview(s), and/or Impact of volition, habituation,

L8 1% thaany i hall-howr intervals through- chart review skills, and environment on child's/
ot the day on parceplions of adolescent’s occupational particl-
compatonce, valuo, and anjoy- pation. Used to generate goals
ment exparionced whon engaging and assess outcomes/changes in
In varkous ocoupations in that time participation.
period. Used to inform intonaen-
thon and assess outcomes/changis School Setting Interview (551) Intorview Interview works with students to
in partcipation, gather information on student-

Crecupathanal Salf Chent solf-report Clients rate their occupational mtmmwm

Assesamant (D5A) compatence for engaging in generate goals, inform interven-
2 averyday activities and the tion, and 285088 OUtcOMes/
Impartance of those activitios, 4
Allows cllants to sat pricrities for CHRANR ) S S T
changs. Lised to genarts gosls Volitional Questionnaire (VO)  Observation Guidkos 2 systomatic obsarvation of
and assoss outcomes/changes in 2 chont multiple envi
compatoncs and vakios. s to volition and the

{table contimwes on page 1500

Impact of the envitonment on
valition, Used as an in-depth as-
sessmont of volition to generate
goals and assess outcomes/
changes in volition.
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Worker Role Intendew (WEI) Intarvieow
Work Emvironment Impiact Intarvihew
Seala (WEIS)

Interviow yialds information to
rate the Impact that vedition, hakal-
tathon, and porceptions of the
anvironment have on peychasocial
raadingss for the worker rolaf
ratum to work. Used to generate
goals and assess cutcomes)
changes n psychesockal readiness
T wowk.

Interview works with clent m
asoss orvironmental impsact
participation in the worker mln
and 1o kdontify noeded scoomme-
dations, Used to generate goats
and inform intasvantion.

Human Occupation: Theory and Application,
dil edition (Kielwofoer, 2008). This table
identifies a wide range of problems and chal-
lenges ihal correspond o ihe concepls of
MO along wilth types of changes thal

* Vilidimitng: Atiending to and acknowledging the
client's expenicmcs,

= Mdemtifying: Locating and sharing & ramge of per
somal, mwduml amildor environmental faclors
that can facilitabe o tigwmal perfor

= fFiving Feedbvack: ﬂmrmmnlmdﬁiluﬂir'nl'
the: chiend’s situation or cngoing sclion,

= Advizing: Recommending inlervention gosls’
Alrale i

* Negotiaring: Bngsging in & give-and-tske with the
clienl.

- S gy Kstablishing ters for choice
aml performance by nﬂ'ﬂnuach:rl allematives,
aclting Nmits, and uhﬂ:nhrng rmund riles,

* Coaching: | i, puiding.
werbally, andior physically prompting.

= Hreowngging: Providing emotional suppon and
reassurance in relation W engsgement in an
aecupalion,

= Phywical Suppor: Using one's body o provids
auppnt for & clicnt w conplete sn occupational
Tormitiask,

would be warranied, The able also indicaies
whil Lypes of occupational engagement could
contribule o achieving those changes and
whisl Lype of support from v veragist could
lacilitade change. Table 11.4 shows a small
section from ihis therapentic reasoning lable
relatesd w0 personal cansation,

Implementing and Monitoring Therapy

Monitoring how the terapy process unlolds
may confirm the therapdsts conceplualizstion of
e chent's situation or iEmay fequire the ther-
pist 1o rethink ihe client's sination, The maon-
lowing process may confinm e wiliy of the
planned chenl occupational engagement
therapiat sirsegies, On the other hand, il may
repuine the therapist 1o chiange the therapy plan.
When thdngs do pol ol as expected, the
Iherapist refurns 1o earbier steps of generating
questions, selecting medhods w gather infonma-
Hon, conceplualizing the client's slimsion, sel-
ling goals, and esiablishing plans.

Collecting Information
to Assess Dutcomes

Determiming herapy oulcomes is an imgostant

fimil step in e therapy process. Typacally, twer-
APY OUCOmes are documedied by

= Exmmining the extent o which goals have
e achieved
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Problem/ Challenge Gool

Chent Durupational Therspeutic Shategles
Engopgement

1o Sepport the Client

= Foelings of lack = Reduce clients = Reexamine anxi- = Walidate how difficult it
alf contral ower anmiety and fear eties and fears in can be to do things that
occupational of failure in the light of new provoke anxioty,
parfermance ocoupational performance » Idenitify chient's
loading to performance eRperiences. strengths and weak-
anloty (fear .., “The = Choose to do nesses in occupation:al
ol Tallure) within client will com- relevant and pertormance,
occupations., plata a simple meaningful things  * Give feedback to client
theee-step mesl that are within about match/mismatch
n 200 minutes parformance between choice of oocu-
without verbal- capacity. patianal forms/tasks and
g anmiety of = Sustain perform- performance capacity.
concem L ance in Dcoupa- = Giive feedback to
= Build up confi- tional forms support 3 positive rein-
denca to face despite anxiety, torpretation of their
occupational exporience of engaging
performance in an ocoupation.
domands = Advise clent to do rele-
{e.g., "The want and meaningful
clisnt will iden- things that match par-
tily and partic- formance capacity.
pate in theee
e leisurn
activities with
minimal sugpsart
in ane woek").

Sowce: Klelholner (00H).

» Readininistering struciursd assessments (o
determine whether the client’s seores have
imigsroved

Both approsches are valuable means of de-
lerimining  wheller posilive oaleoines  hive
been achieved; (hey ane sometimes used in
connbinalion,

Standardized
and Intervention ols

A large number of MOTIO-hased programs amd
stawlardized  profocols for inbervention  have
b devedoped and published, Two examples
are the Remotiviion Process asd s Eaabling
Sell-Determinmion Progrin,

Remotivation Process

T Bemstivation Process is o standandieed inber-
vention developed Tor chiems of any diapnosis
wihi lve signilicant volitkgal (e, mwotivatbonaly
jrshledns (de o Mesas, Llercia, & Kielholne,
HNERL This intervention wis developed based on
research aboul volition and a kg process of
experimentation in practice with cheots who had
avire inolvational problema. The Rednolivation
Prowess dmvolves thiee levels of intervention (see
Table 11.5) The level thal one begins with
depenids on e severily of the volitkonal profidem.
Within each kevel there are specilic dleps and
drslegies lor working with clivims 1o support
occupational  engagement  thal will  enhance
wirlitson, A el details how o andentake (his
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inbervention protocol; it includes specific sssess-
ment guidelines, explanations and examples of
ihe stages, sleps, and strategies of the interven-
tion, and case examples of clienis receiving
Remotivation services (de las Heras et al,,
HNIE), This manual may be oblained online al
httpcdiwwnar moho, nic.eduiprograms. himl,

Enabling Self-Determination (ESD)
Program

The BSIY program was developed 1o enhance
productivity and panicipation in persons facing
substantial personal and  environmental  chal-
lenges (Kielhofner et al, 200H). This program

Modules Goals Stages end (Strateghes]
Explaration + Facilitate a client’s sense of por « Validation (significant greeting;
sonal significance intraduction of meaningful

+ Facilitate a client’s basic sense of

capacity

* Facilitate & sense of security with

the ervironmaent

elements into the individual's
personal space; particpation in
activities of interest to the individ
ual; generating interaction)
Enwironmental exploration {intro
duce change to allow for explo
ration; keep a familiar routine for
sensn of security amid noveliy)
Cheaice- making (ncrease novelty
[ settings, people, et |
increase il_1ﬁ1;a'r.ims for

participation ) )
Pleasure and efficacy in action
{facilitate participation in collabo
back; facilitate a sense of life story)

Competency = Increase emerging sense of efficacy = Intermnalized sense of self efficacy

* Begin looking at experiences as
thery relate to mesting goals

* Develop a sense of responsibility
with persenal and collective

projects

= Striving for personal goals;
occupational choices

= Sooking new s in

= Autonony in a variety of settings

(provide physical or emotional
“accompanimant” in new and
challenging situations; facilitate
skill learning when appropriate;
introduce the counseling process
and use of feedback )

Living and telling one's story
{allow for “moments of reflection”
ar disorder in change process;
continua counseling process o
further insight throagh maore
in-depth analysis and questions)

(Achvise client; give feadback; pro
making  vide information and resources;
atiap back)

amm_ihrlal environments

= Continued learming of critical skills
and new strategies/tools for seek
ing and confronting challenges

wiais originally developed and tested with persons
wih had combianations of HIVAIDS, mental ill-
mess, and subsiance abuse hisiories. 1 consists of
proup and individea] interventions desigoned Lo
enhance volithon and o sipport the developemsent
ol rowlines, habits, and skills For new productive
apcupatiaal roles. The program helps clents ex-
amine thear own volition, lifestyle, and skills and
begin a process of dentifying personal goals for
enhuncod prodactivity.

Develogunent of the program was guided by
i parior thinee-year reseanch wnd developmsnl proj-
ect (Kielholmer, Broveman, el al., 2004) and focus
pronps with consumers Tor whean the progrm
wats clessigned (Panl-Wand, Braveman, Kielhofnes,
& Lovin, J06). A control groap sty proviced
evidence of the effectivencss of the program in
helping clionds achieve mowe  productive lives
(Kiclhofiner o al., 208). This
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Research and Evidence Base

Since  MOBC was Girst published  nearly
M years ago, mone tan SO0 articles and chap-
bers baned on MOBICY have been pablished and
Uhsege dnclude well oves 100 studies, Thie
masdel's developers have emphasized conduct-
ing, research with practice relevince (Forayih,
Maelion, & Mana, 05, Kielholfner, 2005aq,
HH5hY and many of the studies represent par-
merships between rescarchers, therapists, and
clienis,
Hesources are available o help practition-
s access and use the MO IO body of evidence.
First, the MOBIO Clearinghouse website (bt
wvw moho e, sdivfevidence ised prnctioe.
phpiSenrch) includes an evidence-based seanch
engine il enables practitioners o locile ciis-
i pelevanl o practioe log-

progrum is described in o de- Using MOHO requires ics, Cliations of siudics have
tmiledd manual, which may be ﬂlemlﬂ‘!tnm links W Ewidence Beiefl thal
downloaded From the MOTICH carefully and come o ;lllrmnm:m 1!:! rl:.m:-:h a:u.l
Clearinghouse website (higed! Renss Als dmplications (o
'A'ww.rl':'llm.uic.mhlf v e practce. These cin be printed
misshrelatednre: Bl then to develop, direetly Trom the websiie,
OtherInstrumentstiasedon implement, and monitor a There are alen publici-
MCH 13). plan of therapy Uhal Hong that synihesiae the ovi-
addresses the clienl’s dence related io thie model.
For instance, Krames, Bowyers,
Case Examples wmlk cil.lmh desires, and Kicthofer (2008) have
MO empliasioes an incdi- Tges. orpgankeed available evidence

widmalzed, clieni-contored ap-
prcach o intervention based on thoroagh amder-
standing of the client’s unigue chanscleristics.
For this renson, using MO requines thern-
st il pssess carefully and come o endersiand
a client and then o develop, implement, and
mamtibor @ plan of therapy that sddresses the
client’s specific needs, desines, and challenges
1] this therupeulic reasoning process is
indkividhelived, therpists can benelil Trom cose
exmnpdes thol illustrate U process. A large
mumher of case examples have been published.
Some of these can be found in e lext, Model of
Human Oecupabion Theory and Application,
Ath edition (Kielhofner, 2008), others are in
inclividheal articles and chaplers. Cilalions Tos
these resources can be Gousd ol the MUOTIO
chearinghouse wehsite (hitpefwwowmohaoic adnd
referencelists. himl).

o answer e following pric-
Hee-relevant questions:

= Whint does MOJIO research tell us about the
occiptioml Hves and needs of people with
disabilities?

= Whid evidence exigls lor the dependability
ancd wbi ey of RO Based sssessments 7

* Whint does practice based on MO keoked
Tk

= Whisd evidence s there thit MO based
service produces posilive outeomes?

= Whit do clients hawe o say aboat MO -
higesd services!

Adwher exsinple i o paper by Lee s Kiellofoes
(2T that locales and gynihosdses evidencs
related o the voeational rehabilitation practice
aredy, evidence is organdeed sccording 0 com-
mienn priciiee questions hal arise when making
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decisions about program design and service
delivery.

Discussion

MOHO was introduced in 1980 by three practi-
toners secking o articulate an  approach o
occapation-based intervention (Kielhofner, 1980,
1980b; Kielhofner & Burke, 1980; Kiclhofner,
Burke, & Heard, 1980). Evidence indicates that
MOHO is widely used in practice workdwide
(Haghund, Ekbladh, Thorell, & Hallberg, 2000,
Law & McColl, 1989, National Board for

Bax 11.3
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Certification in Occupational Therapy, 2004;
Wilkeby, Pierre, & Archenholtz, 2006). A
nationud study of occupational therapists in the
United States (Lee, Taylor, Kielhofner, &
Fisher, 2008) indicated that 75.7% of therapists
make sse of MOHO in their practice. These
therapists reported that MOHO allows them
to have an occupation-focused practice and
a clearer professional identity. They also
reported that MOHO provides a holistic view
of clients, supports client-centered practice,
and provides a useful structure for interven-
tion planning,

Introduction and the Process of Generating Questions
Mmlha4$-ymoﬂmudhulhufmm8hwmﬂyw

with hrenia. Marisol recently | Sendoros 1 ho ty conter in

s.mmmuh»\m(mu pational thorapist, knew that Mari 'huhlmgpuwd
1 ing prior (o admission. Thas she go I the following q

mumy

* What ks Marisol's occupational identity and how is it rell ‘inhu pational ivo?

To what extent has she been able o enact that identity (occup )?

* What is the state of Marisol’s volition? (Does she have intorests? I)naﬁa!m!dlmdw?
What is important 0 her? Docs she mako choloss for activities based on her own volition)

‘What is her histoey of involvement in roles?
W‘huhhulypk:lnm'l
What is her ity?

Evaluation Process
lnuderbmlbunqu‘un.l\mhgn
he wiom wsing the Occupational Por-
formance History Intorview-Second Version
(OPHIE (Kseliwofner, Mallinson, of al, 2004),
s interview gathees infomation on clleau’

upstional Idensity, comp and
ment, 1 iy an histoncal interview that ascertsing the
occupstional nareative of the clicnt. In the iner-
view, Marisol described her childbood as positive
and filked with family and social activities, In
preadolescence, she began W experience dilficalties
I-hcrnubvumlc During (his perdod, Mansol

d an Laomshup with her siep-
father and b dep ‘She‘-,, d out of
schood and subscquently was in & relationship with

an aly P She has wpted and Exiled w0

What is her envim-mcn amd how du-n it influence hor occupational life?

Marisol discusses her life hstory with Andrea.
re-eater the stadent role and has Guled in sticmpts 1o ester the worker mole,

(bax confimaes on page 166)
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Box 1.3 fronimed

Mt recontly, twis yeam ago, she atlempied ones l.,iin ik refurn o sohioael 1o study
toeriam basl Bsd g drop ol Pollowing that she I} mwrl:ln-jllllu'llll'lnt-ﬁmd
restuurnsl. With the stress of the job, her audisory hallucinag d mnd she began s
have conilicts with somse of her coworkers. e o both thess Tsoiom Marisol guit ke jiok
The sne sclivity she kas bsen abla 6 madn-

indm wilh some oonEiglency over o [{-year Oocupational iden ity Scale 1 2'. d
period b partichpation in yops clisses, whick s peoesonnl goaks and projecis X
hier mother esckes. The last 20 yesrs of her [Hanilios = & | a Toatk X
Illnmm.uimﬂhylh:tnl'mlﬂ aned T
the abscnce of produative v, thin Xpocks sixcase X
wlulhlnl.nrluqih Barinil’ lrlu-n:- for Accupts reponsiblity LI
rusles and her attempis & be o student or . i abllars aned Smial) X
work continuously in something. Her previ- Hovs conmimativastit s wihios X
oas rowtine consisted of participating in yoga | Hecognisos slontity and cbiigations x| | |
k that her masther di 1, helpang in Has inlurosts X
insks ool tha hoose, and ocossionally proper- HIMNM o
img Jumch and listeming W masic. | simul ninld svbeslnctiin b ] x
Marisol's seores on the CFFLT-IT rating ME&! mum !t_
seales (Vig. 11.2) indicaied that she had =
aifficulty im the area of o | iy
While she had straggled in most arcas of | Gccupaticnal Competence Scake
owoupalional ideniity kar primary stremgih Mukiilning satislying Bestyl L
‘was thal she ok responsibility For her own | ol ek exn Pty X
e and was commitied 1 trying 1o schicve | Wtk mtim-lio %
& e o amd M | i X
tonal Iilu Ihrr—hmihhllh\mlmm wmhw X
in ing (hat § v Alrsugh imi Phar liguntons iy wiboressts x|
roles, working soward hr ey gavals, [T i el poleon fpwst) X
mnd performdng in the way she balioves [ %
she shoubid. Ak 1
The narmtive slope thet emenged from the salisboction {pes) L
CHEHE-IT bs showm im Piguee 11,3, While the
lomwest puviml in her oceupstional narmsiive wwmﬂ
was during her childhood sbase and her Horme Mo ocoupational lomms X
whasive relatiomship with her partner, her Mg proahucin 1ok oocipulconal ks |
recent by and schisd Twilures coupled with l_al-lenmpﬁmd P e X
her dingmosis represenied a mow kw' painl. migwm |I| |
I spibe of the difficuliies thal she hed fmeesd vkt 1ok [t spgrcats
im her bife, Marisol fell there was o I mwm IIII'-H'[FII{F H'IIJ
ity of imp, ber ahallenpes and Toms I e——— I ]’-"
‘wis shle 1o ariicalale some b For the *
o - Mg poshisctive roks spaces, objoets, il [Nt sppiestl
Amdren decided W fariher o i
Marisol by observing her as she bogan o Leisurc spacas, objacts. and meources [x[ ]
participate in ccoupational therapy groups. Kay:
Indormal shservation revealed thal ber mive- | - Emmn pational ety problomes
e were very slow asd rigid and she Z-Some accupational metianing probloms
wppeared umkemnapd. A8 & ide effect of her - Apprope il v ipartional lunctioning
msedication, she also experienoed slecpi A=l wcrpicnally cormg PRTI] prm—
that interlfened with hor process skills and
imnide it difficult for ber o mainisin sn FIGURE 11.2 Marisofs Scome on the OPHIN Scalas.
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appropriake pace during any task. Manisol’s
therapist reporied the pharmacestical side
effects 1o her paychistrist who decided o
iy Beer i cation,

The therapist also observed that Marisol
always lemded 1o agree with everything that
wns proposed, withowt discriminating whaet she
was inlerested i or what she wanted for her-
selfl and without considering her owmn prefer-
ences and opinions. Andres initially planned
use fhe Interest Checklist (Matsulsuyu, 19649)
i help Marisol reflect on her interesis.
Hiowever, hecamse: Marisol hed difficulty
identifying which occupstions were of gresier  BGURE 11,3 Marisol's Narmathe Slops from the
imterest o Ber, the therspist slso decided o CFHI-IL
funther evalmate her volition through use of the
Voliional Cheestionnaire (& shon rating scale that can be quickly competed follvwing ohsena-
tiom o & clicnt im an sctivity) (de las Herss, Geist, Kiclhofer, & Li, 2007} She completed the
Voliional Qeestionnaine seversl limes following observations of Marisol in various activities
anid groups offered in the setting. The Volitonal Questionnaine confirmed that Marisol's voli-
tiom was quite low and that she needed support fo exhibil the most basic, explorsiory kevel of
mtivation. Amdrea also identified that Marisol expressed her highest motivation shile play-
imgt, lenmis, in secretanal ks, snd when participating in Haglish classes.

An Explanation of Marisol's Situation
Amedrea crested the Tollowing explanstion of Marisol"s situation:

Marizel has a histery of persoaal raume and o prychisivic illness thet Both have
interfered with her ability te develop and enacd a positive occupationsd identity, Her
vinlirion: ix a major anea of weakness ar ghe hay dijfficelty identifving and choogsing the
things that are of interest and have significance jor ker Al the same time, she has a very
mirong wiline that ohe should be productive bl does nol krew ow o go aboud this, er
actiaal performance capacity is unkrowa (oad carnot be fully ascertained watil she is
stbriliged on meedication)

and Implementation of The rapy

Amedrea’s goals for Marisol were:

* Increase her wolition (e, development of her interests, identi iestion of signilicsnt activitics,
snidl realistic beliel in ber ahilities)

* Haplore her perfonmance in order o more clearly understand what skills she has
In order b sdidness Marisol's low volition, Andres decided o sse the Remotivation Process
(de lag Herss e al., 20005) heginning with cxplomiony bkevel imlervention. Becsuse the Riemwdiva-
tim Process requires coopemtion of many people in the clienl’s envirnmend, Andrea presenied
s trestment strslegy o the inderdisciplinary leam of Sendems, The ieam sgreed with this rec-
ammendation snd hasic simiegies for the wlidstion process (stiep one of Remaotivation) were
aatlimed fowr thee imterdisciplinary siaif.

Andrea hegan the Remotivation Process al the explomtory bevel. She worked o cresie s salie
enwironment with appontenities for Marnisol 0 engsge in ocoapations that could promaode her

(i comtinites ﬂml'ﬁlll

[PeEEERT] [FTwE
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basic sense of capacity and of pleasure in doing. As Marisol wis able 10 do sctivities with some

Andrea hod Marisol on how 16 be more sawnre of her own expenience of engsging
in cocupation, She also halped her o interpeet and reflect upon her experiences of doing things.
Drarimg their di | Marnisol indi d three possible long term goals: 10 returm o study
tourism, 1o teach Faglish classes o ohildron, or 10 work with older sdulis. The therpist vali
dated those goals and committed o Marisol that they would fisd opportunities foe hor o try ot
these aroas of work,

Duaring the seoomd, competence, stage of the Remotivation Process, Mirisol began 1o assime
sl sk s take om roles in the community of Senderos. She agreed 1o work as un ansistant
supporting the Foglish eacher in her olasses. She also began 10 volunieer doing some soceetanal
work i Sendoros, Aler trying out thix role she bocame very motivated 10 try 00 leam how o ase
& compater, She began 0 spostancously groet othens in Senderos and 10 smile st her own
aschioversents.

Draring thin time, she also chose 10 ke tonmin classes that wore taught by an instructor from
ihe commumity, At first, she had diffioulty even hitting the teanis ball. Hoer movetments were so
show that by the time she wis able to mise the meket, the ball wis alrendy past bor. In spite of
her foolings of incapatslity, she tried it again and again. Despiie her difficulties Manisol really
winted (o learn o play. So Asdrea docidod 1o meet with the tennis instructor in osder o provide
him am introduction (o the Remotivation Prooess so that he would ksow what strsteglos 80 s
when teaching Marisol 1o play tennis. Andrea also gave the teanis instructor galdance in how 1o
prnde the Is of the o 10 Murisol's Jovel of mosor skills.

Ax Marisol progressed (Le., began 1o show i 2 il & pr sense of efflicacy
in dotng things, ability o commit herself 1o keaming -mv lhll-. wolving pmhlcmu. othor
bebavions indseative of the level of volition), Andrea decided 10 introduce strsegies
from the nchicvement level of the Remotivation Process. Andres and Marisol together decided
10 work townrd the goal of Marisol working as o tour gaido. At fimt, Marisol indiostod an inter
oat in writing artichos reluted fo looal arcas of | for & mows) blishod in the center,
She also began to explore the role of towr guide during outings with other mambens of Senderos,
With support from Andrea, she researched and
prepared masteral foe giving toum on planmsed

outings.
Andrea alwo vuﬁnd with Mnﬂml tn recon
struct her tive [ % on

Mﬂmw-wd!mila-mm.-lnm
future. Marisol's Gumily also participated actively
in Marisol's therspy process, They sttended fum-
ity ling provided by the putsonal thor
apist. In these I stons the th d
explained the kcmnﬁnmn Process 40 membens
of the family and demonstonted how they could
best sy Marisol s she g d through the
1hreo mml-leu ol the Rmmﬁv-lim Process. -
Six months into her imvolvement in the conter, ., . ! trias horsahack riding ch

9 8 group
oreste a speckal spaco for (n b y sakon), Marisol pr mhevctyllmlrdinill.d
dumu»uzmlnhadmd&cukm Through hor par hon, she & 1 that
ahe had & ot of knowledge kwmﬂhbndlm.bmhml(umn“wud o ke
an i in keeping herself well gr d. She alwo recedved validation from other members of
ihe femnle groep cosceming hes um:t Improved appeansos.

At thin time Marisol started 1o tesch in the clomentary Enghish coume offered in the st
ting. This experience allowed her 10 investigte what it meant 1o be a teacher, bow 10 prepare

the femake partici of Send Secided 40

o
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the classes, how o sdapt the methodology 0 her papils, and how o prepare didactic mate-
rial. T suppont Marisol, Andrea graded the vaniows lesching related activities that Marisol
umiderionk.

Mzl allso decided 1o begin volumteer work with elderly people in onder 10 build ber senss
of capacity, practice mainlaining & work rostine, snd gros more comfonable aroand other
people, Together, Andres snd Marisol begsn to ook for instiuions and make elephone cslis.
Amdrea scommpanied Marisel o potential volunleer settings for imterviess. Mansol wss

el %5 & wolb in ome img, homwe for the elderly and hegan working there, Her job
was initially o accompany the slderly amd 1o give help o the narsing personme] when fesding
and hathing clderly residents. The personme] in the institution vales Marisols work and the eld-
erly residents have grown o know Marisol asd fez] comioried by ber presence, Marnisol hes
worrked im the norsing home for faer months amd meosthy goes there on her own. Andres accoam-
amics ber oocssionslly when she lakes on pew challenges such as ongsnicing games for sms|l
roups of eldarly residenis

Whil: participsting in this volunesr work, Marisol ook adwntags of the eppontunity Lo par-
tigipste im courses related o eaching offered in the local commumity. In counscling. Andrea had

mn
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Clients’ doing, thinking, and feeling under certain environmental
conditions n the midst of or as a planned consequence of therapy.

Compaosite sense of who one is and wishes to become as an
occupational being generated from one's history of occupational
participation.

A person's story (both told and enacted) that integrates across time
one’s unfolding volition, habituation, performance capacity, and
enviconments and that sums up and assigns meaning to these
eloments,

Engagement in work, play, or activities of daily living that are part of
one's sociocultural context and that are desired and/or necessary to
one's well being.

imtrodlsced the: possibility of aking some courses related 1o her goals and Marisol decided that
shez fedt prepaned 1o ke courses that would quslify her ss s preschoo] assistant. As she ook on
thee: stsdemt robe, she was able o dress and groom hersell appropriately and she showed up o
classes with nolehooks and materials o take noles. She fully pleted the ¥
coarses e qualify &= a leaching assistanl.

Mow, Marisal is loking for & place 1o do her practicam expenience in a classmoom
with chikdren, Throsgh the Remotivation Process, Marisol has been shie o develop a sense
of efficacy o cxplone and identify ber own interests and (o sort ot what is impoeniant i
her. She has also successfully sestained s prodoctive roatine snd ded im I roles.
Muost impontantly, Marisol reports that now she feels much happier than al any other ime in
her life,

i The particular physical, social, cultural, economic, and political fea-

tures within a person's context that have an impact on the motiva-
ticn, organization, and performance of occoupation.

Acouired tendencies to respond automatically and perform in
cartain, consistent ways in familiar environmenis of situations.

An intemnalized readiness to exhibit consistent patterns of behavior
quided by our habits and rodes and fitted to the characteristics of
routine temporal, physical, and social emnvironmenits.

Erviromment

Habits

Habituation

Intorests What one finds enjoyable or satisfying to dio.

Ocoupationa odaphation Constructing a positive occupational identity and achieving oocupa-
ticnal competence over time in the context of ones environment.

Deoupatioml competence Degree to which one is able to sustain a pattern of ocoupational
participation that reflects one's cocupational identity.

{table continues on page 1700

Occopational performance Doing an occupational form.

Ability for doing things provided by the status of underlying objec

tive physical and mental components and corresponding subjective

oxpetience.

One's sense of competence and effectiveness.

Rele The Incorporation of a socially and/or personally dofined status and
a related cluster of attitudes and actions.

peorforming.

Observable, goal directed actions that a person uses while

A six-stop process used to understand and address dients' neods.
What one finds important and meaningfiul 1o do.
Pattemn of thoughts and feelings aboul onesell as an actor in one's

world, which occurs as one antidpates, chooses, experiences, and
interprots what one does,

SUMMARY

+ MOHIO became the first client-contered
model by looking beyond impatrment to
other client-related factors affocting occup-
Honal performance

Theory

+« MOHO is ultimatoly concerned with individ-
wils" participation and adaptation in life
occupations

+ Volition ix the process by which people
wre motivated toward and choose the
activities they do. It beging with the univer-
sal buman desire 1o do things and is shaped

by life exper Volition consists of
thoughis and feclings that occur in a
cycle of:

= Anticipating possibilities for doing
* Choosing whit 1o do
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= Experiencing what one does
= Subsequent inferpretation of the experience
+ The thoughis and feclings thal make up voli-

Liown sre referned (0 8 personad causalion,

valses, and inlerests

= Personal causation refers 1o the thonghts
and fealings aboul personal capacilics and
effectiveness that people have as they do
everyday aclivilies

= Values are beliels and commitments aboul
what i= good, right, and impodant o do

= Interests are generated trough the
expoefience of pleasune and satisfaction
in occupation

+ Volition has a pervasive influence on occupa-

ticwnial liffie, It sheapes:

= How people see the opponunities and chal-
lenges in their environment

= What people choose 1o do

= How they experience and make sense of
what they have done

+ Oocupational therapy based on MO ofien
involves identifving and addressing cliems’
volitional problems

+ Habitwation is a process whereby people
arganize their actions inlo patterns and
routines

+ Habits imwolve leared ways of doing things
that unfold automatically

+ Roles give people an identity and 2 sense of
the ohligations that go with thal identity

+ Leaming a new role involves intermalizing an
identity, an outlook, and an expected way of
behaving

+ Une of the major tasks of therapy is o con-
struct or reconstruct habits and roles so thal
the persod can maore readily panicipate in
everyday occupations

+ Performance capacity refers o underlying
mental and physical abilities and how they
are used and experienced in performance

+ The capacity for performance is affected by
the status of mosculoskeletal, nenrological,
cardiopulmanary, and other bodily sysiems
theat ane called on when a person does things

m

+ Performance also calls on mental o cogni-
livee abilities such as memory

+ MORICY stresses the impontance of also al-
lending o the expenience of performance
and, in particular, the experience of having
limitations in perfonmance

#+ MUY siresses thal occupation resulis rom
an ineraction of the inner characteristics of
the person (velition, habitation, and per-
formance cagacity) with the enviromment

+ The environment includes the particular
physical, social, coliural, economic, and
political features within a person’s conlext
Ut infhsence the motivation, organization,
and performance of occupation

+ The emvironment inclades:

* The ohjects thal people nse when they do
things

* The spaces within which peeple do things

* The occupational forms or [sks thal ane
available, expected, andior required of
peope in a given context

* The social groups that make ap e context

+ The surroanding colture, political, snd
MG forces

+ MOHO identifies three levels for examining
whal & person does:

+ Occupational panticipation relers o engag-
ing in work, play, or activities of daily liv-
ing that are part of one’s socioculmral con-
text and that are desired andfor necessary 1o
one's well-being

* Occupational performance is the process of
doing such occupational forms or tasks

= Odecupational skills are the purposeinl ac-
tiong that make up eccupational perform-
ance, Bkills are goal-directed sctions thal a
person nses while performing
o Catepories of =kills include molor,

process, and communication and inerasc-
tion skills
+ Clocupational identity is a person's comula-
Live sense of who they are and wish o
hecome a5 occupational beings
+ The degree to which people are able o
suglain a pattern of doing thal enacts their

m

oecupationil identity i referned o as ocen-
pasonal coanpetonce

& Ohecupationnl adaplation refens o the poocess
of cresting and enncting o posilive ocopie
Licwial iclenbity

+ An occupationnl manralive is o person’s shory
Uil indegrales seross lime one’s unfolding
valition, habitnstion, performance capacity,
el evironments i thil sums up ancd
ussigns meaning o these clements

+ Research has shown Ul occupationl
nardives predict futune adaplation of
occupationil therapy clients

# MOHIEY msserts thal all clange in ocepi-
ticwial theeragyy 8 deiven by clienls’ occupa-
liswial engagement (ie., clienis’ doing,
thinking, and feeling under certain envinon-
menti] conclitions in e midst of weapy o
s plinned consequence of thengy)

+ Huch of these nspocts of whit Uwe clicad does,
Uninks, and feels is essential Lo the process of
Userapy

Practice Resources

# Therapentic rensoning is o process for MOT
concepis and resowrces o undenstand and
clness clients” needs, Therpeutic reasoaing
iivvolves gix sleps:
= Cenersting questions aboul the client

« Therspists must inderstand iheir clients
belore planming therpy
« This wsderstanding bogins wilh asking
questions aboul esch clicnl derived From
MOH IO concepls
o Cluthering information on, from, ssd with
the elient
« ‘Therngists mast gathes information o,
frovm, and with the client in order o
wiswer the questions they have genented
whavtnl e clicat
« Such information gathering may ke
widvantuge of informal, nurally occur-
ring opporunities
« Therspists also use striciired MO O
s menls
= Ulsing the information gathered io creste an
explunation of e clicad’s situmion
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« Informstion thal thergasts gatler o
wsEwer questions aboul ther clients is
el o ereme a theory-based undesstand-
ing of Usse client

« As part of creating a conceplilication of
clienis’ circumstunces, therpists identily
problems or chullenges o address as well
s strengihs Ui can be baill upon in
therupy

= Clenersting gouls and stridegies for therspy

= Thes theory-based understanding of clients

i tmed o generate therapy goals, decide
whal kinds of oceupationil engagement
will enuble the clicmt W change, axd
determine whal kind of therapeatic strle-
gies will be necded (o suppont the clienl
b chinge

= Chunge is required when the client’s
characteristics andior emdroament ane
comtribating o occupationi] problems or
challenges

« The next element in this step is o idea-
tily how the goals will be achioved

» Implementing and monitoring Useapy

= Monitoring how the therupy process an-
Tolcls many coalirm the therapist’s concep-
tnalization of the client’s siluation or it
iy requine the thecapast o relhink e
clicnt's situation

< The monitoring process may confiom the
utility of s pl 1 client prasdicnal
engugement wnd thergist stralegies or it
iy requine the thesapast o change s
thesupy plan

« When things do ol tarm oul as expecied,
the thesupist fetums o corlier steps of
peneraling questions, selocting methods
o puihes information, conceplualizing s
clienl’s situation, setling gouls, wxd estiab-
lishing plins.

= Determining oulcomes of theapy

« Typically, therapy ouleomes e doci-
meaded by examining U exient o which
goils have been achieved and readiminis-
tering struclused nssesunents o deler-
mine whether the client’s scores have
imiparoved

* Therupentic reasoning must be client-
canlered
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= The process reflects a deep appreciation for
the client’s circnmstances

* The client is involved in the process i the
extent possible

+ Therapists may move back and fonh between
the steps of therapeatic reasoning

Intervention

+ A large number of MOBIO-hased programs
and standandized protocols Tor inlervention
have been developed and published

+ The Remotivation Process is a standardized
intervention developed for clients of any
diagnosis who have significant volitional
problems

+ The Remotivation Process invelves three bev-
els of intervention (exploration, competence,
and achievement); the level that one beging
wilh depends on the severity of the volitional
probiem
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